Panhellenic Conference of Educational Sciences

Vol 9 (2019)

90 MANEAAHNIO ZYNEAPIO EMIZTHMQN EKMNAIAEYXHZ

ISSN: 25291157 ‘EpnBol uynAwv LKaQvoTATWY paénong pe
EONIKO KAI KATIOAIETPIAKO [TANENITETHMIO AGHNGN axaﬁnpa‘ikﬁ Ul'lOEl'[I'ﬁOO'I'] (o) p())\oq TWV OTACEWV
FIPOTPAVMA EIMRHE ArarHz TOUG amévavTl oTo OXOoAEi0

BaotAikny MieAoyidvvn, Anuntpolog Zunaivog

doi: 10.12681/edusc.3150

9° TANEAAHNIO EYNEAPIO EIITETHMOQN
EKITATAEYXHY

«H Exraidsven Acoxdiov ko Kabymrav Xepioponikov

Mabntév Emnv Elldadan

EIMMEAFIA

Harediros Névwng
Mraoria| Apreiaa
Koupévrog Tidwwng

Ze cvvepyacie pe vy Ebipvuci Mebyporaf Eraipein o oy
Evean Eijvey Suomdoy
ZENOAOXEIOQ DIVANI CARAVEL
21— 13 Towviow 2019

To cite this article:

MmeAoyidvvn B., & Zumdwvog A. (2020). Epnot upnAwv LkavoTiTwy pddnong pe akadnuaikn uroemnidoon O poAog
Twv o0TACEWV TOoug anevavTl oto oxoAlelo. Panhellenic Conference of Educational Sciences, 9, 496-506.
https://doi.org/10.12681/edusc.3150

https://epublishing.ekt.gr | e-Publisher: EKT | Downloaded at: 07/04/2026 06:52:43



"Eenfor vyniov tkavotTTOv padnoeng e oKaonRaiki VToenidoon
O pOLOG TOV GTAGEMV TOVG UTEVAVTL 6TO GYoleio!

Baocilikn Mredoyidvyn,
Yroynowo Addxtop,
Xapokdneto [Tavemoto
vbeloyianni@hua.gr

Anuntprog Zumavoc,
Enixovpog KaOnynrrg,
Xapokdneto [avemoruo,

zbainos@hua.gr

Iepiinyn

H axodnpaixn vroenidoon, ®¢ 10 @avopevo Katd to omoio évag pabntrg mopovctdlet
LELMUEVO OKOONUATKG EMTEVYIOATO GE GYECT LE OVTA TOV VITOGYETOL TO VONTIKO TOL
duvapko, arotekel éva dvoemilvto mTpOPANUE TG ekmaidevons debvdg. Av kot m
VIOEMIO0oN aPopd HaONTEC amd OAO TO (QACUO TV GYOAMK®OV IKAVOTHT®V, Ol
EMNTOCES NG TElVOLV Vo €lvol ELPOVESTEPES KL EVPVTEPES GE OPICUEVES OUAOES
pontov, OTmg to. dTopa pe LYMAES tKavotnTeg nddnong. MoAovott 1 axkadnuaikn
vroenidoon ovapépetoar otabepd ot Pploypagic g éva amd To GLYVOTEPO
TPOPALOTO. TOV EKTOLOEVTIKOD YDPOL, TO. EPELVNTIKO OEOOUEVO YOpP® amd 1T
ouxvoTNTo. 1 TO Qitlo EUEAVIONG NG OToV Hontikd mTANnBvoud TopApEVOLV
TEPLOPICUEVA KO OVTIQATIKA. YO aTO TO TTPIGHA, 1 TAPOVSH EPEVVO. ATOCKOTEL GE
évav TPpAOTO eVIOTICUO HOONTAOV DYNADOV IKOVOTNTOV LE VTOEMIO00T, GALL Kol GTN
depedivnon Tov pOAOL TWV GTAGEMV TOVS OMEVOVTL GTO GYOAEI0 OTNV gUEAvVIon Un
OVOULEVOLEVIC YOUNANG akadnpaikng enidoons. IIpog 10 oxomd avtd 519 pabntég
lNpvaciov and dnuocia oyoreion g ABnvoc kAnOnKav vo GLUTANPOGOVLY TIg
[Tpoodevtikégc Mntpeg tov Raven (Raven Standard Progressive Matrices), 1o
Epompatordyo AEioddynong tov Xtdcewv anévavtt oto Xyoieio (School Attitude
Assessment Survey), eved ogdopéva yopm omd TNV aKodNUOIK TOVG €midoom
avTANOnkav and T1g KapTEAEG TV oYoMKk®dV ToVg Babudv. Ta arotedéopata £dei&av
ot 76 pobntég mapovsiolov oNUOVTIKY oKAOMNUAiKT VIoemidooT, eved 15 €& avtov
Epepav VYNAES wavotnteg pnddnong. EmumAéov avalvoelg katédeiav v vmapén
OTOTIOTIKG GTLLOVTIK®V S10popadV S Ta KiviTpa Kot TV avtoppudpion peta&d pontov
HaONTEG LYNMADV IKAVOTTOV LE KOl Y0PiG VTOETId00T, Y®pic woTdG0 va. evtomiloviat
GAAEG O10POPES OTIG GTAGELS TOVG AMEVOVTL GTO GYOAEL0. ZUUTEPACUATIKA, TO LELWUEVOL
Kivntpa Kot M eAAMTAG auToppOBUIGTN QOivETOL VO GUVOEOVTOL WE TNV EUPAVION
VTOEMIO00N G GE ATOLO VYNADV IKOVOTHTOV LE TOV aKplBn) pOA0 TOVG wGTOGO va xp1Let
TEPOLTEP® OLEPEHVNONG.

