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Hepidnyn

YKomdg NG €woNynong €ival M TOPOVCINCT) TOV EKTAIOEVLTIKOV TOMTIKOV OV
epappoloviat otn GvAavdio oe oyEomn He TNV EKTOIOELOT TOV YOPIGLATIKMOV LaONTOV.
O KOP1LO¢ GTOYOG TOV PLVAUVOTKOV EKTTAOEVTIKOD GUGTNILATOG EIvat Vo TapEyel o€ OAOVG
TOVG TOAlteg iom mpodcPacn omv ekmaidevon. H Ddwiavdia cuviotd éva KpATog
TPAHVOL0C OTO OTO10 M 16OTNTA KOl 1| CUUTEPIANYN amoTEAOVV KEVIPIKEG aieg otV
EKTTOOEVTIKT] TOALTIKT).

Evtonoon mpokadiel to 611 dgv vmapyet Besopobetnuévn ekmoidgvon Yoo TOLG
YOPLGLOTIKOVS, EVED TO PAPOC EVIOMIGUOV TOVG KOl EMAOYNG KOTAAANA®V HeBOd®V
TEPTEL GTOVG EKTAOEVTIKOVC. [Tapdra avTd, TO EKTAOEVTIKO GVGTNUO EXEL LLLOL ELOTKN
dopn: Ot exmadevtikol e OA0 To emimedo AoUPAvVOUY OKAOMUOIKY ETOYYEALOTIKY
KatépTion eved eappoletar otabepd Eva ekTadevTIkd TPOYPOppo d10popPOoTOinoNg
Ao 1o VIy®yelo Kot puetd. Avtd onuoaivel 0Tt OAa o Tadtd xovv MO EKTAdEVTEL
CULPMOVO IE TIG ATOUIKES OvVATTTLELOKES Ko LafNolokég TOVG avayKeS, TOL OmoTeEAEL
Kol Tov akpoywviaio AlBo otnv ekmaidgvuomn YopIoHATIKOV padntdv.

AéEarc-Kherowa
EKTTOIOEVON  YOPOUOTIKOV — poONTdV;  ekmodevTikég  moMtikés;,  Dwviavoia;
StapopoTomUEVT SOacKOAL.

Abstract
1

The purpose of this paper is to present the educational policies implemented in Finland
in relation to the education of gifted students. The main objective of the Finnish
educational system is to provide all citizens with equal access to education. Finland is
a welfare state in which equality and inclusion are central values in educational policy.
It is impressive that there is no special education for gifted students, although teachers
are expected to identify them through appropriate methods. Nevertheless, the Finnish
educational system has a special structure: Teachers at all levels receive in-service
academic training while differentiated instruction is being applied consistently from the
kindergarten onwards. This means that all children have already been trained according
to their individual developmental and learning needs, which is also the cornerstone in
the education of gifted students.

Keywords
gifted students’ education; educational policies; Finland; differentiated instruction

Ewayoyn
O K0p10¢ 6TOYOG TOL PLVAOVIIKOD EKTTALOEVTIKOV GUGTNUATOG EIVaL VAL TOPEYEL GE OAOVG
TOoVG TOAlTEG iom TpdcPaom oty eknaidevon. To dikaimpa dwpedv TPOTYOAKNG Kot
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Baocwmng exmoaidevong eivor eyyvnuévo oe OAOLG TOVG Kotoikovg tng DvAavoiog
(Halinen & Jarvinen, 2008), kot ocvtd meptapPavel évo dwpedy Kabnueptvo yedua Kot
OA0 TO CLVOPEG LB GLOKO VAKO.

