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Iepiinyn

H xoAMépyeta g dnpovpykdtnrag pumopel vo Eekivioet omd mold pikpn nikia,
YU ovTé KOl 1 EKTOIOELON VLIOOETEL TPOYPAULATA GTOVO®Y TOV GTOYEVOVV GTNHV
TPo®ON oM NG ONUIOVPYIKNG OKEYNG.

2m mapovoo PipAoypagikry peAETn  mopovcoldleTor M KOAMEPYEW NG
ONUIOVPYIKOTNTOS HECH TPUDY TALOAYOYIKAOV HeBOdV. TN poviescoplavi nebodo, n
INuovpywodTTa TPowBEeiTon pé€ow g eAevBepiog- melBapyiog, TG avTEVEPYELNG Kot
™G ovvepyusiog. ZVyYKekpiuéva, Ta ool pécw  evOog  TPokaboplGUEVOL
EKTTOLOEVTIKOD VAIKOV pabaivouy va dnpovpyolyv, eEEPELVOVTIS Kot OVOKOADTTOVTOG
tov paypatikd késpo. [apopoing, n oyorn Waldorf otoyevet 6to vo ekmandedoet To
ool ¢ cUVOAD HECE® €VOG OVOALTIKOU TPOYPAUUOTOS GTOLOdV. Apmydg otnv
KOAAMEPYEWD NG OnpiovpykotTog givor n «oavBpomocoeion, n gvpvbuio kot M
avantuén g eavtaciog. H pébodog e Reggio Emillia evioybdet mv kaAMépyeia g
ONUIOVPYIKOTNTOS UECH TNG YPNONS TOV EMKOWOVIOK®OV TeEYVAV. To mondl eivon
elevbepo Vo KOTOOKEVAGEL TN YVOOTN oL BEAEL VO KOTOKTNGEL GTO TAOUGLO €VOG
StaAdyov.

Yvumepdopata: Ot mapomdve toudaymykés péBodot céfovrol 1o madi g ATopo
KOL EMKEVIPOVOVTOL GTNV EKTAIOEVGT TOL HECH TNG KOAALEPYELNG TNG ONULOVPYIKNG
okéyng. [IpowBovv ™ dnpovpytkdOTTA TOV OOV, 1) KAOE pia pe To O1KA TG HEcQ
Kol TPOTOVG, £XOVTOG MG KOO AEOVA TN YPNOTN TOV TEXVAOV Kol TNV avamtuén g
eavtacioc. Ot kopieg dlapopég twv neBodwv eivor apyikd mwg n Montessori kot M

Waldorf axolovBovv éva mpokaBopiGuévo mTpdypaLo GTOVIMY, EVAD TO TPOYPOLLLLLL
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onovdmv otn Reggio Emillia kaBopileton amd tov 1610 t0 pobnty avdroyo pe Tic
YVOOTIKES KOl YuyoouvousOnuatikée tov avaykes. TELog, kot oTig Tpelg nebodoovg o
dhokarog Exel poro kKabodnynt, eved otnv Reggio Emilia emitedei tavtdypova kot to

pOLO TOL GLVEPYATN TV HOONTOV Yo TN dtekmepaimon g pdonong.

AEEEIX — KAEIAIA: Montessori, Waldorf, Reggio Emilia, dnpovpyikotnzra,
ONUIOVPYIKT GKEYT

ABSTRACT

Creativity can be cultivated from a very young age, so education is adopting
curricula aimed at promoting creative thinking.

This literature review presents the way that three particular pedagogical methods
promote the cultivation of creativity. Montessori's method promotes creativity
through freedom-discipline, self-motivation, and collaboration. Specifically, children
learn through a predefined educational material by exploring and discovering reality.
Similarly, the Waldorf method aims at educating the child as a whole (heart-head-
hands). Important factors in the cultivation of creativity in Waldorf are
"anthroposophy”, "eurythmy" and the development of imagination. Last, Reggio
Emillia's method strengthens creativity with the use of communication arts. Through
dialogue, the child becomes part of the construction of knowledge he needs to reach.

Conclusions: The pedagogical methods, mentioned above, respect the child as a
person and focus on his education through the cultivation of creative thinking.
They promote creativity of children, each one with its own means, having in common
the use of arts and the development of imagination. The main differences between the
methods are that Montessori and Waldorf follow a predefined curriculum, while
Reggio Emillia's curriculum is determined by the student himself according to his
cognitive and emotional needs. Last, in all three methods the teacher has the role of
director, while in Reggio Emilia has also the role of students' partner in the process of

learning.
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EIZAT'QI'H

Ot  epevvntég, vy mOAMEG Oekoetiec, mpoomddnoav vo  opicovv

m

ONUIOVPYIKOTNTO, TOPEXOVTOS TOIKIAEG epunveieg, omnv mpoomdbsio Tovg va

amotvnoovy TV okpp] ¢ onuacio (Lindstrom, 2006). XopoKtnpioTikég

epunveieg mov dTLTOOM KAV Yo TNV SNULOVPYIKOTNTO EIvat Kot 01 akOAOVOEC:

1. «H onuovpyixotnta dev mpémer vo. Gewpeiton pio Eeywploty TVEDUOTIKN

gpyoaia, 0ALG €va. YOPOKTHPIOTIKO TOL TPOTOL WOV OKEPTOUAOTE, TOV

wawpilovue, wov aropacilovuey» (Malaguzzi, 1993).
2. «H onuovpyixotnro Paoiletor otnv alnbeioyn (Montessori, 1965).