1 To épyo ovyypnpatodoteitan and v EALGSo kot v Evpondikh Evoon (Evporaiké Kowvovid
Tapeio) péow tov Enyepnoioxod [poypdppatog «Avdmtuén AvOpomaivov Avvapikov, Exraidevorn kot
Até Biov Mabnony, oto mhaicio g [Ipaéng «Evioyvon tov avBpdmivov £peuviTikon Suvapukoy HEGm
G vAomoinong ddaktopikng Eépguvacy (MIS-5000432), mov viomotei to Topopa Kpatikdv Yrnotpopidv
(IKY).
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Abstract

Academic underachievement, as the phenomenon according to which a student displays
lower academic achievement compared to those predicted by their intelligence, remains
frustrating and mostly unsolvable in educational settings worldwide. Even though
students of all ability ranges may underperform, the frequency and the impact of
underachievement tend to be wider for high ability students. However, though
underachievement is a common issue in education, there is still limited research
regarding its characteristics, causes and reversing interventions. In this respect, this
study aims at identifying high ability underachieving students and investigating the role
of their attitudes towards school in underperforming. For the purposes of the study, 519
students from public secondary schools of Athens completed the Raven Standard
Progressive Matrices, the School Attitude Assessment Survey. Also, their last school
grades were used to assess their academic achievement. Analysis revealed 76
underachievers of all ability ranges, 15 of whom displayed also high cognitive and
learning abilities. Both high and typical ability underachievers seemed to share
common attitudes towards school, mostly as a unified group. On the other hand, those
two different group of underachieving students were found to differ with normal- or
over-achieving students in terms of their academic motivation and self-regulation. In
conclusion, lower motivation for academic success and poor self-regulation skills may
be linked to high ability underachievement. Nonetheless, their specific role in
underachievement should be further investigated.

Keywords: academic achievement; underachievement; overachievement; intelligence;
Attitudes towards school

Ewayoyn

H oxadnpaiky vroenidoon meptypdeetl Eva meEPITAOKO GOIVOUEVO KATO TO Omoio ot
OYOAKEC EMOOGELG TOL ATOUOL guEavifovTal vo gival OMUOVTIKA YoUNAOTEPES amO
ekeiveg mov mpoPAénel to vonrtikd tov dvvapkd (Baum, Renzulli, & Hebert, 1995;
Chere & Hlalele, 2014; Rimm, 2008a). To @awopevo avtd dev TEPVE OTOPOATIPTTO
OTN GYOMKTN TAEN KE TOVG EKTOOEVTIKOVS VO GNUEIDVOVY GLYVA Y10 TOLG HoONTEG
aVTOVG OTL «eivol TOAD £EVTTVOL, OAAG OEV YPMNOLUOTOOVV TIS KAVOTNTEG TOLG GTO
oyoleion. [Ipdypartt, av kot 1 vwoenidoon unopel va apopd pabntég an’ OAo to eacua
TOV VONTIKOV KOVOTHTOV, Teivel va gu@ovifetor ovyvotepa Kol vo emnpedlet
TEPLGGOTEPO TOVG MAONTEG LYMADV 1KavoTHTOV pdOnong, omAadn ekeivovg mov
tonofgtovvior oto vynAotepo 10% Tng vontikng wavotntog o€ oy€om UE TOV
mAnfvooud tov cvvouniikewv tovg (Montgomery, 2009; Rimm, 1987). Opiouévol
epeuvnTég €xouvv paAota vrootnpifel pdaiota 6t 1 otovg 2 pobntég vyniwov
KavoTNTOV Telvel var eu@avi(eEl OKAOMNUOTKY] LTOETIO00T O KAMOW TEPI0d0 NG
ooMK1g Tov otadtodpouiag (Rimm, 1997, 2008Db).
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[Tapd tOo yeyovog 0Tt M vrmoemidoon amoterel &va Kowod mpOPANpa HeETaEd TV
SLPOPETIKMV EKTALOEVTIKMOV GLGTNUATOV 0vA TOV KOGHO, TO EPELVNTIKG dedopéva
YOp® amd TV ovyvoTnTo EUEAVIONG TNG TapapEvouy meplopicpéva. Katd kavova,
eaivetor 6Tt n vrogmidoon teivel var peavifeTor £0¢ Kol 3 EOpEG cLYVOTEPO GTA
ayoplo, Vo 1 enimtwon ¢ avéavetar paydaio LE TO TEPACLO GTY) dELTEPOPAOLLQ
ekmaidevon kat v epn Pk nAwcio (Green, Fine, & Tollefson, 1988; Heyder, Kessels,
& Steinmayr, 2017; Jones & Myhill, 2004) Awdpopeg £pgvveg eKTIOOY ETTAEOV OTL
TOL TEPLOGTATIKA VITOETIO0GNG apopovv Tepimov 10 10% tav epnPwv (Colangelo, Kerr,
Christensen, & Maxey, 2004). Xtov eAANVIKO YHPO To GYETIKA SESOUEVE, TOPAUEVOLV
eCapeTikd QToyd, pe €peuvec oL £xovv mpaypatomoindel oe piKpd Oetypoto va
evromilovv padntéc pe vroenidoomn oe m0cooto 11,3% yia 10 Anpotikd wor 11-17,6%
vy to Ivpvaocio (I'kdykog, Mmeroyidvwvn, & Zumdwvog, 2019; Mreloyiavvny &
Zundwog, 2019).