To @Aavowod ekmadevTiKd GLGTNO 6TO GVVOAD ToV amapTileTor amd Tpia emineda:
‘Eo¢ v nAikia tov 6 €1V ta Toudid Tapakoiovbovv to “pre-school” 1o omoio £yve
vroype®tikd and to 2015. Xta 7 €t ( ota 6 Y100 KATOWOVG TOV TEPAGAV T TEGT
gtootntag) Eexkwvder to comprehensive school, mov amotelel v evvidypovn
VIOYPEMTIKY eKTOidEVON Ko ywpileton oto dNpoTkd (primary) yio niieg 7 émg 12
ETOV Kol 1O yuuvdolo (upper stage) yio nikieg 13 émoc 15 etdv. AkoAiovBel m
LETAMTUYIOKY  EKTMOIOELON OTNV  EMOYYEAUATIKY] KOTAPTION 1 OV OVOTEPN
devtepofddna ekmaidevon Kot TPItoPaduio EKTaidEVOT| G TOAVTEXVIKES GYOAES Ko
navemoto (Laine, 2016 - Halinen & Jarvinen, 2008).

Ot ddokarol ot OMpOTIKE oyoAeia elval vrevBuvol yia ™ d1docKaAios OAOV TV
Oepatikav, pe egaipeon tig E€veg YAdooeg. O1 Dviavooi ekmadevtikol Tpmtofddiog
exmaidevong eivor Tohd popewpévotl. OXot Katéyovv peTomTuylokd emmedov master’s,
KATL TOV VTOSNADVEL OTL EYOVV TOPAKOAOVONGEL TAVETICTNUIOKA Lo HoTe VYNAOD
OKOONULOTKOV EMUTEOOV KATA TV ENXAYYEALOTIKY TOVS KotdpTion (Sahlberg, 2015- Tirri,
2014). Katd v tehevtoio dEKOETIO, 1) KATAPTION TOV EKTAOELTIK®V 6T1 DvAavdia
Baciletar oloéva kot teptocoTEPO oTov AEova g épevvoag (Tirri, 2014).

H ®wlavdia cvvietd éva kpdtog mpdvolag 6To 0moio 1 16OTNTO Kol 1| EVEOUATMOON
amOTEAOVY KEVIPIKEG 0&leg otV exmadevtiky moMtikny (Arnesen, Mietola, &
Lahelma,2007- Takala, Pirttimaa & Torméanen, 2009). Exet dmcetr peyodkdtepn Epugaon
OGNV 100TNTO TOV EKTAUOEVTIKAOV TOPOY®V Tapd TNV EMOIOEN TG aptoteiog pe Bdon
10 atopo (Hotulainen & Schofield, 2003). Zouewva pe v yevikn nOwn otdon
TapoyNg iowv evkaupldv, EReacn 000nke ot epovtida Tov padntodv pe padnoiorés
dvokolieg (Tirri & Kuusisto, 2013) kot to peyoddtepo HéEPOC TS otNPIENs £XEL OTPOQET
ot1g avdykeg toug (Kumpulainen & Lankinen, 2012 - Niemi, 2012). H aAAnieyyom
vpée pio and TG Pacikég £vvoleg TOGO GTNV KOWMOVIKN TOMTIKY] OGO KOl GTNV
exmaidevon (Aro, Rinne, & Kivirauma, 2002). Qot6c0, and 1 dekaetioo Tov 1990, n
EKTTOOEVTIKT] TOALTIKY £xel Vootel plikn aArayn otn Pwiavoio (Rinne, 2000) kot
d00nke meplocdtepn EREOCT OTNV atopukoTnTo Ko TV elevBepia emioyng (Tirri,
1997- Tirri & Kuusisto, 2013).

