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Iepiinyn

2KomOG TG HEAETNG NTav v €EETAGEL TN OLOYETION TOV OVTIIMYE®V TOV
Lo TOV/IPIOV Yoo T0 oXoAk6 PBirio Tov podnuotikov g I 1a&ng tov dnpotikon
oyoielov pe to ocvvarcHnuoTo Kol TOvg oTOYOVG emitevéng Tovg. H €psvva
npaypatoromdnke oe 600 emineda, £vo TOGOTIKO Kot £vo TOWOTIKO, OV de&dncav
TOLTOYPOVO. TNV TPAOTN PACN, 46 LOONTEC/TPIEG CLUTANPOGAV EPMOTNUATOAOYIO TOV
amoteAovvtoy amd TG KAipakeg Achievement Emotions Questionnaire, Personal
Achievement Goal Orientations kou Mathematics Textbook Analysis. Xt devtepn
@aom, 6 LadNnTég/Tpileg amdvmoav e NUIGOUNUEVT GLVEVTEVED, omtd 13 epwTNOELS, TOV
oYEdIoTNKAY Y10 TG avaykes ™G €épevvos. To amotelécpata and T ovoAOGELS
ovoyETiong £6e1&av, 0Tt o1 avTIANYELS TV podntdv/tpuov ™mg I tdéng tov dnpotikov
oyoAeiov Yo t0 oY0AKO PAio TV pabnuatikedv cvoyetiloviol Betikd pe to OeTikd
cuvaicOnua enitevéng, Le ToVg GTOYOVS LABNONG KL [LE TOVS GTOYOVS TPOGEYYIONG TG
emidoonc. H avdlvon mepieyopévou £de1ée, 6Tt o1 pantég/tpieg, maporo mov Bewpotdv
10 BPAo TV pafnuaTiIK®V e0KoA0 Kot VYEPIGTO, ®GTOGO dtadlovy To LadnuoTIKA
ywti eivor ypoLo Kot Yo VO IKOVOTOU|GOUV  TOLG OAAOvG (yovelg m/xon
ekmondevtikovg). Ta anotehécuota KOTAdEKVOOLY MG TO KOTAVONTO, EAKVLGTIKO Kot
EVOLOUPEPOV TTEPLEYOLEVO TOV GYOAKOV PiAiov pumopel va cupuPdiel otny Kivnromoinom
Kot evioyvon tov BeTik®dv cuvousOnudtov enitevéng tov LadNTOV/IpIOV Kol Kotd
GUVETELD 6TV oOENCT TNG EMIO0CTG TOVE GTOL LLOOMLOTIKAL.

Aégarc-Kheona: Aviinypelg pabntov; otoyotl emitevéng, cvvarsOnuata emitevéng;
GYOAMKO PPAio padnpOTIKOV.

Abstract

The aim of the study was to examine the relationship between 3rd grade elementary
school students’ perceptions about mathematics’ schoolbook and their achievement
emotions and achievement goals. The research was conducted on two phases, one
quantitative and one qualitative, carried out simultaneously. In the first phase, the
quantitative one, 46 students completed a questionnaire consisting of the Achievement
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Emotions Questionnaire, Personal Achievement Goal Orientation and Mathematics
Textbook Analysis. Inthe second phase of the research, the qualitative one, 6 students
responded to a semi-structured interview, consisting of 13 questions, designed for
research purposes. The results of the correlation analysis showed that 3rd grade
elementary school students’ perceptions about the mathematics schoolbook are
positively correlated with positive achievement emotions, learning goals and
performance approach goals. Content analysis showed that students, although they
consider their math book to be easy and enjoyable, nevertheless read mathematics
because they think that it is useful or they want to satisfy others (parents or/and
teachers). The results demonstrate how the comprehensible, attractive and interesting
content of the schoolbook can help in motivation and enhancement of students’ positive
achievement emotions and thereby can increase their performance in mathematics.

Keywords: Achievement goals; achievement emotions; students’ perceptions;
mathematics schoolbook.