Onwg mpoavaeépdnke, mpdkettar yioo €vo Wilaitepa «mepimlokoy» eoawvouevo. Tovto
OlOTL G UM OVOUEVOUEVN YOUNAN okadnpaikn emidoomn, M vmoemidoon umopel va
oQeileTal 6€ po SLPOPETIKY TOIKIAIL otV Yo kGO Eeywproto podnt) (Majzub &
Rais, 2010; Veas, Castejon, O’Reilly, & Ziegler, 2018; West, Fish, & Stevens, 1980).
H mpoéhevon amd HEOVEKTIKA KOWVOVIKOOIWKOVOUIKA 7mepIPaAlovTa  amoteAel
TAPAYOVTA TTOV AVEAVEL CTULAVTIKA TOV KIVOUVO EUEEVIONG VIOETIBOOTG Kot TPOMPNG
ook eykatdienync (Rimm & Lowe, 1988; Siegle, 2013, 2018). Etot, mapatnpeitan
OTL o LYNADV IKAVOTHTOV om0 OIKOYEVELES YOUNAOD KOWV®VIKOOTKOVOLKOD
TPOPIA, LETAVAOTEVTIKNG KOTOYMYNG /KOl IE TEPLOPIGUEVO EKTALOEVTIKO KEPAANLO
TelvOLV Vo givar o emppenn oty eppavion vroeridoong (Siegle, 2013; XyiCa, 2014).
H avaykn ywo dupeon eicodo otnv ayopd €pyociag, Ol MOATIGUIKES OLOPOPES, M
YAOGGIKY €TEPOTNTA, TO QTG TPOTLTTO UAONONS KOl Ol TEPLOPIGUEVOL TOPOL MG
TOPAYOVTEG TOL ATAVTOVV GLYVOTEPO 6Ta TEPPAALOVTA avTd £ovV gvoyomomBel wg
OTO(ELN TTOV EVOEYOUEVAS GUVTELODV GTNV gLPAVIoN voETidooTS. Oa MTay ®GTOGO
avaKpPBEG Vo VTTOVOT|COVLE OTL 1] LN OVOUEVOLLEVT] YOUNAT aKaOTLLOiKT ETIO00N apopd
OTOKAEIGTIKA TOVG pabntég exelvoug mov S1oflovv 6e SUGKOAEG KOWVMVIKOOIKOVOLLKA
ovvOnkeg. Ot apvnTiKéG GTAGELS ATEVOVTL GTO GYOAEI0 Kol TN pABN o™, o1 adVVaLES
GLYKPOVGLOKEG OYEGELS LLE TOVG EKTOLOEVTIKOVGS, 1) VITAPEN GTOYWOV GTASI0OPOULNG TOV
dev g&umnpetohivtal amd TV eMitELEN LYNADOV OKAONUOTKOV ETIOOCEMV, 1N YOUNAN
OKOONULOTKT QVTOEWKOVA KO 1] PTMYT] ALTOPPVOLICT) ATOTEAOVY EMIGNG TOPEYOVTES TTOVL
&xovv Bpebel va cuvoéovion pe TNV EUPAVIOT VTOETIOOONS KOl TN YPOVIOTNTA TNG
(McCoach & Siegle, 2003a; Reis, Hébert, Diaz, Maxfield, & Ratley, 1995; Reis &
McCoach, 2000).

210 onueio owtd dev Ba TpEMEL TAPAYVOPIGTEL TO YEYOVOS OTL GLUYVEA 1| VTOETIOOGN
amotedel pio cLVEONT 1 AoLVEIdNTN KOowwvik) amoeact. Ewdwodtepa, o padnmg
TOPA TIC ETAPKEIC | VYNAESG TOV IKAVOTNTES OmOPAGILEL VO UNV EMOIOEEL TNV EMITEVEN
160dvvapmv axadnpaikov otoéywv (Butler-Por, 1987). T'a to Adyo avtod, n diepevvnon
TOV 1010{TEPOV AKAONUATKOV QVTOOVTIANYE®V, TOV GTACEWV ATEVOVTL GTO GYOAEID Kol
TOV VOOTPOTIOV Habnong Bewpeiton peilovog onpaciog T060 yio TV KOTOVONoY| TOL
QOIVOUEVOL, OGO KOl YL TO OYXEOWOUO OTOXELVUEVOV TOPEUPACE®Y Yoo TNV
OVTILETOTIGN TOV.
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M£00d0g

ZOUUETEXOVTES

IMa 116 avaykeg TG TOPOVONE EPELVOS TPUYLATOTOONKE EVKAIPLUKT] OELYLATOAN o
oe gpnpovug podntéc and 7 Npvasio g AMvog (Kovkdx, Tletpdrova, Kaiiibéa,
E&apyera, [Tatnowo, Tadvpog). Xy épevva GUUUETELYOV GLVOMKA 519 pabntég pe péom
nikio ta 13,7 €. Ta dnpoypagikd yopakInploTikd Tov deiyatog Topatideviol GTov
[Tivaxa 1.