3. «H 1xavotnTo T00 ATOUOV VO TOPCYEL VEES TPWTOTOTES 10EES, EPEVPETEIS, N

KOAALTEYVIKG, OVTIKEIUEVA TO. OTOLO. YIVOVTOL OEKTO, OO EUTELPOYVAUOVES (O

TPOIOVTO, EMOTHUOVIKNG, OIOONTIKNG, KOIWVMVIKNG KOl TEYVOAOVIKNG allog

(Vernon, 1989).

4. «Metald drlwv, eivar o 1kavotyTo, tov va onquiovpyeic vrobéceig, va

avoyvpILEIS OUOIOTNTES, VO PPICKEIS VEOVS TPOTOVS, VO ONUIOVPYEIS

OVVOETELS, Va. avaloufavels pioko koi vo, allomoleis evkaipies» (Herrmann,

1996).

5. «H onuiovpyikotnro, dev eivar yio, Tovg Alyovs, aAld omotelel kobnuepivo

parvouevo, kalnuepivav ovlparwvy (Maslow, 1970).

Youpwvo pe tovg Fawcett xar Hay (2004), ta téocepo yopOoKTNPIOTIKA THG

oNuovpywodTNTOG €lval: o) 1 akOpestn ypnon eaviaciog, B) n cvveyng emdimén

oTOY®V, y) N owbevtikdtra, d) 1 kprtikny okéyn. Amd v dekaetia Tov 1990 ko

Emerta, n ONUIOLPYIKOTNTA dpyLoe Vo KePIIlel oAoéva Kot TEPIGGHTEPO £00POG LEG

070 TAaio10 TNG eKTaidELONG Ko YeViKOTEPO TNG Kowvaviag (Craft, 2012).

Apketég épevveg divouv Eueact oty Tpodinomn g ONUOVPYIKNG OKEYNG, Kot

KOTO EMEKTOOT TNG ONUOLPYIKOTNTOG, HEGO OO TIG TEXVES OTNV EKTAIOEVLOT|, OTMC

povoikn, Loypaewkn, 0éatpo (Lindstrom, 2006). H exmaidosvon koatéyet onpovtikd
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poOAo otV TpodON oM ™S donuovpykdtToc. Evac dvBpwmog e pior dnpovpytkn 0o
umopel va omoteAécel polpaio cvuvovacud, €0KE edv dev €xel ekmandevbel va
oképteTon eAevbepa kot molvmAevpws (Kampylis & Valtanen, 2010).

H mopovca BipAoypagiky avackOmnon €xel ¢ oTOX0 NG VO EMICUAVEL TOV
Babud otov omoio mpowbeitar 1 INUOVPYIKOTNTO TOV UAONTOV HECH TOV TPLOV
noudoyoyikov uedddwv: Montessori, Waldorf, Reggio Emilia, va opicetl ta uéoo kat
TIG TEYVIKEG UE TIG OToleG 0VTEG 01 EB0SOL TPO®BOVV TN dNUIOVPYIKOTNTO GTO TOLOLAL,
KaOdG Kot vo, vToypappicel ta onpeio cOykAong, aALd Kot amdkAong Tov puedddmv

QVTOV.

H AHMIOYPI'IKOTHTA XTH MEGOAO MONTESSORI

H madayoywn pébodog e Montessori petpd mAéov mave amnd ekatd ypovio
ooAMKNG CoNg, amd TOTE TOL TPOTOEUPAVICTNKE G€ TodIKO oTabud g Poung yio
Toudld TPOoEPYOUEVA OMO OTOYEG OWKOYEVEIEG KOl Toudld e VONTIKY VOTEPNON.
fuepa, N néBodog avtn elvar pia amd T1g Mo dMUoeAels, aol apfuel Tave amd
5.000 Wwtwkd, oAAd Kot onpodclo oyoleio mTpwTORAOUaC Kot devtepofadtog
ekmaidevong, mov Pacilovrar oto npdypappe orovdmv g (Lillard, & Else- Quest,
2006).