Ewsaymyn

[Toapdro mov m xwnromoinon TV padNTOV anotehel Oepelddec GVOTATIKO TNG
TOWOTIKNG eKTaideVoNG, TOAD Alyo pmopel vo cLUPdALel ot ndONom, eKTOG Kot ov Ot
podntég evBappvvovion oe cvveyr| Pdon (Williams & Williams, 2011). Ewdwdtepa ot
dwaockoAio kot T péOnom TOV HoBMUOTIKOV, SHOPPOVETIL £vo. OGO TO OVVITO
TEPIGOOTEPO  Katavontd kot evBoappuvtikd padnowoxkd mepiPdriov, povo otav
TOPOLGALOVTOL 1GYVPES GVVIEGELG LETAED TOV TEPIEYOUEVOL TOV LOOMUATIKOV KoL TOV
TPAYLLOTIKOD KOGLOV, TOV KAONUEPIVAOV EUTEIPLOV, TG SVYYPOVNG TEXVOLOYINS, KaOMG
Kol GAA®V EKTOOEVTIKOV HECMOV, OT®G £lval 1 ¥pNoN TOKIA®Y TPOT®V TapoLGiaoNg,
uefddmv Ko dpactmpotitov evtdg g taENs. To Pipiio, ¢ 10 TPp®TELOV KO
ONUOVTIKOTEPO €PYOAEID 6TN d1aCKaAiD KoL T LAONOT TOV HLAONUATIKOV, TPETEL VO
OTMOTEAEL «TAPOYO» OVTMOV TWV GLVOECEMV Kol TOV dpactnplotitov. Emouévmc, n
alloldynon evog eyyepdiov amd TOvg 1010VC TOVE UOONTEG OYETIKE HE OVTA TO
xopoKmPoTiKd Oa eiye eE0PETIKO EVOL0QEPOV, TPOKEULEVOL VO, SDGEL Lo EIKOVO TOV
SLVOTOTNTOV TTOV TPOCPEPOVTOL GE OLTOVS GTO TACIG1OL TG KATAVONONG OAAN KoL TNG
Kiynromoinong tovg. Avtd akpiBag entyeipnoe n Tapovca LEAET, va eEETAGEL ONAAOT
TIS vTIANYELS TV podnTov g I tdéng Tov dNpotikod oxoieiov yio 0 oyoAkd Piiio
TOV LOOMUOTIKOV Kol TN GLGYETICN TOUG HE TO. GLVOIGOMUATO KOl TOVG GTOYOVG
eMiteLENG TOVC.

OzcopnTiki] Agpevviion
To cuvarepate exitevéing TOv padntoOv

To axadnpoixké cvvoicOnuarte (academic emotions) opifovtar m¢ owté TOL
glvar Gpeca ocvvoedenéva UEe TIC OKOONUOIKEG OpaCTNPOTNTEG OAAG KOl UE TO
AMOTEAECLOTO, AVTOV Kot avapépovtor ot BifAoypagio ¢ cvvarsOnuata emitevéng
(achievement emotions) (Pekrun, 2009). Avolvtikoétepa, 0 0pog cuvaucOnuato
emitevéne mepriopPdvet To. cuvarsOMuaTe TOV PrOVOLY O PEONTEC LEGO GTO GYOMKO
mAaiclo, oAAG Kot o, cuvoucHfuaTe Tov oyetiCoviol pe v emtuyio 1| ™V amotuyio
TEPIKAEIOVTOG KOl 0V TA TTOV £XOVV VO KAVOLV LLE TIG 0ONYIES TOV EKTOOEVTIKAOV KOl TN
ddwacio pddnong (Pekrun, et al., 2002). Ta cuvousOnpota dStokpivovion 6€ avTd ToL
Buwvovior cuvnBmg omd €va dTtopo o€ TMOIKIAES KOTOOGTAGES KOl GUVOEOVTOL UE
YOPOKTNPIOTIKG TG mpoowmikotnrog (trait emotions) kot oto cvvoucHRuata TOL
Bubvovtor poOvo 6e oYEON LE CLYKEKPIUEVEG TEPIOTAGELS, OmdTE GYeTilovTol UE ™
ovykekpyévn Kotdotaon (state emotions) (Pekrun, 2006+ 2011).
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210 ekmoudevtikd mepPdAlov, kLpr cvvorcHnuato emitevéng eivar 1
amdAOVoN TG HANnong, N eATida, N VIEPNEAVELN, O BLUOG, TO AYXOG, M VIPOTN, M
amelmoio, N WANEN. Avtd to cvvarcOnuoto €ivor TOAD ONUOVTIIKA Yoo TNV
Kiynromoinom, T pdlnon, tig emdocELS, TV avdrTuén TovTOTTOG Kot TV VYELD TV
podntdv (Schutz & Pekrun, 2007). To cvvaisOipato propovv vo emnpedlovy
GULUTEPLPOPA TOV LaONTOV OGOV 0POpA OTIS OOIKAGIEG LAONONG, TIC OKOOTLOAKES
dpacTNPOTTEG KOl KOTA GLVETEW TS €mOOce Tovs. To 110 cvpPaiver ko
avTioTpOPa, ONANOT O AKAINUOIKES EMTLYiEG 1 amOTVYiEG EmnpeAlovy To KivTpa TV
podntov Ko to. cvvoucOnuatd tovg. Ilpodkettar, emopévag, Yo oyécelg apolaiog
aAnienidopaong (Pekrun, 2009).

O P06 avATOAMG OIS TOV OTOYMV EMITEVENS TOV padnTOV

Mia and 115 OBewpieg TV KvATpOV TOV padNTOV €lvor ovty TOV oTOY®V
emitevéng (achievement goals), n onoia emkevipdVeETAL GTOV TPOTO TOL O1 POONTEG
OKEQTOVTOL Y100 TOV EAVTO TOVG, TIG EVEPYELES Kal Vv emidoom Toug (Kaplan & Maehr,
2007). Awxpivovton tpio €idn otoymVv emitevéng: otoyor pudbnong (mastery goals),
oT10Y01 TPOGEYYIoNS TG emidoong (performance approach goals) kot otoyotl amopuy”nc
g emidoong (performance-avoidance goals). H vwobémon tov otoyev pnddnong
AVOPEPETOL OTNV EMKEVTIPMGT) TNG TPOCOYNS TOL Lot Tpog T BEANON Yo ndbnon
Kot BeAtioom, evd o1 6TOYOL TPOGEYYIoNS KOL OTOPLYNG TNG EMIOOCGNG CVOPEPOVTAL
TNV EUTAOKT| TOL LOONTH G€ Lo OpacTPOTNTO. e GKOTO va emdei&el TV kavoTNTA
TOL M| VOl ATOKPVWYEL TNV AVIKOVOTNTA TOV OVTIGTOLY0, GE GVYKPIOT| LLE TOVG CLULUOONTEG
tov (Anderman & Midgley, 2002).