Ilivaxog 1. Anuoypoapikd, yopoxtyplotike, Ladntmy tov OeryuoTos

N ocootd %
®Pblo Ayopt 258 49,7
Kopitot 261 50,3
Ebvikotyro EXnvien 339 65,3
Al 180 34,7
Aylwooio Nt 118 22,7
Oxn 401 77,3
Erovalnyn taéng Nt 14 2,7
O 505 97,3
Moabnoioxés dvoxolieg No 50 9,6
O 469 90,4
YhHvoro 76 100

Epevvnrika epyoreia

Axaonuaikn emxidoon

IMa ™ pérpnon g akadnUaikng exidoong ypNoLoTomOnKe 0 GLVOMKOC HEGOSC OPOg
Ao TIC o TPOCSOUTEG GYOMKEG Pabpoioyieg TV pabntdv.

Nontixo dvvopuro koi VYNAES 1IKavoTyTeS UAONTHS

Mo ™ pérpnon tov vontikon Suvapiko Tov detypotog, yopnyndnkav ot Ilpoodevtikég
Mntpeg tov Raven (Standard Raven’s Progressive Matrices), mov mepthaupavoovv 60
LN YA®OOIKEG OTTIKEG SOKLUAGIEG KATAAANAES Yo dtopa omd 6 £wc 65 etdv (Raven,
2003). Xto gpyareio avtd, KOs cwOTN amdvinon yo. Ty enilvon kdbe Eexmplotc
doxaciog Paduoroysiton pe 1 kon kébe AavBacuévn pe 0 pe péyioto dvuvatd ckop
60. To cuykekpyévo epyareio dev eivor otabuicpévo og EAANVIKO TANOLGUO o€ NAIKIES
epnPov. Ot padntég mov tonobethOnKov oto VYNAOTEPO 10% TV EMOOGEMY GTO TECT
Raven cg oyéon pe toug cuppadntég toug, Bempndnkoy oe TP®TO EMIMEIO OC LOONTEC
VYNADV IKAVOTATOV.
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ElMetyer eAinvicne otdbuong tov Ilpoodevtikov Mntpov Raven ce mAnbucpovg
epnPov, kpidnke amapaitnm N meportépw emPefainon TV VYNAGY IKAVOTHTOV TOV
pafntov avtov. ['a 1o Adyo avtd, xopnyndnke emmAéov 1 EAANVIKY Kot 6TOOGHET
oe eEAMMVIKO TANBvuopd ekdoyn tov Kpirnpiov Mabnolakng Endpkelag tov Detroit
(Detroit Test of Learning Aptitude -DTLA 4) (T{ovp1adov, 2008) amokAEIGTIKA GTOVG
poOntég Tov kpidnkav MG LYNADY IKOVOTHTOV 6€ TPdTo eminedo. To epyaieio avtd
neprapPdver po cuotoryio 9 LITodoKIHLAGIOV TOL eEETALOVY 3 S1OKPITEC AVOTTTLEIOKES
TEPLOYES KO YOPTYOLVTOL GE ATOMIKEG cuvedpieg Yo pabntég nikiog 8.00 mg 15.11
eTOV. Ao TV a&loAdynon TpoKOTTEL Eva YEVIKO nobnolokd TNAKo Tov ovTovokAid T
YEVIKN LOONGLOKN ETAPKELD TOV EKAGTOTE TTAd100. ATO TNV avdAvon emPBePoarmOnikoy
0L VYNAEC IKAVOTNTES TOV LAONTOV 0VTOV TOCO GE TPDTO, OGO Kol G€ OEVTEPO EMIMEDO.

2TO0EIS OTEVOVTL OTO GYOLEL0

H a&oldynon tov otdcemv Tov podntov anévovt 6To oYoAElo £ytve LE TN xopnynon
TOV EPOTNUOTOAOYIOV avToOvVaEOphs «Xtdoelg Amévavtl oto Xyoheio» (School
Attitudes Assessment Survey) (McCoach & Siegle, 2003b). To gpotpotorodylo avtd
amoteleitar amd 35 gpmtnoelg o mevtdPfadun khipoxa tomov Likert, omov 1 =
CAWPOVO amTOATO» Kol 5 = «XVHEOVO 0TOAVTOY. ZVVOMKA £EETALEL S TOPAYOVTEC:
) AKOONUATKES AVTOOVTIANYELS, B) GTACELS OTEVOVTL GTOVG EKTOOEVLTIKOVG, ¥) OTAGELS
amEVOVTL 6T0 OYOoAglo, O) omotTiunom OYOAIK®OV oTdY®mV Kol €) Kivnpa Kot
avtoppObuon. O deikme eocmtepiknic ovvagpewng Cronbach’s alpha yw 1o
ovykekpipévo oetypa pe a = 0,93 kar a = 0,76 £wg 0,88 yio TIC EMPUEPOVG VITOKAILOKEG.