H Maria Montessori, epunvebotpla ¢ opmvoung pebddov, mioteve 0Tt 0 TOdLA
paboivoov mo amoteAecuatikd, Otav avaKaAdTTOVY HoOVe, Tovg TN yvmon (Lopata,
Wallace & Finn, 2005). O kevtpikdg GEovag thg poviescoplovig pebodov givar M
Babid epmiotoovvn 610 1010 TO TONdl Kol 0 GEPACUOG OTIC IKAVOTNTEG TOV, DCTE VO
avantuydel pévo tov. Ora To Tond1d Stavvovy e mePiodo, TNV Omoio, UTOPOLV Va
KOTOKTOOVV YVAGELS KOl VO, OmOKTHoOVV Kdamoteg deEidtnteg. Avt n mepiodog
puébnong Swpépel amd modi oe modi, a@ov to KaBEVa Exel daPopeTiKd pLOUO
avantoéng. H povteccoplovi) péBodoc dev emMKEVIPOVETOL LOVO GTNV OKOONUOTKN
e€EMEN Tov modY, GAAL otV oAkn Tov avamtuén. ‘Epguveg éxouvv deiet, OtL TO
HovTeccopLavo mondi £xel pia OeTikn ewcova yia tov ovtd tov (Glenn, 2003).

H Montessori gumioteveton to modi Ko tov divel T dvvatdtnta g ehevbepng
EMAOYNG TG dpaocTnploTTag pe v omoia Oa acyoindei. Me AMya Adywa, to mwondi

elvar ehevBepo voo oVTEVEPYNOEL HECH TNG ECMTEPIKNG TOV TAPOONCNG Kol TOV
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KOplov kvptpov kot enifopmv tov (D'Emidio-Caston & Crocker, 1987). Kotd
Montessori, to 7moudi pmopei vo  emdé€ert T pdBnon povo  Otav  givol
avtonelfapynpévo eocwtepikd. ‘Evo mondi kiveitar elehBepa ko pmopei vo mapotnpet,
Vo avokaADTTEL Ko vo, pofoaivel pévo otav glvar MPERO Kol PUTOPEL Vo KUPLOPYNOEL
otov 60 Tov tov eawtd (Lopata et al., 2005). Xvvemwc, to Ogpéha NG
povteccoplovig puebosov Pacifovtor oto oefacud g avdmtuéng Tov ooV Kot
émerto otV erevbepia g PdOnong LEc® NG ECMTEPIKNG TOL TEBAPYioG.

Ocov apopd t dnuovpykdtnto, 1 Montessori Oempel ott glvar o yvooTiky
dadkacio mov pumopel va ddaytel oTa Tl HECH TV KATAAANA®Y 0dnyimv. Elval
Hio QUOTKY] dladIKaGio TOL dev aAmeVBVVETAL LOVO GE 1WO10QLT dTOUa 1) GTNV EAT TNG
Kowoviag. Agv amotedel Kotd TV 010, EKEPOCT TOV EYYEVOV EVOTIKI®OV 1| TOV
ocuvasOnuatov Tov modov. [apdiinia, n onoladnmote téomn d16pdmong TV Aabmv
T0V oSy 1N M eMPOAN €VOG GLYKEKPIUEVOL TPOTOL EKQOPUCTG OEV TPOAYEL TN
onpovpywdTA ToL Tadv. [apadeiyparog ybpv, n emPoAr vOG GLYKEKPIUEVOL
TPOTOV EKPPOCTG AKOUT KOl GTO HAONLUO TV EIKOGTIKOV 0 GLUPAAEL GTNV avATTTLEN
™G OMOLPYIKOTNTAG TOL Tod10V, TaPd LOVO av avTdg 0 TPOTOG EKPpaong mnydlet
amd ovutd mov 1o moudl MBeke va EKPPAGEL GTN GLYKEKPLUEVN] YPOVIKY GTIYUN|
(Berliner, 1975).

Ot exmandevTikot KaBodNyovV 10 Toudl TOPEYOVTOS TOV M0 TOIKIALL ot VAIKG TOV
amevBHVOVTOL GTO YLYIKO KOt TVEVUHOTIKO avamtuélako Tov 6tddlo, factiopevol oTig
apy€G NG ONUIOVPYIKOTNTOS THG HOVTEGCOPLAVIG aywyns. Aev Bewpovvtal avbevtia
péoca omv Ta&n, oAAd omiol kaBodnyntég, mapéyoviog to Wavikd mepPdAiov
puébnong, mapatnp®vVTag Kot aSloAoydvtag TV Tpdodo Tov Totdloh Kol Oivovtog
HIKPO EVOOOUOTO UE OKOMO VO, TPOKOAEGOLV TNV TEPLEPYELD TOV OO0V Yo
Tepatép® depevvnon tov mepPdiiovtog (Kannwischer, 2004). Extiong, ot ddokaiot
O YPNOYOTO0VV KATowo €100¢ e€mTEPKOD EVIoLTY|, OT®G Ppafeia, enaivovg, 10T
Kol Topieg, aeov mpoomabodv va eVioyOGOLV TNV €0MTEPIKN TOpOONCT TOL
Tad100, OIVOVTOG TOV AMEPIOPLOTEG TPWTOPOVAIES e amdTEPO GKOTO Vo dbetl Kat va
evioyvoel ) dnuovpykotto tov (Lopata et al., 2005). Ev o)iyoig, O pmopovoe
KOVelg Vo COUTEPAVEL TG 0 dAoKOAOG kotevduvel 10 modi ot pdbnon kol to
napatnpel, yopic va mapeppaivel o padnoioxn dwdwkasio. O pdiog tov givor pev
VTOGTNPIKTIKOG, OALA TOVTOYPOVA UN ToPEUPOTIKOC.