Ot otdpor pabnong £€xovv ovoyetobel pe pwe TANBoOpa  OBetikdv
amOTEAEC LATOV, OTwg N avalnmon Pondewg (Midgley, Kaplan, & Middleton, 2001),
N yvootkn sumiokn (Meece, Blumenfeld, & Hoyle, 1988), n cvvaieOnuotikn
eunuepia (Kaplan, Middleton, Urdan, & Midgley, 2002), n eryiovr| (Elliot & Dweck,
1988), kon to gvdlaeEpov Yo To TEplexOpeVo Tov padnuatoc (Harackiewicz, Barron,
Carter, et al., 1997- Harackiewicz, Barron, Tauer, et al., 2000). 'Epevveg delyvouv o1t
o1 LoBNTéC oL V10BETOVY GTOYOLS LABNONG TAPOLSLALOVY BETIKT GLUTEPLPOPA, OGS
glvar  vyMA owTomENOION G Kot ToL ECMTEPIKA KivTpa Yo Labnom, kabmg kon OeTikn
otdon mpog ™ uadnon ko Betikd cvvaicOnua (Pekrun, Elliot, & Maier, 2006, 2009-
Kaplan & Maehr, 2007+ Hulleman, Schrager, Bodmann, & Harackiewicz, 2010).

H enidpaon mg emdinéng tov otdymv enidoong dev eivar 1660 EekdBapn 660
avTNG oL oyeTileTan pe Toug otdyovg nddnomg. Ot GTdYOl TPOGEYYIoNS TG EMIOOONG
ovoyetilovron Oetikd pe v akodnuaikn enitevén (Linnenbrink-Garcia et al., 2008),
pe vymAdtepovg Pabpovg tov podntov (Daniels, et al.,, 2009 Wolters, 2004) xon
VYNAN avtiAnym ovtoamotelespatikdmrog (Zusho, et al., 2005 Murayama & Elliot,
2009). Emiong, mpoéPreyav | cvvarcOnuatikr gonuepia (m.y., Linnenbrink, 2005),
TOPOLO TTOL LIAPYEL £PELVO 1) OOl OMETLYE VO PPEL GLGYETICELS e TO BeTIKO Kot
apvntikd cvvoicOnua (Pekrun, et al., 2006, 2009).

Ooov apopd 6T0Vg 6TOYOVS ATOPLYNG NG EMidooNS PpEdnke dTL cuayeTilovTan
Betikad pe opvnrikd cvvoucOfuata (Pekrun et al., 2009- Zusho, Pintrich, & Cortina,
2005), pe younAn emidoom (Senko & Harackiewicz, 2005), kabdg emiong Kor pe
UEWWUEVO ECMTEPIKO EVOLIPEPOV Ko younAr] avtomenoidnon (Cury, et al., 2006).
Bpébnke, eniong, 6t cvoyetilovtan pe apvnTiky CLUTEPLPOPE TOV LoBNTOV TPOS ™
péonon (m.y., Kaplan & Maehr, 2007). Zvvenmg, o1 6Td 01 0mo@LYNG TS Enidoong ivat
mo mOavd va cvoyetilovior pe AyOTEPO OMOTEAEGUOTIKEG GTPATNYIKEG WAONONG
(Diseth & Kobbeltvedt, 2010) ko meprocdtepo apvnTiKd cuvaicOnua (m.y. dyxos: PA.,
Elliot & McGregor, 2001).
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O aviinyeig podntov yo te fipric tov padnpotik®@v

O1 otd0e1lg TOV LOONTOV OTEVOVIL OTO YVOOTIKO OVIIKEIUEVO WUITOpEl va
armofaivouv gite meélpeg eite emNUEg Yy TOovg 101006, KOBMG o1 BTIKES GTAGELS
00NyohV GTNV 1KOVOTOINGN Kot 6TV OmOAGLGT], EVM Ol GPVNTIKEG GE OmOPPIYN Kot
Bopd (Wlodkowski, 1986). Ewdwodtepa yio v emidoon ota podnpatikd, o Husen
(1967) avagépet 6TL 01 OVTIANYELS TOV PLoBNTOV Yo To podnpotikd sivon 6xeddv 1o 1610
ONUOVTIKEG LLE TN YVOOTIKN LAONGT TOL OVTIKEWEVOL, YTl av 0 LafnNTiG omoKTd o
QIOGTPOPT] TPOG TO AVTIKEIUEVO, 1 LaBNnon Kabiotator advvaTn Kot LEPOG TOL GKOTOV
™G dwaokaAiog Exet xabel.