Epevvnricn dwadikacio

[Ipwv v évapén g épevvog, eéacpariotnke 1 doea Tov Ymovpyeiov [Modeiag,
"Epevvag ko Opnokevpdtov yuo ) degoymyn g émetto amd T 0£Tikn YvorodoTnon
tov Ivotitovtov Exmondevtikng IoAtiknc. Ev cuveyeia, pe v avoivtikng evnuépmon
KO T GLVOAIVEST TV GYOMK®V J1ELBLVIAOV, KOWVOTOMONKOV GTOVS YOVEIG £YYPAPMS
01 0KOTOo1 Kol 01 SLdIKOGIES TOV TAPAOVTOG EPEVVNTIKOD EYYEIPNUATOS. TNV EPELVA
ocoppeteiyov pdévo ot paBnTéC Yoo Toug omoiovg e£acEAAMoTNKE EVOTTOYPAPT YOVEIKN
ovykatdBeon.

Apycd, ot GUUPETEXOVTES LAONTEG KANONKOV VO CUUTANPDOCOVY GTO GUVOLO TOVG TO
EPMOTNUATOAOYI0 «ZTAGELS AMEVOVTL GTO GYOAEIO» KOt VO EMADGOVV TIC SOKIUAGIEG TOV
10T [Ipoodevtikdv Mntpdv Raven sovigvovtag atopikd. Emmiéov toug {ntidnke va
CUUTANPAOCOLV  €ve.  GUVTIOHO  EPMOTNUATOAOYI0 HE TO  ONUOYPOUPIKE  TOVG
YOPOKTNPLOTIKAE. APoD GUAAEXOMNKAY Ol OTOVTHGELS TOVG, OVOADONKOV GE GLVOLAGUO
LE TIC 7O TPOCPAUTEG OYOAKES TOVG PafLoroyieg.

Ao ™ S0 d1Kacio EVTOTIOTNKAY GE TPMOTO EMIMESO Ol LABNTEG LYNADV TKAVOTHTOV.
[Tpokepévou va emPefarmBoiv ot VYNAEG TOVG KaVOTNTES Le GTAOUGUEVO EpYaAEio,
yopnynOnkav otovg pantéc avtovg ot dokipaciec tov Kpirmmpiov Mabnoiokmng
Endpkelog. Zoppova pe Tig odnyie TOV KOTOCKELAGTMOV, OC HOONTEG LVYNA®V
wavotntov Oewpndnkav ekeivol mov €pepav mNAKO HaONCLOKNG  EMAPKELNG
peyoAvtepo 1 ico tov 112.

[Tpokeévov vo. evtomioTovy ot podntég pe vmoemidoon, €ENxOn M avopevouevn
(TpoPAremdevn) TN TNG OKOONUOIKNG EMIOOONG Y10 KOVEVO OITO TOVG GUUUETEYOVTEG
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KOTOTLY YPOUUIKNG AVOADONC TOAVOPOUNONG e TPOPAETTIKY] LETAPANTY TN VONTIKN
KovOTNTa, 0TS TPOKVTTEL Ao T0 okop oto Raven. I'a v kakdtepn cOYKPIon TOvg
0G0 1 TPOPAETOUEVT KO 1] TPAYUATIKY OKAOMUATKY €MIO0GN, OGO Kol TO. GKOP GTO
Raven petatpdmnkav oe Tipég z pe péon Ty to 100 ko tomiky amokAion 15. Qg
pnafntég pe vroemidoon BewpnOnkav exeivn TV omoiwv 1 TPOPAETOUEVT OKOOTLLOAKN
enidoon Moy HeyoAdTEPN TNG TPAYLOTIKNG KATA TOVAQ IoTOV 15 povadec. Avtifétwmg,
nadntég mov moapovcialov TPUYUOTIKY EMIO00T LYNAOTEPN KATA TOVAdYGTOV 15
povadeg amd v mpoPrendpevn Bempndnke 6T Tapovsialay vrepenidoon, SnAadn Un
avOUEVOLEVT DYNAN akadN Lok enidoon. Ao T oladikacio Tposkvyay 15 pantéc
VYNAOV IKAVOTATOV LE VTOETIOO.

Amnoteréopata,

Apywcd, mpoypatomoOnke 1 oviAvon TV OESOUEVOV Yo TNV KOTOVOUY TOV
delypatog Katd tomo emidoons. Amd v avaivot eviomioTnkay cuVoAkd 76 padntéc
le voemidoon ek TV omoimv ot 15 Bpédnkav va pépovy vynAEG tkavotnteg ndonong
(YPIM) pe Baon tig emodcels toug oto 1e0t Raven kot to Kpurmpro Mabnoiaxng
Endpxeloc (BA. IMivakeg 2 ko 3).