To vopo0BeTiké mhaiclo yio Ty ekmaidogvon

H onpacio tg cuvektipnong 1oV atopuk®v ovoyKov Kot IKOVOTTOV TOV LadnTtov
&xel ekppaotel 6to Zovraypa g PwvAavdiog (731/1999). H vopobesia yio ™ Baoikn
Exnaidevon (vopog 628/1998) opilet emiong 6t mpémet va Aapfavovtot vedyn n niwio
Kol ot avdykes tov poadntov kotd v opyavoon g owackaAiioc. H 10éa g
OTOHIKOTNTOG £XEL EMIONG, onuoavtikn B€on otV emayyeAlLoTIK) dgovtoroyio TV
EKTOOEVTIK®OV amd 10 TEAOG Tov NG oekoaetiog tov 1990 (Tirri & Kuusisto, 2013).
Oewpeitor cuvendc NOKO aALd Kot 0pBO va divetan ELEacT) 6TV AmodoyT TOL LodnT
¢ atopov, v aéia tov Ko ™ povadikdttd tov (Trade Union of Education in
Finland, 2010). Ot 600 drapopetikég Bedoels, apevog TG OAANAEYYONG, Kol APETEPOL
MG ATOUIKOTNTOS AmoTEAOVV cLyVA BEuata TpoPANUATIGHOD 6T dNUoOcto cu{nTnon
ot dwiavdia.

Emniéov, n Gwvhavoia eivon pia amd 11g 92 ydpeg mov vrgypayay v Ataknpoén g
UNESCO ot Zaiapdvko 1o 1994, H ev Mdyo Awxknpuén éxer va kdver pe
ovvekmaidgvon, M omoio amotédece Poocikd oTtOY0 TOV peTOoppLviuicemv g
EKTTAOEVONG €M Kot deKaETIEG Kot EVOUPPUVETAL LEG® TNG EKTALOEVTIKNG VOrOoOesiog
debvac yio mteprocdtepa and 20 ypoévia (MacFarlane & Woolfson, 2013).
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Ot emppoég ¢ ev AOY® Ataxvpnéng Ppiokovtal S1ayvTeg 6TO PIVAAVIIKO VOUO Yo
™ Poaocikn ekmaidevon Kot oto €0VIKA TPOYPAUHOTO BACIKAOV GTOVOOV 1O Ao TO
2004 (Halinen & Jérvinen, 2008). Apyiwkd, m OLVEKTOIOELON OMOTEAECE ONUEID
avaPopis oTnV TPOoTAdEln TOPOYNG WGOTUNG  EKTaideLoNG 10imwg oe nadnTég pe
E101KEG EKTTONOEVTIKEG OVAYKEG N Ko Vo pieg Kot TV £vTaén Toug 6ToL YEVIKA GYOoAEin
(Allday, Neilsen-Gatti, & Hudson, 2013). H cvveknaidevon cuviotd v avtictaon o€
OTOECONTTOTE OlOKPICEIS aPOopovV otV mopoyr ekmoaidevong (Saloviita, 2015).
YUVENMG OAN 1 EKTOLOEVTIKT SLOOIKAGTIO EMIKEVIPOVETOL GTNV SLOPOPETIKOTNTO TMV
HaONTOV Kot Tov TPOTO  LE TOV 07010 Ta GYOAEIN avTaTOKpivovTal o€ ATV (AInscow
etal., 20006), evd mapdrAiniao vrootnpiletol kdbe moudi va pabaivet emTuydg pe o dikd
tov Tpdémo ko puOud (Halinen & Jarvinen, 2008). Avtf n eupdTNTA TOL OPIGHOV TNG
ovvekTaidevong KoBIoTATOL OCUOVTIKY] OKOUN KoL Y10 TOVG YOPIGUOTIKOVG HaONTES
(Smith, 2006).

Qo1660, ot GwvAavdia, 1 cvveknaidevon oyetileTor GuYVA LOVO e TOVG HOONTES Le
€01KEG ekmondevTikég avaykeg (Halinen & Jarvinen, 2008), kabmng ot mwmg Oa
opyavmbei kKo Bo vrootnpydei n ekmaidevon Tovg.