O Schoenfeld (1988) kau ®1Ainmov kot Xpictov (1991), petd and épevveg 1660
670 d1E0VI) 660 Ko GTOV EAANVIKO YDPO, £0€1EAV OTL O1 GTACELS TV LOONTOV TPOG TOL
ponpatikd ennpedloviol amd v €nid0GT TOVS Kol TV owToidEn Tove. Epgvva twv
Hart &Walker (1993) £yet deifet, 6TL T0 €VOOPEPOV KaL TOL KIVITPO, TOV LoONTOV Yo
T Lotk ov&avetat, OTav aGyOAOVLVTOL LLE TPOPANLATA TOV £XOVV GYECT) LLE TV
KaOnuepwn Cmn kot B Toug avoLy ¥PICYLA KOl EKTOS TOL GYOAKOL TEPPBAALOVTOG,.

Av o pobnmg omoPAEmEl GTNV OMOKOUIOT] GLYKEKPUEVOL 0PELOVS TTov Ha
GLVOOEVELTNV EMITLYIN TOL 1} GTNV OTOPLYN KATOWG TOAVNG TILWPIag 6TV TTEPIMTMON
OV OTOTOYEL, TOTE GTOUOTAEL TV TPOSTADELD, OTaV OeVv Ba éxetl ma kKivntpo. Avtifeta,
0 pofnmg mov macyilelywo v enitevén Kdmolov 6ToYOV, £ite EMEWON Bl TOL TPOCPEPEL
TPOCOTIKY] EGMOTEPIKY KavoToinon &ite yatl motedel oy a&lo aVToD TOL KAVEL
OTOOOKA OvamTUGoEL BeTikég oTdoelg amévavtt oto. podnuoaticd. o avtd Ko ot
adVVATOL LOONTEG, TOL AVTILETOTILOVY TNV EVOCYOANGN TOVG LE TO. LOOMUOTIKE ©C
dvoPhotaxto ¥pEog, oTadaKd etvor ToAD mhovo va avarTOEOVV ApPYNTIKEG GTAGELS Kot
anméyfelo mpog to padnua. O1exmodgvTiKol motevovy, 0Tl N Lddnon Tov podnuoatikodv
glval mo amoteAEoHATIKY, OTAV TO. TOUd1G EVOLPEPOVTOL V1ol OLTO TOL pobaivouy Kot
Ot B TETHYOVV KOADTEPEG EMOOGEIS GTO LOONUATIK, OV OVTA TOVS apécovy. ['a avtd
0 AOYo, Ba mpémel vo dobel Wwiitepn mposoyn oTn ONUOLPYIK, GLVTAPNON Kot
gvioyvon Betikodv otdoswv (Schofield, 1982).

Y KomOg Kol vTo0EGELS TG HEAETNG

2KOTOG ™G EPELVOC NTAV VO, EEETACEL TIG GYECEL TV OVTIANYE®V TOV LaONTOV/TPIOV
Y. 70 6XOAKO BiPAio tov podnpoatikov mg I 1dEng Tov dnpotikod oyoreiov pe Ta
cuvaIsOMLTO Kot TOVG GTOYOVG EMITELENG TOVG.

Me Baon mv mpotmdpyovoa BiAoypapio, datvndOnkay ot axdlovdeg vrobéoels:
lo. O mpocoavatoAlopdg twv podntov ot padnon Boa cvoyetiCeton pe Betikd
cuvalcOnpata emitevéng.

1B. O wpocavatoMopds TV HoONTOV 6TV amoevuyn ™m¢ emidoong Ba cvoyetiCeton
Betikd pe apvnTikd cvuvoucOnpata enitevéng.

2. O1 Betikég avtqpelg tov podntov yur 1o 6xolikd Bifiio tov poadnpotikov Bo
ovoyetilovton OETIKE [LE TOV TPOGAVATOMGLLO TOLG GTN LAONON, LE TNV TPOCEYYIoT TNG
emidoong Kot pe 10 BeTkd ovvaicOnua emxitevéng.

Emumdéov, doatunmOnke 10 akdAov00 epguvnTiKd epOTNULOL

[Tog drapopomorovvton T KivTpo, o cuvolsHUOTH Kot 01 AVTIANYELS TOV pLadnTdv
v to BifAio Tov Mobnuoatikdv me I' tdéne tov Anpotikov XyoAeiov avdAoya pe v
EMIO0GT TOVG;

Me0odoroyia
AvooKoGia
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XMy TpAT QACT NG €PELVOG, TNV TOCOTIKY, Ol HOONTEC/TPIEG CLUTANPO®COV
EPOTNUATOAOYI0 7OV omoTeAOVVTOV omd Tig KAipoxeg Personal Achievement Goal
Orientations, Achievement Emotions Questionnaire wou Mathematics Textbook
Analysis. m dgbtepn aon TG EpEVVAS, TNV TOLOTIKY, Ol LAONTEG/TPIEG OTAVTNOOV GE
NUWOUNUEVT cLVEVTELEN, amd 13 epOTACELS, TOL GYEOACTNKAV Y10l TIG OVAYKEG TNG
épevvag. Or épevveg deénydnoav tavtdypova  (concurrent), mpokewévov va,
EUTAOVTICTOVV TOL TOGOTIKA O&dOUEVO Kol HE TOWTKE, ©ote va  eEayBovv
GULUTEPAG AT KOL 0O TIC AVTIGTOYEG EMOOCGELS TOV LadNTOV.