Iivaxag 2. Katovoun tov deiyuotos Kot TOmo exiooons

N Mocoot6 %
Tomixy exidoon 382 73,6
Ymoermidoon 61 11,8
YWIM ue vmoemidoon 15 2,9
Yreperidooon 61 11,8
2Hvolo 519 100

[Ipdypatt, ot paBNTEC LYNAOV IKAVOTHTOV LE VTOETIO00N PAVNKAY VO, TaPOVGIALovV
Oyt LOVO YOUNAOTEPES EMOOGELS OO AVTEG TOL VITOGYOTOV TO VONTIKO TOLG dVVOUIKO,
OALG YEVIKA YOUNAEG EMOOGELG GE OXEON LLE TNV TOPAOEOOUEVT EIKOGAPBAON TYOAKN
KMpoko e péon Tipn Tov HEGov 0pov oxoAkng Pabuoroyiog 13,96 (BA. [Tivaka 3).

Iivaxag 3. Méon axadnuaixn exiooan, vontiky ikavotyTo, kol LoOnoLaky EXCpKeLo;
HaOnNTadY DYNADV 1IKAVOTHTWY UE DTOETIOOTN

Xhvoro
N=15
Méon T.A Elapotn Méywoty
Ty T T Ty
Axadnuaixy ewidoon 13,96 1,28 11 15,13
2xop Raven 116,14 8,50 91,22 123,37
IIniiko DTLA-4 115 4,62 112 124
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Ooov apopd ta SNUOYPAPIKE TOVS YOPAKTNPIGTIKA, 01 LAONTEG VYNADVY IKOVOTHTOV LE
VTOEMIOO0T OMOTEAOVVTIOV KOTA KOVOVO om0 0yOplo. OAAOSUING KOTOY®YNG Y®PIC
dwyvoouéves podnotakég dvokoriec (BA. ITivaxa 3).

Iivaxag 3. Anuoypopixd yopoxtnpioTike. Lodntay VYNV IKaVOTHTOV UE DTOETIO0TH

N ITocootd %
Dolo Ayopt 11 73,3
Kopitot 4 26,7
Taén B’ I'vpvaciov 22 57,9
I’ T'vuvaciov 16 42,1
Ebvikotnra EXnvuen 5 33,3
Al 10 66,7
Aydwoaio. Nt 7 46,7
(0)9) 8 53,3
Erovednyn  No 0 0
weine on 15 100
Mobnoioxés N 1 6,7
ovarolies o 1 933
2Hvoro 15 100

IMa ) depedvnon tov pOAOL TV CTAGE®V TV LOONTOV ATEVOVTL 6TO GYOAEl0 GTNV
EULPAVIOT VTOETIOOGNG, TPOYLOTOTOMONKE LOVOTOPOYOVTIKH AVAALGT OLOUKOUOVGNG
(One way ANOVA) ne aveEaptn petafAnt tov tOmo akodnpaikng enidoone. And
mv ovilvorn Smot®dnke 6Tt padnTég LVYNADV KOVOTHTOV WHE VTOEMIOO0T OgV
SLEQEPAY CNUOVTIKA GE KAVEVOY OO TOVG TAPAYOVTES TOL EPWTNUATOAOYIOV OO TOVG
AOUMOVG CLUUAONTES TOVG L VTTOEMIO0GT], OAAGL GUUTEPLPEPOVTOY MG Li0l OLLOIOYEVIC
opdoa padntov. Ilapoio oavtd, auedtepeg katnyopieg podnTOV pe vROEmidOoN
QAVINKOV VO, TOPOLGLALOVY OTUOVTIKA XOUNAGTEPEG TYEG OO TOVS GUUUOONTEG TOVG
oTo KivnTpa Kol TNV auToppOOIoT OTNV GUYKEKPIUEVT] KALOKO OVTOOVOPOPAC, ME
F(3,143) = 2,69, p < 0,05 (BA. ITivoka 4).
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Iivakog 4. Méoeg Tiues kai TomKéES ATOKAIGELS TV OTATEDY ATEVAVTL GTO GYOAELO TWV
HoOnTv kota tomo emidoons

M(TA)

Tomun Ynoeniooon YYIM pe  Yrepemidooon Yvvolo

gmidooon VOETIO00N
Axaonuoixég 3,61(0,58) 3,38(0,75) 3,67(0,47) 3,36(0,71) 3,59(0,59)
ODTOOVTIANYELS
2100€1S TOS 3,52(0,75) 3,56(0,74) 3,45(0,59) 3,50(0,91) 3,52(0,73)
EKTOLOEVTIKOVS
2rdoeig Tpog 3,69(0,89) 3,31(0,90) 3,66(0,62) 3,30(1,27) 3,64(0,87)
oyoAeio
Amotiunon 4,24(0,72) 3,92(0,83) 4,15(0,73) 4,08(0,35) 4,19(0,73)
oTOY WV
Kivympo kaa 3,48(0,80)* 3,17(0,32)® 3,12(0,52)¢ 4,40(0,14) 3,43(0,76)
ovToppLOuIon

2Znueiwon: O1 péoeg TIUEG TOD EYOVY KOIVODS OEIKTEG TOPOLAIGLOVY OTATIOTIKG OHUOVTIKEG OLOPOPES
ueralo tovg