H dnuovpyun eavtacio g Montessori dev umopel va PBoaciletor 6T1g ekacieg

TOV HVOAOD, OAAL GTOV TPAYUOTIKO KOGUO Kol otnv oAndeia. Agv vmapyet ydopo
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avapeca oty yvoon kot otn onuovpyikétta. ‘Etol, - avdmtuén g Aoyikng
Bewpeiton avamdoTACTO KOUUATL TG ONUIOVPYIKNG OKEYNG, Aol 1) SNUOVPYIKOTNTO
etvat m vyMAdTEPT HOPPT OKEYNG KoL TOPAYEL VEEC OTTIKES £E® omd TOL GVVOPOL TNG
otevig Aoyikng (Supratman, 2013). I[Tave og avth v menoifnon, 1 HoVIEGGOPLOVY|
EKTOIOEVOT EUMAEKEL TO. TOOWE OE EUMEIPIES TOL TPAYUATIKOD KOGHOL Kol GTNV
aKppn xpNomn LAKOV Tov TepBAAAovTog, Ommg To LaBnuoto TG KNTovptkng Kot To.
pobnpata Tpoaktikng Long (tpiyipo, yvdopo, mivoiuo k.4.) (Koatoiov- Zagpavd,
1993, Gutek, 2004). TI'evikd, n povieccoplovy aymyn Sivel EUQaocn oTa xEpla UE To
omoia. B Onpovpynoel 10 mondi. To amOTEAEGHA TG XEWPWVOKTIKNG €PYOUCING TOV
KkéBe o100 maipvel pon popeotikn afia v 1o 1010. O YEPOVIKTIKEG EPYOCies
yivovtolr cuvnimg e T ¥pNoT Tov TNAOD Kot GAA@V Texvodv. To moidid pabaivovv va
elvatl SMMUOLPYIKA KOt VO EKTILOVY TOV KOTO TNG €PYACIOG TOVG. XTN HOVTEGGOPLOVN
aywyn 1o moryvidl dev eivar cvpuPoiikd, aAdd éxel yapakthpa epyaciag (Lillard,
2013).

Emnpoobeta, n Montessori wicteve 611 1 avakdAlvoyn tov mepidilovtog givar
OEEAUN Y10 TNV TVELUATIKT aVATTTUEN TOV TAd1oV, TOGO LAAAOV Y10, TI SNULOVPYIKN
TOV QUOT|. ZUYKEKPLUEVO, 1] EKTOIOELON HECH TOV AGHNCEDV KOt 1] YVOGT] TOV YDPOL
KOl ToV xpdvov oty Todaywykn tng Montessori éxovv o Eexopiot) Bom, oo
OA0 TO eKTOdELTIKO TePBaAlov pdbnong (mdykotr epyociag, kovliva k.4.) sivor
dounuéva kat opyovouéva oto péyebog tov touduwv (Kannwischer, 2004). Akoun to
VAKO (malA, KOTUOKELES, EKTOOEVTIKA Touyvidwn) ivor mpokabopiopévo avaroyo pe
T0 GTOYO TOV dACKAAOV, ETOO TPOG avakdAvyMN omd To padntn. A&ilet va onpeiwOet
TG TO VAIKO avtd cLUPadilel pe Tov mTpayuaTikd KOGHO, apol 1 VEX YVAGOT TPETEL
whvto  vo  glvol  PlOpoTiKn Kol GLUVOQNG  HE TNV TPOYUOTIKOTNTO KOl 1
dNpovpywodTTO VoL EKPPELETOL LEG® 0WTOV TOV PUDUOTOG.

EmmAéov, n mpodbnon g OmpovpywodTNToS CLVOEETOL GpESH, KOTO TN
Montessori, pe v kivion oto yopo. H kivnon pmopel va evioydoet T A0yIKN Kot T
OMUOLPYIKOTNTO, 0POD HEG® AVTNG EEEPELVAG TOV TPOAYLATIKO KOGHO. Ot KOWVOVIKEG
EMOTAUES €YOoVV doTLTTOGCEL TN Bewpia, OTL | TveLUATIKY dlepyacia, N UVAUN Kot M
onTIKN SudKplon PeAtidvovtor dtav 1 kivinon Tov avipdrov elval GYETIKN He oVTo
nov poabaivovv. ‘Etot, oto mpdypappo ooty n apyn HeTaepdleTon o¢ v eAevbepia
TOV oo va Kivnbel 6to ydpo kot vo emAEEel LOVO TOV TO TAYKO €PYOGIOG TOL.