Y OUPETENOVTES

2V TocoTIKY £pgvva cvppeteiyoy 48 podntég/tpiec (mocoostd ayoprodv 48% ) mg I
ANPOTIKOV. XTNV TO10TIKT £PELVA GLUUETENAV 6 LaONTEC Kot cuYKeEKPIEVE 2 LobNTEG
He VYMAN emidoon, 2 padntég pe pétpro emidoor kot 2 pobntég pe xounin enidoon.

Epyaleia épevvag

Epotpatoroyio yio To 1060TIKO 0KELOG TNG £pELVOG

YovaleOnpato eritevéng

Mo mv a&odldynon v cuvausOnUaTeV eTitevéng TOV HLabNTOV XPNCLOTOMONKE TO
Achievement Emotions Questionnaire (AEQ- Pekrun et al, 2011). To gpotpatoroyo
amoteAeitan amd OV0 KAMpAKES, pHe 3 ONADGELS Yo TV Kabepd, ot omoieg a&lohoyovv
a) 1o Oetkd (svyapiomnom, yopd, LEEPNEAVEWL) KOL TO. OPYNTIKE cuvocHniuoTo
emitevéng (dyyoc, amedmcio, mANEN). Ov gpommoelg eivar KAgGTOH TOTOL KoL Ol
amovTnoelg otvovron pécw pag mevtafadung kiipokag tomov Likert (amd to 1: ITdpa
TOAD, £0GTO0 5: KaBOAOL).

ATopikoi 6toyol ETiTEVENS

Mo mv a&loAdynon TV aTopukdv oTOXOV £TTELENG TOV LOONTOV YPNCYLOTOWONKE
10 epwtnratoroyo Personal Achievement Goal Orientations (PALS: Midgley, Maehr,
Hicks, Roeser, Urdan, Anderman, Kaplan, Arunkumar & Middleton, 1997). To
EPOTNUATOAOYIO ammoTeleiTon amd TPELS KAILOKES, e 6 epMTNOELG 1 KOOEULY, Ol OTTOleg
agloloyobv: (o) ToV TPOCOVATOACHSO ot wdbnon, m.y., «Evag Baciukdg Adyog yia Tov
omoio Kévm ™ oYoAIKN Hov epyacia, sivon ywti pov apéoet vo poboive kovodpylo
npaypoto», (B) TOV TPOCAVOTOMOUO otV TPOGEyylon g emidoong, my., «Oa
160 avOLLOVV TPOYLOTIKA KOAG, oV fLOVY 0 LOVOS/M Tov o LItopovcE VoL OTOVTNOEL
TIS EPOTNOELS TOV KOONYNTOV/IpLdV péca oy Téén» Kot (y) TOoV TPOGOVATOAIGUO
oV amoeLYN G emidoong, m.x., «Evag amd toug Pacikodg pov otdyovg eivar va
AmOPEVY® VO, dEYV® OTL 3V UTOP® VoL KAV T padnpoatd povy. Ot epotioelg eivot
KAEIGTOL TUTOL KO Ol OmAVTNGEL, divovion pHécw pog mevtafadung kiipakag tHmov
Likert (o6 1o 1: TTdpoa morvy, Em¢ 10 5: KaBOA0V).

A&worhdynon tov wepreyopévou Tov Pifpriiov TovV padnpoTik®v

Mo mv a&ordynon tov mepieyopévou tov Priov Tov pabnuatikadv mg I Anpotkon
ypnowonomonke 1o epotuatordyo Student Feedback and Evaluation (O’ Keeffe,
2011). To gpomuotordylo eetdlel mmg o1 podntég aloloyohv To TEPIEXOUEVO TOV
BPAiov TV poaONUOTIKOV Kol GULYKEKPUEVO av €ivor €OKOLO, EVOLNPEPOV KoL
katovontd  (my., «To mpoPAfuatoa mov mepiéyovion oto  PPAio pov  eivon
evolapepovtay, «O1 ewoveg mov tepthapfPavovtor oto BifAio pov kévovv 10 pLadnua
O KOTOVOMTON).

EpoTtoeis Y10 10 TO10TIKO GKEAOS TG EPEVVOS
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21 dgvTEPN QACT NG €PELVOG, TNV TOOTIKY, 6 HaONTEGTPlEG omAvincay o€
NUWOUNUEVT GVVEVTEVED, amoTEAOVEV OO 13 EPpOTOELS, TTOL GYEIATTNKAV Y10 TIG
AVAYKEG TNG £PEVVOG. 2T GLVEVTEVLEN aSloAoYONKaY Ta KivTpa TV LabNnTdV Yo ™)
perém tov podnpotikov (wy. [otl dwpalelg podnpartikd;), to cuvoucHqLoTe TV
Buovouv kotd ™ peAém tov podnuotikov (my. T ococBdvecor otov dwPdalels
podnuotikd;) Kot ot avTAMYELS Tovg Yo, to BifAio tov Madnpotikov mg I taéng tov
Anpotikov oyoieiov (m.y. Xov apécet 1o Pifaio; Tt Ba dAraleg oto Pipiio;).