Xvlntnon - Tvpnepdopora

Ot avoADGELS TOV ATOTEAECUATOV KATESEEAV OTL 1] VTOETIOOCT] APOPEL [LL0L CTLLOVTIKN
pepidn Tov pontodv ar’ A0 T0 PACUO TOV YVOOTIKOV KOl LoONC1oKOV IKOVOTATOV.
[MopdAAnia, o€ cvpeovio HE TO OTOTEAECUOTA TPONYOVUEVOV EPELVAV, £€val
ONUOVTIKO TOGOGTO TMV TEPICTATIKMV LITOEMIO0ONS apopd pnabntég mov PBpickovion
ota VYNAOTEPQ Eimed TV KavothtOv pnadnong (Montgomery, 2009; Rimm, 1987).
A&ilel va onpelmdei 0tL aveEdptnTa omd TIC YEVIKEG YVOOTIKEG Kol LoONGLOKES TOVG
KOVOTNTESG, TO ayOpLol Kol ot dAAOSOTOl HoBNTEG PAVINKOAY VO VIEPEKTPOGMTOVVTOL
HETOED TV HaONTOV pHE LTOEMIOOGN, OTOUEI0 MOV VTOOMAMVEL TNV EVOEYOUEVT
GUUPBOAT  S1POP®V  KOWMVIKOTOMTICUIK®OV — TOPUYOVI®OV GTNV  EUQPAVIOT)  UN
OVOLLLEVOLLEVNG YOUNANG GYOMKNG £MIO00NC.

AveEapmnTa amd TIG 1010UTEPES VONTIKESG Kol LOONOLOKES TOVS IKAVOTNTES, Ol LaBNTEG
LLE LTOETIOOCT PAVNKOV VO, TAPOLGLALOVY TOPOLOLES GTAGELS AMEVAVTL GTO GYOAELD, Ot
0To{EC TOVG SLUPOPOTOLOVGOAV OO TOVS GUVOUNAIKOVE TOVG HE TUTIKY OKOOTLLOIKN
enidoon 1 vrepenidoon. Ewdwotepa, 1060 ot pabnTtéc vynAodv KavoTHT®V, 0G0 Kol O
Aourol paOnTéc pe VmOEMidOoN TOL OEIYUATOC OVEQPEPOYV CNUAVTIIKO YOUNAOTEPO
KivTpo Kot GUUTEPLPOPES ALTOPPVOUIONG O OYEON WE TOLG GLUUAONTEG TOVC.
[Ipdypatt, Ta younid Kivntpa pddnong, 1 emdioén vynlov ctoywv o eEOoYOMKEG
JpaCTNPLOTNTES, Ol OVUGKOAIEG GTN GYOAIKN OPYAVMON Kol Ol QTOYEG OeE10TNTEG
eAEYYoL TG padnotaxng stadikaciog Exovv avagepfel cuoTNUATIKA 6TO TOPELOOV ¢
TAPAYOVTEG OV GUVOEOVTOL OUTIOOMDG LE TNV EUPAVICT] U1 OVOUEVOUEVNG YOUNANG
axadnpaikng emidoong (McCoach & Siegle, 2003b, 2011; Siegle, 2018). Y76 avto 1o
TPIGHO, 0 GYESCUOG KOl 1 EPOUPLOYN WLYOTOUOUY®YIKOV TApEUPAcE®V Yoo TNV
evioyvon TOvV KIVTp®V padnong ki akadnuoikng emrvyiog, kabmg kot n avamtuén
de€lomTeV  aVTOPpLOUIOTG OVAUEVETOL VO GUUBAAOVY GTNV  OVTIUETOTION TNG
VROEMIBOONC, OAAG Ko TNV TPOANYM TG OYOMKNG amoTLYioG Kot NG TPOWPNS
OYOAIKNG O10pponG LETOED TOV LAONTOV DYNADV IKOVOTATOV.

503



Ye kbBe mepintmon, yw TNV KOAOTEPN KATAVONGY] TOL (OIVOUEVOL GLVIGTATOL M
TEPOLTEP® JLEPEVLYNON TNG ONUOYPAUPIOG, TNG CLYVOTNTOS KoL TV THAVAOV OLTIOV TNG
KOO UATKNG VITOETIO00NG G LEYOADTEPO Oy LaONTOV VYNADV IKOVOTHTOV GTOV
EAMMMVIKO EKTTALOEVTIKO YDPO.

504



Biioypagia

Baum, S. M., Renzulli, J. S., & Hebert, T. P. (1995). Reversing Underachievement:
Creative Productivity as a Systematic Intervention. Gifted Child Quarterly,
39(4), 224-235. doi: 10.1177/001698629503900406

Butler-Por, N. (1987). Underachievers in School: Issues and intervention. Chichester:
Wiley & Sons.

Chere, N. E., & Hlalele, D. (2014). Academic Underachievement of Learners at School:
A Literature Review. Mediterranean Journal of Social Sciences, 23(5), 827-
840.

Colangelo, N., Kerr, B., Christensen, P., & Maxey, J. (2004). A comparison of gifted
underachievers and gifted high achievers. In S. M. Moon (Ed.),
Social/Emotional Issues, Underachievement, and Counseling of Gifted and
Talented Students (pp. 119-132). Thousand Oaks, CA: Corwin Press.