Mmnopeti, emiong, vo emokeptel kor T OowmAavy] aifovoa Yoo vo Ppet ekel To
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aVTIKEILEVO PEONoNG TOV, apod ot dvo Tafelg emkovmvovy petaéd tovg (Ultanr,
2012).

"o v Montessori, n kowovikonoinon tov Toudod GVUPAALEL CNUAVTIKG 6TV
YVOOTIKY KOl GUVOLGOMUOTIKY TOV oVATTTLUEN KoL KOT® €MEKTACT GTI SNUIOVPYIKT TOV
eavtacio. Ta moudid mapoatnpodv, fonbodv, rpovvion to dGAAa Tondld Ko pobaivovv
va cuvepyalovtat yia vo TETHXOVV £vo KOO 6TdY0, gite glvol Onpiovpytkdg gite Oyt
To wkpod oe nAkio wondi pabaivel vo givar dnpovpyikd amd to peyorvtepo (Lillard,
2005). O yopiopdc TV mOdIOV GE OVOUOLOYEVEIG Opadeg NAKIaKG (Eo¢ Tpio £
dwpopd) péoa oty kabe TAEN, evioybel TNV TOWKIAOMOPPIO TOAEVI®OV Kol
yapoxtipov (Lopata et al., 2005), uia poper| Kowvmvikonoinong mov Ho propovce vo.
oLUPBAAAEL TN EVIGYLONG TNG ONULOVPYIKOTNTAG TV TOLOIDV.

[evikd, n modaymykn tg Montessori mpombei t dnuovpyKOT T Kot KATO1ES
TPOKTIKEG TNG B pmopovoav va epaprosBodv otnv guputepn ekmaidsvon. BéPaa,
éyel aokn0ei Kpitikn 610 0Tt evioydel v atopkoTTa Tov andov (Lillard, 2005) kot
070 OTL 1] GLYVN KaBodYNGN TOL JACKAAOL MG TPOS TOV TPOTO YPNCUYLOTOINCNG TOV

VAoV Teplopilet T dnpovpyikodtTnTa. Tov wandiov (Brophy & Choquette, 1973).

H AHMIOYPI'IKOTHTA XTH MEGOAO WALDORF

H péBodog Waldorf eivon piar pé@odog exmaidevong mov avanthybnke otnv Evpdnn
™ dekaetia tov 1920 (Nance, 2009). Anpovpyds kot epumvevotig g nebddov eivot o
Avotplokng kotoyoyng Rudolf Steiner (1861-1925). Ziuepa vdapyovv mave and 550
Waldorf oyoieia oe 6ho TOV KOGHO Ko KAOe oyoleio eivon dokntikd aveaptnro
(Barnes, 1991, Nance, 2009). O Steiner vrootipile TOC 1 EKTAIGELOT TOV TOLGIOD
TPEMEL VO EIVOL OMOTIKY], YOPIG TN KOTYOPLOTOINGT TOV TOUDV, TNV EUOACT] GTOVGS
Babuove, Tic eEetdoelg, TIC LVIOYPEMTIKEG EPYOGIEC YOl TO OTITL, TIC TIUMPIES ©C
uébodo padnong (Morrison, 2010). Olot ot pabNTéEC GLUUETEXOVY GE OAOL TO. KLPI®GC
pofnuoto  aveSopTTeg TOV 1W0OUTEP®OY 1KAVOTNTOV TOVG KOl OKOTOS &ivar m
ekmaidevon OAMV TOV TTLY®OV/ SVVATOTHTOV TOV AvOPAOTOL Kot OYL 1 dOnuovpyio EvOg
moudov emotpova (Barnes, 1991).

H pébodog Waldorf Baciotnke o€ kdmoteg Pacikég apyéc:
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1. Tnv "Avbpornocopia" (Anthroposophy)

‘Etot, ovopooe o Steiner tn peAétn tng copiag tov avOpmdmov, mov TPOKELTUL Y10,
£VOL TPOCMOMIKO LOVOTATL ECMTEPIKNG TVEVUOTIKNG EPYUCIOS TV OUCKAA®MV UE TN
Bonbela Tov omoiov Ba ddGOLV GTOLG HAONTEC evKapieg OVGLUCTIKNG MaONoNg
(Morrison, 2010). Ta oyoieio. Waldorf 1 1dsaliotikd oyoleio Exovv dlapoppmoet
&va. OVOALTIKO TPOYPOUIO oTovd®V yOpw amd to modil. O 1010¢ EKTOOEVTIKOG
akolovBel to moudl amd v mpdTN UEYPL TV OYdom TAEN, KATL TOL divel TNV
elevbeplo. 0TOV EKTAOELTIKO VO OKOAOLONGEL €va OVOAVLTIKO TPOYPOLLUO TTOV
Bacileton otV @PdTTO Kol ETOUOTNTO TOL OO0V, To AVoALTIKO TPOYPOLLLL
wePAaUPavel pobnipato 0T TEYVES, LOLGIKN, YEWPOTEXVIES, LOYPUPIKT, YADOOEC,
yveouetpio (Ogletree, 1996).