AmoTteléonOTO KO 6V TION

ATOTELEGNATA TOV TOGOTIKOV OKELOVG TNG EPEVVUS

A&lomoTio TOV PETUPANTOV KO TEPLYPOQPIKT] GTUTICTIKY

Oleg o1 petofAntéc vIOPANONKAV GE AVIAVON EGOTEPIKNG GLVOYNG LLE TO OEIKTN TOL
Cronbach. O ITivakac 1 mopovstdlel Tovg LEGOVS OPOVCE, TIG TUTIKEG OTOKAMGELG KOt
TovG Ogikteg aglomotiog OAMV TOV LETAPANTOV.

Ilivakxag 1. Méo ol 6pot kot TORIKES ATOKAIGEIS TOV UETAPANTAOV

N=46 M.O. T.A. Cronbach
Oetikd 2,83 1,04 o= 0,66
ovvaicOnuo
Apvntiko 4,20 0,92 0=0,71
ovvaicOnua
Mabnon 2,30 0,73 o= 0,77
[Ipocéyywon | 2,76 0,82 o=0,72

Amopuyn 3,91 1,12 a=0,76
Avtiyeig 2,76 0,72 o= 0,77
v to BipAio
LOONUOTIKOV

ATOTELEGNOTO GVOGYETICEOV TOV PETAPANTOV

2KomOG TG €pevvag NTav vo €EETACGTEL 1 CLOYETION OVARESH GTO cuLvaicOnua
emitevéng, Tovg 6TOYOVG EMITEVENG KO TIS AVTIANYELS TV pobntav g [ tdéng tov
Anpotikov XyoAeiov Yy 10 oyoAwkd PiPiio Tov podnpotikodv. Ymoloylomke o
ovvteheotc ovoyétiong (Pearson) petald tov petofintov kor eAEyxOnke 1
otatioTikn Tov onpovtikdmra (BA. Tlivaxa).

Iivakag 2. Xvoyetioeis uetalv Ty uetafintay

Ogtikd Apvntiko 210y 01 ITpocéyywon | Amopuyn
ovvaicOnua | cuvaicOnua | MdOnonc

Oetko -

ovvaicOnua

Apvntiko -,015 -

ovvaicOnua

Ytoyot MdOnong | ,349" -,004 -

I1pocéyyion 252 ,206 530" -
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Amopuyn 067 460" 215 ,504** -

Aviyerg e | ,360" -,015 ,699™ A412*" 212
BArio
LOONULOTIKOV

* p<0.05, ** p<0.01

H avdivon £deiée Ot

O mpooavatoAlopdg ot pddnon ocvoyetileton Oetikd pe to Oetkd cvvaicOnuo
emitevéng (r =,349, p<0.05).

O pocavaTOMG OGS TNV amoELYY| TG EMIOOoNS cuoyeTileTon BTk e TO apyNnTIKO
ovvaicOnua emitevéng (r = ,460, p<0.01) kou ™Vv Tpocéyyion g enidoong (r = ,504,
p<0.01).

Ot avtlqyelg yio 10 ooAo PPrio tov pabnuoatikdv cvoyetiCovion Oeticd pe to
Betikd ovvaicOnpa emitevéng (r = ,360, p<0.05), pe tov Tpocavatorcud ot pnédnon
(r=,699, p<0.01) xon pe mv wpoc€yyiomn g enidoong (r = ,412, p<0.01).

2l T™No1N TOV EVPNUETOV TOV TOGOTIKOD GKELOVS

To anotedécpata £deiEav 0Tl 660 MEPIGSHTEPO O PaBNTEG TpocsavatoAifovion G
péonom, dniadn Bélovv va PeAtidvoviol, TOCO TEPIGCOTEPO OeTKO GLVAiIcON U
enitevéng Puovovv, emPBePordvVoVTag TPONYOVLEVES EPEVVEC TTOV £X0VLV OEIEEL avOLoYaL
anoteléspora (Hulleman, Schrager, Bodmann, & Harackiewicz, 2010- Pekrun, Elliot,
& Maier, 2006, 2009).

Avtifeta, 660 TEPIGGOTEPO 01 LAONTEG TOPEVYOLV TN GUYKPIOT] LLE TOVS GUUUAONTEG
TO0VG, TOGO TEPIGCOTEPO APVNTIKO cuvaicOnua emitevéng Pudvouvv, yeyovog mTov
EVIOYVEL TOV apVNTIKO pOAo TV otdymv armoeuyng (Harackiewicz, Barron, Pintrich,
Elliot, & Thrash, 2002- Midgley, Kaplan, & Middleton, 2001).

Télog, 660 TEPIOGOTEPO DETIKEG AVTIMWELS STLTAOVOLYV Ol LOONTES Y10l TO GYOAKO
BPrAio Tov podnuotikdv, 1060 TEPocoTEPO BeTiKd ovvaicOnua Pirdvovy dtav
LEAETOVV Kol GLYYPOVOG EMOUDKOVV VO BEATIOVOVTOL KO VO CTLELDVOVY DYNAOTEPES
emdOGES and TOLG GLUUAONTEG TOLS. AVTO TO VPO Evol TOAD ONUOVTIKO, YioTi
Oetyvel 0Tl éva oyolkd PBiAio mov apécel otovg pabNnTéG Tovg dnpovpyel BeTikd
cvvawcOnuato kot tovg kwnromolel ot dwdwacio g padnong, tco Yy ™
BeAtimon, 660 Kot Yo TV VITEPOYN.