To EOviko [Ipoypappo Zmovddv g Xmpoag amokpuGTAALDOVEL TIC BEGELS TG moAtTEl0G
o€ oyéon Ue To ekTandevTiko yiyvesOar. Dopéag ekmdovnong eivar 1o EGvikcod Zvufoviio
Exnaidevong g Owiavoiog. Ecympilovpe Tig 600 tehevtaieg EKd0YES TOV OTMG AVTES
dwtvrodnkav to 2004 pe 1o Baowd Tlpodypoppa Emovdov  (Dwiavowd EBvikd
Yvppovio Exnaidevong - FNBE, 2004) kot akoAovBmg 10 2010 pe tig Tpomomomoeig
kat [IpocOnkeg oto EBvikod Baoikd Tpodypappa Zmovdav yio t Baowkn Exnaidevon
2010 (FNBE, 2011). To mpdto €1omy0n ota oxoreia tov Avyovsto tov 2006, evd to
terevtaio téOnke oe gpappoyn tov lavovdpio tov 2011. Xt TPOTOTOMGELS Kol
npocOnkeg tov 2010 (FNBE, 2011) £ywvav ovclaoTikés ahlayég, TOv apopovy GTnV
VTOGTHPLEN TOV JASIKAGLOV TOL AAUPAVOLV y®dpo Katd T pddnomn, énwg eniong kot
™G €VPVTEPNG OAOIKOGIOG EKTAIOELONG GTO TAAIGIO TOV GYOAgiov Kot TEAOS GTNV
VTOGTNPEN TOV 1010V TOV EKTOOEVTIKAOV KOl T®V TopeUPacemv kot puOuicewv mov
€16ayovv otnv dwdackaAio Tovg. Mia and Tig peyaldtepes oAhayEc NTov 1 avénon g
xpNong g oapopomomuévng owackarioc. To 2004, n dapoporoinon wg 6pog,
evromotav povo pia popd oto mpdypappe crovdwv (FNBE, 2004, ced. 24), 6mov
EOKOTEPA  OVOPEPOTAV  OTL «1  emavopboTikny OwackoAio elvar pwor  popen
JpopoToincng, OOV Ol ATOUIKES EPYOAGIES, 1| XPNOT TOL YPOVOL Kol 1 VITOSTNPIEN
elval o PaciKd YopaKTNPIGTIKA TNSY. L€ OVTIOWGTOAY oTa GYETIKA &yypopa Tov 2010
(FNBE, 2011, ce)k. 9) apiepdvetor éva pHeydho PEPOG GTO OMOI0 1) SLPOPOTOiNoT
pocolopiletor mg «10 Pacikd HEGO AVAYVAOPIONS TOV AVAYKOV TNG TAENS KOl TOV
dwpopdv Tov padntovy. H dtupoponoinon amoterel po véa Tdom oo OVAAVIIKA
oyoleio, mOPOAO TOL 1M EWGAYMYN] TOL GLYKEKPIUEVOL OPOL OTO PLVAUVOIKA
TPOYPAULOTO CTOVODV EVOL GYETIKA GUVTOUN).

Yuvnbwg Otov VIApPYEL OVOQOPE GE YOPICUATIKOTNTA GTO QVAOVOIKO cOGTNUA
ekmaidevong yivetal avTopdTmg cHVOEST LE TN SLPOPOTOMUEVT] O1OACKOALAL.

H yopropotikotTnTe 0 0pog 670 PIVAUVIIKO EKTULOEVTIKO GUGTI A

Agv vrdpyel Kovévag eTIGNUOS OPIGHOG Y10 TN XOPICHOTIKOTNTO 1] Yo T KPLThpla
aviyvevong yopopatik®v podntov ot @wiovdio (Monks & Pfliiger, 2005). O 6pog
"YOPIOUOTIKOC" 1] TO GUVAOVLUE TOV OEV YPTCILOTOLOVVTIOL GE KOVEVH EKTOLOEVLTIKO
keipevo mov Ppioketar avt ™ otiyun o wyv (FNBE, 2004, 2010). Qotéc0, oTIC
tpomomomoelg kot tpochnkeg tov 2010 (FNBE, 2011, oel. 9) onldvetol capmg mpémet
va Otvetan dlaitepn mpocoyn ot OOPOPETIKA GTVA pdBnong, to pvbud , v
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ETOLLOTNTA, T EVOLAPEPOVTO, KOODC KOl TIG CLVOLGONUOTIKES OVAYKES TV HoONTOV
Tov cuvdEovTal pe TNV avtonenoidnon kot kivntpa. (FNBE, 2011, c. 9).