2. To XePaocud oty Avantoén (Respect for Development)

AxorovBmvtag e ceBaco TG S1adKaGIeS avATTLENG Kot Ta TAdI avATTTLENS
0V moudoy 0 Steiner vmootpiEe MG 0 AvBpwmog eivar évo TPUEPEG OV Ko
amoTeEAEITOL QO TNV YUY TOL, TO TVEVUO TOL KOl TO GAOMUO TOL YO OVTO Kol M
ekmaidevon mPEmMEL Vo OTOYEVEL GTNV OMKN avaAmTTLEN TG TPocOTKOTNTHS. Ot
duvatdteg Tov EEdmAdvovy og Tpia avomtuélakd otadio LEYPL TV evnlikioon: v
ynmakn nAkio, v modwkn nikio kot v gonPeia (Barnes, 1991). Zoppwva pe ™
uébodso Waldorf vrdpyer n "katdAAnAn otiypunq" yioo v €100y®YN Ol0POPETIKMV
nepleyopévav oe Kae Eva pabnuoa kot avtd Paciletal ota otddo avdmTuéng Tov
mondlov poli pe ™ ouvausHnUaTIKY, KOW®VIKN Kol YvooTikny tov ovimtuén. H
E100Y®MYN VEOG YVAOOTG TIPEMEL VAL YIVEL HEPOS TNG EUTELPTIAG TOV TOOOV SLOPOPETIKA
HeydAo uEPog TG EKTOOEVTIKNG dladikaciog oev Exel amotédecpo (Mollet, 1991).

3. Tnv Evpvbuio (Eurythmy)

H gupubpia sivor pia meBapympévn téxvn kivnong tov yepLOV Kot TOV GAOLUATOG
OV EKPPALEL TOL POVIEVTA KOl TOL COULPOVO TOV AOYOV KOl TOVG TOVOLS TNG LOVGIKNG
uelmdiag (Donath, 1937). Zta oyoleia Waldorf, 1 svpvbuio ypnoyomoteiton yo v
eVioyLoTN TOL TPOPOPIKOV KOl TOL YPOTTOU AOYOL, T®OV HOOMUOTIKOV KOU TNG
Aoyoteyviag, MG 10TOPlog, TNG MOVLGIKNG Toudelog Kot TNV evioyuon Tng
onpovpywodToc. Bonbdel oty mAaoTIKOTNTO TOV CAOUATOG KOt T Toudld vo
evappovicouv T okéyn, to ovvaicOnuo kot ™ 0€Anon péoa amd TV Kivnon
(Ogletree, 1997).

4. Tnv Avantoén eavtaciog (Nurturing Imagination)
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Ta oyoleia Waldorf mpoopépouv éva avorlvTikd mpOYPOUUN EUTOTICUEVO UE
OMUOVPYIKEG dPacTNPIOTNTEG UE OKOMO TNV avamtuén g Qaviaciog Towv VEDV
avOponwv (Oberski, 2005). Amo v évapén tov dnpotikod oyoreiov, g Pdon Tovg
EYouv TV avamtuén ™G GovTaciog HESO amd TN ONUOLPYIKN Kol KOAAMTEXVIKN
EKQPOoN, KATL TOV B 0OMYNGEL GTNV AVATTLEN G VYOUE OKEYNG GE LEYOADTEPT
niia. O Nielsen (2006) avoyvdpiloe Twe ol TEYVeES, N dpapatonoinon, n cvlnitnon,
ol 10TOpieC, M evovvaicOnon kot n eEepehivnon amoTeAOVV GNUAVTIKE GTOotKElo Yo TN
ovppetoyn tov padntov péoa and T eoviocio oto oyoAeion Waldorf. Avtég ot
duovpyikés dlodikaoieg kot TEXVIKEG mov meprypaest o Nielsen umopel va
00MYNOOLV GTNV AVATTVEN TNG POVTAGING KOl KOTO ETEKTOON TNG ONLLOVPYIKOTNTOG
TV Toudov. Mvbot, mopapvdi, OpdAot amotelovv avomdoTAGTO KOUUATL TOV
OVOAVTIKOD TPOYPAUIOTOC, EXLTPETOVTAG GTO TodLE VO BLOCOVY TO TOMTIGUS Kot TV
KOVATOUpO, VROoTNPiloviag TavTOYPOVO TNV TOAVTOATIGUIKY] TPOCEYYION TNG
exknaidevong. 'Etol, evioyvetar m oviacioc tov mowduwv Kot mpowBeitor M
dnuovpykodtnta Ko ehevbepn oxéyn (Morrison, 2010). H yprion tov Bipiiov ko
AoV BonOnudtov sivor eAdylotn, eved TECT, EOAAL €PYOGIOG KOU CNUEIDGELS OEV
ypnowomotovvtat (Nicholson, 2000).