ATOTELEGNATA TNG TOLOTIKNG EPEVVOG

A6 TOVG LaONTEG TOL GUUUETELYOV TNV TOLOTIKT £PELVO, LOVO 01 dVO OV ELYAV TOAD
KOAN €MIO0GT ONAMGAV OTL TO AyamnUEVO TOLG LABMa etvor Ta podnuatikd. Méiota,
ot poBNTég pe yopunAn enidoor dMiwacav 6Tt T padnuatikd dev tovg apésovv (m.y. Oyt
dev pov apécovv ToAv. Eivor dOoKoAa Kot [LE ayy®VouV.).

2TC EPMTNOEIS OV OPOPOVV GTNV KWNTOTOINGoM, OV TOPATNPOLVTOL OLPOPES
aviloya pe v midoon. Xty epdmon ywri dwfalovy pabnpoatikd, 6Aot ot padnTég
gdmoav éupacrn ot ypnooémtd tovg (my. Eivar ypnowa. Oo mepdow o10
navemomo kot Ba €y dovAeld). Emiong, oty epdmon 1 tovg mopakivel vo
dwPdacovv padnupatikd, OAot ot pabNTEG avEPEPAY CMUOVTIKOVG GAAOVS, OTMG TN
O0GKAL KOl TOLG YOVEIG TOVG,
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2T EPMTNCELS TOL APOPOVYV GTO. GLVAIGHNUATH, Ol OTAVTINGELW, TOV HoONTOV
dpépovy avdroyo pe v emidoon. [T avoivticd, ot pobntéc pe mohd KoAn Kot
pétpla emidooon asOdvovron Oetikd cuvarsOnuata 6ty dtaPfdlovy pHadnuaTIKA, OTMG
YOPQ, IKOVOTTOINGT, OTOANLGT), EVO Ol LAONTEG L YaUNnAT| emidoon Pudvovy apvnTikd
cvvorcOnuata (m.y. Aev arcOdvopon kaboAlov Kahd), pe kKvpiopyo cvuvaicOnuo o dyyog
(.. AeBdavopon mapa TOAD ayy®UEVN).

A0popég TopaTNPOLVTOL KOl GTIG OTOVINCELS TOV LOONTOV GYETIKA e To BifAio Tov
podnuotik@v. Zmv epaTOoN av Toug apEcel T0 oxoAkd PiPiio, ot padntég pe mord
KOAN Kot PETPLO EMIOOCT OAVINCOV KOTOPOTIKG Kot OTL T0 BempovV E0KOAO, EVGD O1
poOnTég pe yaunAn emidoon amdvinoav OTl, TAPOAO TOL TOLG UPECEL, T0 Bewpolv
dvoKoro Ko amontnTiko (m.x. Mov apécet, amAd o€ Kdmotlo pofnuoto £xel Tapo TOALEG
G KNG ELS KOl SOVGKOAEG OPUCTNPIOTNTEG).

Ot yvopeg tov podntodv yo o TpofAnpato mov vrapyovv oto PifAio ductavtat
TAPW®G, KaBMC owTol e TNV TOAD KOAN Kot pETPLaL ETid0on T0. Be®wPovV TOAD VKoL
(.. Oaf0era va givor mo dHoKOAR), EVA O LoBNTES e yopnAT enidoon ta Bewpolv
TOALA Ko dvokoAa (m.y. Etvon modd mepimhoko, pmepdepéva kot SOGKOAN).

210V HoBNTEG PE TOAD KOAN EMOO0T OPEGOVV TEPIGGOTEPO Ol TOAAUTANGIOGLLOT Kot
ot dwpécels, eve Bewpolv anapyarmpéveg Tig Coypapiég tov PBPiiov (m.y. Aev pov
apécovv KaBoLov ot eikdveg Tov PiAiov, eivon Papetés ko maAiég). AvtiBeta, padntég
HEe PETPIOL KO YOUNAT ETIO00T TPOTWOVV TS LoypapEs (T.x. Mov apécovv ta potifa
nov {wypapifovue), oAAG dev TOVG apécovy KabBdAov To TpoPfAnuate (w.y. Agv Hov
apécovv KaBorov ta mpofAnuorta, Ta Baptépar).

Téhog, oy epdmon 1 0o dAAalav oto Piprio, ot padntéc aveEdpmmro amd TV
emidoon dNAdVoLY OTL eMBLUOVY TTEPIGCOTEPO T VOO, EIKOVES Kol TopadetypoTo
(.. Oaépala mo ToALE TapadeiypaTo Kot Oyl LOVO AGKNGEL).