Yrev0Ovvol yro T orayvoon

opeova pe T tpomoloyieg kot mpootnkeg (FNBE, 2011), ot ekmoudevtikol eivon
vevOLVOL Y10 TN SAYVMOOT TOV EKTOOEVTIKOV OvoyKdV KaOe podnt. Ewdwodtepa,
TPENEL VO KOTAVONOOVV TIG dladtKacieg ndonong kot avamtuéng Kot akoAovbmg va
wapakolovbodv kot vo aEloAoyodv TV avamtuén kol 1o pobnolokd eminedo TV
pontov. H ocvvepyoasio pe GAAOLG EKTOOELTIKOVG, TO TPOCMOAIKO TNG GYOAKNG
HOVAdaG, €OIKOVG EMOTHUOVEG Kot Yoveig Bewpeitar OTL Aettovpyel VTOGTNPIKTIKA
npog TV KatevBvvon g dapoponoinong. (FNBE,2011)

Aevetiogig o€ oyEon pe TN POITNON «(UPLCRATIKAV padnNTOV»

H dwpopomoinon opiletar wg Pacikn oTpatnytky Tov SaTpEyel T S10acKoAla opov
£€to1 AapPavovtar vedéyn ot avaykes OA®V TOV HLoONCIOKOV OPEd®mV Kol TOVTOYPOVA
TV otopkav dwpopadv (FNBE, 2011). EmumAéov, otn OwAavdia, n dtapoporoinon
npaypatonoleitor and to 2006 (Dai & Chen, 2013), kot ot yopiopotikoi podntéc
(QO1TOVV LLE TOVS GLVOUNAMKOVS TOVG G€ TAEEIS KAVOVIKTG-LUKTG IKOVOTNTOG Kol )L GE
Eexmplotég ThEelS oyedoopéveg E1O01KE YLoL L TOVG.

Q61660, VTAPYOLY AAAEG EKTTOOEVLTIKES EVKOPIES Y10 YOPIGLOTIKOVS LadnTéG amd T
TpAOTA XPOVia. poitnong oto oyoreio (Monks & Pfluger, 2005). Xt dwiavdia, Eva
ondl pumopetl va EgKivioet va pottd kavovikd 6to oyoieio and v niikio twv 6 €10V,
éva ypovo vopitepa dnAad| amd 1o cuvnoicpévo, edv To Toudi eivat £ToYo GLUPOVA
pe yoyohoykég /ot wtpikég e&etdoetg (Basic Education Act, 628/1998, apBpo 27).
Ot yoveig mov miotebovy OTL TO TOdt TOVG givol £TOO VOPITEPA Y10, POiTNON GTO
oyoAelo gtvat vTEHOLVOL VO SLEKTEPULDGOVV EWOIKA TEGT KO vaL Ype®BOHV TO KOGTOG
mov Bo mpoxvyel kot to. omoio B Pefoardvovy TNV ETOWOTNTA TOV TS0V, X€
OPICUEVEG TEPIMTMGELS, Efvo eIKTO £vog padng va mapaieiyet pa tdén epdcov non
EXEL KATOKTNGEL TO TEPIEYOUEVO YVADGEMV TNG GVYKEKPLUEVNG TAENGS. Q6TdG0, 1 vIapén
QVTAOV TOV EMAOY®OV OV €YYLATOL OVOYKACTIKG TNV YpNoN TOvg otnv mPAaLn.
EmnpocHétwg, opiopuéveg amd Tig peyoAdtepeg TOAES TPOGPEPOVY T dVVATOTNTO
OTOLG HOONTEG Vo EOITOVV  GE GYOAeld e TpomomomuéEvo 1 dyAwcco mpdypappo
onovd®V . To TpomoToMmUEVO TPOYPOULO CTTOVOMV OV amevBhvetal emionua otV
EKTALOEVOT YOPICULATIKOV HAONTOV, 0ALL TPOGPEPEL GTOVG HLabNTEG TV gukaipio va
peremnoovy pio Ogpatiky yia 1émg 2 ®peg mepiocotepo avd gfdopada. Ot pabnrtég
EMAEYOVTOL £MELTAL OO GUYKEKPUYEVO TECT EMAPKELNG. XTO EMIMEOO TOL ONUOTIKOV
oyoleiov TPosPEpovTal BeUaTIKEG OTMOC 1 LOVGIKT], O EIKACTIKES TEXVES, O1 YAMGGOEG,
0 0OANTIGHOG KOt O YOPOG.