I Tov Steiner n eovtacio kot 1 glevbepio GuVIEOVTOL LE TN SNUOVPYIKOTN T
7OV QTN UE TN GePa TG vanpetel Ty Ny avarntoén (Oberski, 2006). 1o TAaicto
™Me SudpP®ONG Tov avaALTIKOD Tpoypauuatog g kotiag, o Oberski (2009)
KotéAnée oto cvpnépaoua, Pacilopevog ot ehocoeia g ekmaidevong Waldorf,
TS N avanTuén g dlaicOnomng Kot G PavTaciog TOV EKTUOEVTIKMOV OTOTEAEL T
Baon vy Vv avdmtuén g onovpyikotrog kot g erevBepiog tovg. H avamntuén
™¢ ehevbepiag TV EKTOIBEVTIKOV 6T0 TAiclo TG ekmaidevong Waldorf avagépetan
®¢ M avartuén ¢ ec0mTEPIKNG eAevBepiag, T NOKNG @avtaciog va dOLVAEYOLV
erevBepol yopic mepropopots. H avamtuén tng ecotepikng ehevbepiog pmopel va
odnynoet oty avamrtuén g eievbepiog twv pontoOv kol Kotd eTEKTOON TNG
OMUOVLPYIKOTNTOG TOVG.

Axoun, o Ogletree (1996) mpaypotonoince pa Epevva. pe 6TOX0 Vo SlomoTmOel
€QV VTAPYOVV OTNUAVTIKES O0POPEG OTN SVVATOTNTO ONUIOVPYIKNG OKEYNG TV
nabntov tov oyxoreiov Waldorf kot pofntov onuociov  oyxoreiov yeEVIKNG
exmaidgvong e AyyMag, g Zxwtiog kot ¢ ['epuavioc. AapBdvovtag vwoyn Toug
OMO10VG TEPLOPICUOVS NG EPELVOCS, SOMICTOONKE TG Ol HoNTEG TV GYOAEimV

Waldorf fitav mo dnuiovpyikoi oe oyéon pe T0VE GLVOUNRAKOLG Tovg. Emiong,
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BempnOnke TG avTO 0PeideTon WiTEPA GTO YEYOVOS MG 01 LoBNTEG TV TYOAEIWV
Waldorf éyovv tov id10 ekmadentikd omd v TpdTH péEYPL TV TeAevTaia Tdén Tov
ONUOTIKOV, 6TO OTL O€ divetal EUPACT GTNV aKOONUATKY EMIO00T OTIC TPMOTES TAEELS
Kot OTL YPNOLUOTOOVVTAL Ol TEXVES OTO aVOAVLTIKO TTpoOYypoupa. Emiong, 1o yeyovog
TG T Tadiol Ogv £Y0ovV TNV TESN NG OKOONUOIKNG €midoong emdpd OeTikd o1
onuovpywkodTTa ToVG. TTopdAinia, To Todd wov ektifevion 6e €va TOAV-OepaTikd
AVOALTIKO TPOYPOLLLLE TTOL TEPIAAUPAVEL TOGO OUIYDS akadnpoikd padnpato 660 Kot
TEYVEG OVOTTTUGGOVY TTEPLIGGATEPO T1 SNUIOVPYIKOTNTA TOVG GE GYECN e HOONTES TTOL
extifevtal og aUy®G oKadONUOTKE pobnuata.

Qo1000, 1 uéBodog Waldorf £yet dexbel kprtikn ota empuépove onueio tg. Amo
pio mievpd, mpdkettar yio po péBodo mov divel Epeacn oto Todi ®g cHVOLO, TNV
évtaln TV TEYVOV oTNV EKTTAidEVoT Kot otV pabnon péoa amd v mpdén. And v
GAAN mhevpd, M ekmaidevon Waldorf éxsr dexbel kprtikn yioo ™ un évraén g
teyvoloylag otnv ekmaidevon mopd UOVO o peyoALTEPES MAKieg, Kol YL TNV
Kabvotépnon oty ekpdbnon g avayvoong (Morrison, 2010). Axoum, éxet
onuelwbel mog ta mdd ota oyorein Waldorf de onueidvouv 1060 KOAEG
AKOONUOTKES EMOOGELS GTA OLAPOPO. TEGT, MGTOGO TOVG APECEL AVTO OV pobaivouv
KOl 0UTH 1 GLVALGHNUOTIKY KOl QUGIKT) GUUUETOYN TOVG €ivar ovtd mov Tovg 0dNyel
ot nabnon (Ogletree 1996).