2N TNoN TOV EVPNUATOV TOV TOLOTIKOV GKEAOVG

Ao T1Ic ovvevtevéelg pavnke OtL ot pantéc, aveapmra and mv emidoon, dwaPdlovv
T pofnpotikd emedn ta Bempodv yprota yio to péAAov toug. Emiong, ot onpavtikol
dALo1, OTT®OC 0/M eKTAdELTIKOG TNG TAENG KOl 01 YOVEIS TOVS TopaKvovV va dtofdcovy
podnuotikd. Téhog, OAol ot padntég emBopodv €va Pifrio pobnuatikov mov Ha
TEPLEYEL TEPLGGOTEPA TTALYVIOLN, EIKOVEG KO TopadelypLata, dnAadn Oa eivor EAKLGTIKO
Ko Kotovomnto.

O1 podntég pe moAd kaAn kon pétpla emidoon achavovion Oetikd cuvarsOquata dtav
peietovv podnpaticd. Emmiéov, Bempovv evkora 1660 10 Pifiio tov podnpotikov
0G0 Kol T0. TPOPANLLOTO TOV VITAPYOVY GE W TO.

Avtifeta, ov paOntéc pe younAn emidoon Pudvovv apvntikd cvvoucOnpata Otov
LEAETOVV poOMUOTIKA. AVaQopikd LE TO 6YOAKS PiAio, mopolo mov TOVG OPECEL TO
Bempovv SVGKOLO Kot amoutnTikd. Tnv 0o yvoun yo to fabpd dvokoriog Exovv Kot
v To. TpoPAnpata Tov BifAiov kot Y owtd TOAVOV INAM®VOLV OTL EV TOVG OPEGOVY
Ko avTi Y1 oTd TPOTYWOUV TIG COYpaPLEs.

AmO To amoTEAECHOTO TG TOLOTIKNG £PELVOG GUVAYETAL OTL, Ol EKTOIOEVTIKOL TTOL
d10aoKovV T0 €V AOY® PPAio, epdcov mailovy onUavTiKO pOAO GTNV KIVITOTOINGM TV
podnTdv, kKodd Ba eivor ota GO0 TOL KAVOLV OTIS EPYOGIES TOV LAONTOV TOVG Vo
toviCovv Kupim¢ Tar BeTiKA TOVS GTOYKEID Kot VO KOAAEPYOUV GTO TOd18 TNV 10€a OTL
T 6ot AGON tovg efvan Beputd Kon avopuevopevo ot dladikacio e nddnong, mote
VO EVIGYDOVV TNV oTOIdEN TOVG, dNAAdN TV avtiAnyn mov oynuotiCovv ot idot ot
podntég yo tov eantod tovg (Parsons et al., 1982).
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HpokTikég EQuppRoyES, TEPLOPLONOL KA GOUTEP ACNOTA

To evpnuota ™C mapodoog HeAETG €ivarl onuavtikd, Yot KOTAOEUVOOUY TNV
aVOYKOLOTNTO,  GLYYPAPNG oVYxpovev PBifAiov ota podnuotikd pe eAKLOTIKO Kot
KATOvVoNTO TEPLEXOUEVO, MGTE O1 LoONTES va Pudvovy BeTiKA cuvaucOnpata enitevéng,
Vo EMOOKOVY GTOYOVS KAONONG Kol KOTO GUVETEWL VO EMLTUYYAVOLYV KOAVTEPES
emoooelc. Epocov ta padnpatikd Bewpodvror OVGKOAO Kol ammontnTikd pddnuo, 6to
omoio ocvyvad amotvyybdvouv ot podntéc (Kapayempyog, 2000), eivor aviykn To
TEPLEYOUEVO TOV GYOAWKOV PiAiov va Tovg dnuovpyel BETIKEG EVILTOCELS, MGTE VOl
TOVG Kivntomotel otn pddnon ko ot PBertioon tov wavottov tovs. H moapovoa
perém mapovotdlel, PEPora, Kamowovg LeBOSOAOYIKOVG TEPIOPICHOVS, OTMS Eivar 1
YPNOWOTOINCT  EPOTNUATOAOYIOV avToovapopds, To omoio  otnpilovion ot
VTTOKEWEVIKEG KPIOEIS, KO O HIKPOG apOLOG GUUUETEYOVIMV, TTOV TPOEPYETOL OO LLI0L
TEPOPICUEVT] YEWYPAPIKT TEPLOYN TNG EAANVIKNG EMIKPATEINS, KOl ETOUEVDG O&V
umopei va e€ayfel Eva aoparés kar yevikevpévo coumépacpo. [Tavioe, cupfarietcty
KATovONon TG GYECTNG TOV OVTIMYE®Y TOV HLOONTOV/TIPUOV Y10l TO TEPLEYOLEVO TOV
Briov Tov pobnpoatikdv g I' Anpotikod pe v Kivnromoinon Kot to cuvoucOuoTd
TOVG Kot Uopel v Bpetl TPoKTIKY] epappoyn ot Pertioon tov oyolkdv Piiimy,
€QOGOV 01 GLYYPOUPEIG TOLG AapBdvovy LITOYN Gyl LOVO TIS AVTIANYELS TOV HoBNTOV
Kol TOVG GLVOICONUATIKOVS TOPAYOVIEC TNG HAONoMS, OAAG Kot TV €mIO0CT T®V
pofntov.
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