Ewdkd oyoleia kor 1déerc ot @vravoio

X dwiavdia, ot padntég cuvnO®S POITOVY GTO SNUOTIKO GYOAELD TNG YEITOVIAS TOVG
(Bernelius, 2011). Xvvi0mc, 0 AOYOG Yio TNV ETA0YT EVOG GYOAELOV Y10 TO Tadl €KTOG
amd 10 TomKO, ivon N embopio TOV YovE®V Vo dOGOVV EUPOcT) OTIS EEVEC YADGGEC.
>t0 Eloivkl umopovv va moapakorlovfcovv dnuotikd oyoieio 6mov kabe pabnig
AapPaver d1daoKaAio TOG0 oTo PIVAOVOLIKE 0G0 Kol 6€ KAmowo GAAN yYA®ooo (m.y.
AYYAIKA, YOAAKA, YEPUOVIKG 1] pOGIKE). AVTA To. GYoleln pmopel va eival 101OTIKA 1
vrootNPLopEVa amd TO KPATOG KOl EMAEYOVV TOVS LOONTES TOVG CUUPOVA LE TO OIKAL
toug kprple. Xto. Comprehensive schools (dmpotcd-yopvaotio) vapyovy moAAEg
€101kEG TaEELS povoikne. H etcaymyn og tétoteg 1a&eic dev PacileTon povVo 610 HOVGIKO
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TAAEVTO OAAG Kol o€ €va EVPOTEPO EVOLUPEPOV Y10 TN LOVOIKY). Oplopéva OMUoTIKA
oyoAela £xovv opyavdGEL E0EAOVTIKES OHAdES OTTOV Ol pobNTéG pmopovv va e&eMEovv
exetvec T1g 6e£10TNTEG OOV dEl)VOLV TOAEVTO. AVTEC 01 OpLAdEG d1ddoKOoVTaL OeE10TNTES
OKEYNG KO LOONUOTIKA, EPYAGIO LLE TPOGOVATOAGO GTO £PYO0, VITOAOYIGTES KO TEXV).
Metd to vmoypewtikd TANPEC OYOAEl0, mepimov TO NUIGL TOL TANOLGHOV TV
omovdacT®V cuveyilel oto youvdcio. H mpdoeatn tdon delyvel 6Tt 0 aplBuog tov
oyoleimv g devtepofdbnag exkmaidsvone peimwdnke, evd o aplBuoc Tov EIKOV
oxoArelov avéndnke. Xtn Oekaetia tov 1990, vanpyov 463 avotepo oyoAeio
devtepofadnag exkmaidogvong, ek TV omoiwv Ta 37 Nrav e01ka oyoieio (Blom, 1994).
To 2012, 418 oyoAieia mapeiyav avotepn devtepoPaduia eknaidevon , evd o aptOpudc
TOV VKOV oyoreiov avéndnke oe 56 (Ewdwd Avatepa I'vpvacia). Ta ev Adym 10k
oyoAeia Ba umopovcav va ovopdlovtol oyoAeia Yo XopIoHATIKOVS HaNnTég, Kabmg
elval mold 0vokolo va yivel kdmolog dektdc o€ avtd. o mapdderypa, to 2011,
ovvolkd 109.000 pobntéc mapoakorovOnoav avotepo ocyoieion devtepofdbdiog
exmaidevong otn Gviavodia. And avtovg, 1.436 omovdalov yio T GLUUETOY TOVG OTIG
egetdoelc tov International Baccalaureate (IB) (Emionun Xtatiotikng g @wviavdiog,
2012). Ta edwd oyolreia emA&yovv cuvnBmS Tovg LaBNTES TOVG BAGEL TOV PHEGOV OPOL
Babporoyiag kot umopovv emiong va Bétovv mepattépm e€etdoelg Yo TV amodoyn
TOVG.