Green, K., Fine, M. J., & Tollefson, N. (1988). Family Systems Characteristics and
Underachieving Gifted Adolescent Males. Gifted Child Quarterly, 32(2), 267-
272. doi: 10.1177/001698628803200205

Heyder, A., Kessels, U., & Steinmayr, R. (2017). Explaining academic-track boys’
underachievement in language grades: Not a lack of aptitude but students’
motivational beliefs and parents’ perceptions? British Journal of Educational
Psychology, 87(2), 205-223. doi: doi:10.1111/bjep.12145

Jones , S., & Myhill, D. (2004). ‘Troublesome boys’ and ‘compliant girls’: gender
identity and perceptions of achievement and underachievement. British Journal
of Sociology of Education, 25(5), 547-561. doi:
10.1080/0142569042000252044

Majzub, R. M., & Rais, M. M. (2010). Boys’ underachievement: Causes and strategies.
Procedia - Social and Behavioral Sciences, 2(2), 3160-3164. doi:
https://doi.org/10.1016/j.sbspro.2010.03.482

McCoach, B., & Siegle, D. (2003a). Factors That Differentiate Underachieving Gifted
Students From High-Achieving Gifted Students. Gifted Child Quarterly, 47(2),
144-154. doi: 10.1177/001698620304700205

McCoach, B., & Siegle, D. (2003b). The School Attitude Assessment Survey-Revised:
A New Instrument to Identify Academically Able Students Who Underachieve.
Educational and Psychological Measurement, 63(3), 414-429. doi:
10.1177/0013164403063003005

McCoach, B., & Siegle, D. (2011). Underachievers. New York: Springer Science &
Business Media.

Montgomery, D. (2009). Why Do the Gifted and Talented Underachieve? How Can
Masked and Hidden Talents Be Revealed? In D. Montgomery (Ed.), Able, gifted
and talented underachievers. West Sussex: John Wiley & Sons.

Raven, J. (2003). Raven Progressive Matrices. In R. S. McCallum (Ed.), Handbook of
Nonverbal Assessment (pp. 223-237). Boston, MA: Springer US.

Reis, S., Hébert, T. P., Diaz, E. P., Maxfield, L. R., & Ratley, M. E. (1995). Case studies
of talented students who achieve and underachieve in an urban high school
(Research Monograph 95120). Storrs: University of Connecticut.

Reis, S., & McCoach, B. (2000). The Underachievement of Gifted Students: What Do
We Know and Where Do We Go? Gifted Child Quarterly, 44(3), 152-170. doi:
10.1177/001698620004400302

Rimm, S. (1987). Why bright children underachieve: the pressures they feel. Gifted
Child Today, 10(1), 30-36.

505



Rimm, S. (1997). An Underachievement Epidemic. Educational Leadership, 54(7), 18-
22.

Rimm, S. (2008a). Underachievement Syndrome: A Psychological Defensive Pattern.
In S. Pfeiffer (Ed.), Handbook of Giftedness in Children. Psychoeducational
theory, research, and best practices (pp. 139-160). Tallahassee, FL: Springer.

Rimm, S. (2008b). Why Bright Kids Get Poor Grades and what You Can Do about it:
A Six-step Program for Parents and Teachers. Ohio: Great Potential Press.

Rimm, S., & Lowe, B. (1988). Family Environments of Underachieving Gifted
Students. Gifted Child Quarterly, 32(4), 353-359. doi:
10.1177/001698628803200404

Siegle, D. (2013). The Underachieving Gifted Child: Recognizing, Understanding, and
Reversing Underachievement. Waco-Texas: Prufrock Press.

Siegle, D. (2018). Understanding Underachievement. In S. Pfeiffer (Ed.), Handbook of
Giftedness in Children (pp. 285-297). New York: Springer International
Publishing.

Veas, A., Castejon, J.-L., O’Reilly, C., & Ziegler, A. (2018). Mediation Analysis of the
Relationship Between Educational Capital, Learning Capital, and
Underachievement Among Gifted Secondary School Students. Journal for the
Education of the Gifted, 41(4), 369-385. doi: 10.1177/0162353218799436

West, C. K., Fish, J. A., & Stevens, R. J. (1980). General Self-Concept, Self-Concept
of Academic Ability and School Achievement: Implications for “Causes” of
Self-Concept. Australian Journal of Education, 24(2), 194-213. doi:
10.1177/000494418002400207

I'kdykog, I'., Mrehoyiavvn, B., & Zurdivog, A. (2019). Xyxéon axadnuaikng enidoong
Kot vontikol Suvoptkov oto eAAnvikd oyohielo. Embeswpnon Exmaidevtikng
A1oloynong (vmo onuoacicvon).

Mmnehoyiavvn, B., & Zumdwog, A. (2019). dyuoypapixa yopoxtnpiotika pobnrov ue
vroemiooon. Paper presented at the TIpoxtikd 60ov Xvvedpiov "Néog
[Modaywyog", Abnva.

YxiCa, P. (2014). ITowdtta ko wodtnto oty ekmaidocvon: Evioydovtag 10 poppmtikd
eminedo TV TV UETAVOCTELTIKNG Tpoéhevonc. In K. Eevopavtog & X.
Xattnowmpiov (EdS.), diarolitiouixy Exraidevon: npokliocig, maidaymyikés
Ocwprioeig kot eronynoerg (pp. 112-133). Kapdaro: Zaita.

TClovprdodov, M. (2011). Mabnoiaxés dvokolicg — Oéuata epunveiog Ko aVTIUETOTIONG.
®eccarovikn: [IpounOede.

506


http://www.tcpdf.org