Ta meprocdtepa €1d1kd oyoleia ot PvAavdio KAAAEPYOLV TO ONUOVPYIKO TOAEVTO
oV t€xvn N Tov 0OANTIoUO. YTTapyouv Alya oyoAeio TPOGOVATOMGUEVE GTIG PUOIKES
emotNUEG M TN YA®oca . EmmAéov, o aplBudg tov oyoieiwv mov mpoceépouvv
International Baccalaureate, 6mov ot pabntéc peketodv OAa To padfuoTo oyyAKng
YA®OGGOG Kol amopottovy e mruyio IB, éxel avénbel onuavtikd tig tedevtaieg 6vo
deKaETiES, AOY® TOL ALEAVOUEVOL EVOLAPEPOVTOG Yo OteBvn BEpata Kot GTovdég ot
EEVOL TOVETIGTY|LULOL.

Ta tehevtaio xpoOvia, OPKETEC EVOAMUKTIKEG AVGELS EUTAOVLTIGUOL £(ovV Yivel
dwbéoueg oe yaplopoTikovs podntéc oe ebehovtikny Paon. Mo mapdderypa, oto
LoONUOTIKA KOl 6T QUGIKY, Ot TaAavTovyol padntéc yvuvaciov Ppiockoviar o610
[Mavemoto tov Taunepe Ta anoyedpata kot ta Xaffotokvpraka yio va epfadovovy
og ot ta Bépata. X10 mAaiclo Tov 1010V TPOYPAULUATOS, EXOVV opyavmBel eviatikd
pofnuoto Kot summer camps oto podnuotikd. Mepikoi amd tovg padntég €xovv
CLUUETACYEL aKkOUN Kot ota Oepivd pobfuata Tov TPOGPEPOVTINL GTO TANIGLO TOV
npoyphupatoc Open University kot €(OVV OTOKTNCEL TOVETIGTNUIOKES TIOTOTIKES
povadeg oe ypouuky] dAyefpa kot ouoikn. To épyo €xer vmootnpybel amd 10
Ymovpyeio [Tawdeiog ko amd Propunyavikovg yopnyovg (Nieminen & Piche, 1995).

Oa mpénel emiong vo avagépovpe to Paivold boarding school, éva owkotpogeio
ypnuatodotoduevo katd 60% amo tm Nokia kot katd 40% omd 1o kpdtoc. 20 mepimov
yopiopoticol podntéc ota Mabnuatikd etnoing, emAéyovio pe eEETAGELS, POITOVV GE
aVTO Kol UTOPOLV VO OIOPOLTHGoLY Ge 0Vo Ypovia avti yio tpic. H Nokia dev
gumiéketon oto A.ILXE. Qotdco, to Toijala Nokia Research Center ypnuotodotei
EPEVVNTIKA Project yio eQopproyéc oe Kivntd, moiyvidlo Kot pOUTOTIKY, LE TO 0ol
aGy0A0VVTOL 01 LobNTEG TapdAANAa pe Ta dikd Tovg project. Ot pabntég Tov v AOY®
oyoleiov cvppeTéyovy og dlebveic daywviopuovg Mabnuatikav, Pvcikodv Emetnuodv
kot okakwov. ‘Enerta and v olokAnpwon tov ortovddv cto avemomuo to 10%
avtov Oa epyaotei yio t Nokia (Tirri, & Kuusisto, 2013).

EmunpocOétwc, and to 2010, yapiopatikoi vEol Exouv Tn duVaTOTNTO VO GUUUETEXOLV
oto Millenium Youth Camp tov LUMA Science Education Centre (opyovioudc yio.
ovvepyacia oyoreinv, [Tavemotuiov Kot ayopds mov tpombel Tic Puoikég Emotuec,
o MaBnpotikd ko tovg Hiektpovikovg YmoAoyiotég). Xe avtd emiéyovion yio va
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ovppetéyovv mepimov 30 véor 16-19 ypovov, amd OA0 1OV KOGHO, UE 1OW0UTEPEC
emdooelg otic Puokég Emotueg, otoug omoiovg divetal 1 dSuvatdOTNTO, EKTOG TOV
GAA®V, VO GUVOEDOVV S1OTKTVAKA e LOONTEG LE KOO EVOLOPEPOVTAL.

Téhog, n ekmaidevon Yo 10 1/3 TV emTLYOVIOV OTIC EETACELS GE SIAPOPO YVOOTIKA
avtikeipeva otn ANEN tov Avkeiov ocvveyiletor oto Ilavemotiuio. Or vwoOLoTOL VEOL
elte eloépyovtal otV ayopd epyociog eite axKolovBovv emayyeALOTIKY EKTOidELON
(Tirri & Kuusisto, 2013).

Eriloyog

H evwidypovn vrmoypemtikn ekmaidcvon tmg Dwiavdiog €xel mpooeAkdoel Tnv
TOYKOGULOL TTPOCOYN At TOTE TOL APYIGE VO KATAYPAPEL LEYAAN emitvyio 6e d1EBveic
ovykpicels podnolok®v amnotedecpdtov, onwg 1o Ilpoypoupa tov OOZA yo
Atebv A&odoynon tov Mabntov (PISA). X1ig dokipacieg tov mpoypaupatog PISA,
ot dwavdol pantég tov 9ov emmédov (avtiotoryio pe ™ own pog I youvaciov)
nopovciocay eEMPETIKES EMOOGEIS GTNV AVAYVOGT], TO. LAONUATIKA, TN PLCIKN Kol
v enidvon tpofAnudatwv to 2000, o 2003, To 2006 kot To 2009. Qot1d60, Ao TO
2012 ot emdocelg Tov Pviavomv pobntav £xovv apyioet va peiovovrar (Kupari et al.,
2013) kot avt] N aAloyn and 1o étog 2001 oto €1o¢ 2012 eivon Wwaitepa TPOPOVIG
(Hautamaki et al., 2013).

Ewdwoi vrootnpiCovv 01t 0 KOPLog AOY0G EXEL VAL KAVEL LE TIC OAAOYEG OE GUUTEPIPOPES
OV GLUVOEOVTUL [UE PEYOADTEPEG OAAAYES GTNV KOWVMVIO Y10 TIC OTOLES TOL OYOAELN OEV
Exovv akoun Ppet amotelecuatikés otpatnykés. ‘Exet eniong emonuovOei 6t o poAog
TV oyoreiwv ot {on tov vEéov €xel aAldEel, kabioTdvTag To Lovo Eva TepPAaiiov
petald moAAGV Yo v avartuén tov vémov (Hautaméki et al., 2013). Qotdco, sivar
mhovo To oYOAELN VO UMV T KATAPEPAV VO VTOGTNPIEOVY TOVG HaBNTES Kot Waitepa
TIG VYNAEG emdodoelg toug. Ola ta Tpornyovpevo Ba mpénel va AneOovv voéyn o1
YOPOEN EKTALOEVTIKNG TOATIKNG MOTE Vo PerTiBodv kot mdA ot oyetikol deikteg. To
«povopevoy g Dwiavoiag oapaivetor 0Tt Ba Kevrpilel axdun meEPIGGOTEPO TO
EVOLLPEPOV TOV EPELYNTAOV GTOV TOUEN TNG EKTOIOELONG KO Y10 T EXOUEVA YPOVIQL.
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