Téhog, Kdémolec amd TG mpoaktikéc ¢ uebddov Waldorf mov Ponbovv oty
npodOnon g omovpykdtrag Ba pmopovoav vo eviayfovv oto TAMIGLO NG
vevikng ekmaidevonc. [ap' dAa avtd datnpodviar kdmoteg emPLAGEELS Yo To av Oa
umopovoe avtod vo, emttevydet, kabdc n exnaidevon Waldorf dev anotelel anidg pia

EVOAMOKTIKY] Hopen ekmaidevone, alAd pio ekmaidevon ovth kad' avty (Obesrki,
2006).

H AHMIOYPI'IKOTHTA XTH MEOGOAO REGGIO EMILIA

H moudayoyikn pnébodoc Reggio Emilia avantoynke omnv oudvoun moAn g B.
ItaAiog (New, 1993), émov Non and 10 t€h0og Tov B' IMaykoouiov TToAéuov, eiye

Eexvnoel va. avamtHooeEl £va TPOTUTO EKTTALOEVTIKO GVUOTNUO, LE KaBoONynTy TOV
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Loris Malaguzzi (New, 2007). O idwog, evotepvilduevoc v amoyrn tov Piaget,
«Nonuoadvn eivor n KaTooKevy TYécE®V», EMKEVIPOONKE GTNV ONUIOVPYIK GYOMK®DV
HOVAO®V HE KEVIPOUOAO OGvoun tn Onuovpyic 6OTH®V GYECEMV UETAED TV
oVLGTATIKOV cToryeinv Tovg (Swann, 2008).

H noudoayoywkn pébodoc Reggio Emilia yopoktnpileton omd éva  tpimTvyo
ouvvepyaciog, Tov madlov, Tov dookdlov kal ¢ idlag ¢ yvoong (Hong &
Trepanier-Street, 2004). [Ipwtapyikng onpociog poro kpatel kot o yovéag. To mondi
10 omoio amoterel Tov A&ova Tov "tpurTdYoL" Asttovpyel ¢ VITOKEINEVO dKaiov (UE
OKODOUOTO, OAAQ KOl VTOYPENDCELS), ®OC EVEPYOS KOTUOKELOOTNG YVMONG, ©G
EPELVITIG, WG Kowvmvikd ov (Hewett, 2001).

To moudi, Bacel TG TPOTNG TOV AgtTovpYiag, AVIILETOMILETAL 0O TO GYOAKO TOL
nepPaArov oG va Atopo pe dwkoumpata, topd pe avaykes. H gbon tov, o1 oxéyelg
TOV, KOl 1] d0VAELG Tov AapPdvovtar coPapd va' dyv (Daws, 2005). Eivat toyvpd,
wKavl, OUOpPeO, ONMUOLPYIKO, TePiepyo KOl YEUATO OLVOTOTNTEG KOl OLAOS0EES
emBopiec (New, 2007). Emiong, katéyel o pOLO TOL €VEPYOD KATAGKEVAGT YVAOONG.
Aev avtpetoniletor ®g 0 otdXo¢ ™G OaoKaAag, ARG ¢ €va ATOHO OV
EVOOPKAOVEL TO POAO TOL poBnTevdUEvoL, epyaldpevo mAGL 6Tovg GALOLG Yoo TNV
AVOKOADYT] KOl TV KOTAGKELT ADGEDV GE TOAVGTLOVTES EPMTNOELS Kot TPOBANLLOTA
(Swann, 2008).

To maidi eivan gpevvntic. Tto mhaicio g pebodov e Reggio Emilia, Oa
avaAdPet éva €pyo kol avtopdtmg, Bo tov 600si n duvatdTTa Vo e£EPEVVIGEL, VL
TOPATNPNCEL VO AUPIGPNTNCEL Vo GUINTNGEL, Vo VTOBEGEL, VoL AVOTaPUGTIGEL, Kot
oTn ocuvéyew va emokePOel €k VEOL TIG OPYIKEG TOL TOPATNPNOCELS HE OKOMO VO
EMOVOTPOGOI0PIcEL Kol Vo omocaPnvicel Tig veoamoktnOeiceg yvmdOES Kol ©C
amoTELEG L, TG Sladkaciog avtng, vo eumiovticel Ty okéyn tov (Hewett, 2001).

Ext6g o6 gpevvnic, to mondi eivon kot kowvmvikd ov. H pébodog Reggio Emilia
dtvel éupoon otV KOWOVIKY KOTOGKELY] TNG YVAOONG omd to Toudi, HECH T®V
OY£0EMV TOL OTO TAOUIGIO TNG CLVEPYOGIOG TOVL OAOYOV, TNG GUYKPOLONG, TNG
dwampaypdtevong HeTo&d TV GuvounAlK®V Kot Tov evniikov (Daws, 2005).

H emndpevn povada mov cvykpotel v Aettovpykny tpiado (mondi-dackaroc-
yvoon) ¢ Reggio Emilia, eivar o ddokorog. O ddokarog, OTmG Kot To mondi, emttelel
whve amd po Asttovpyies. Kat' apyds, eivar cuvepydtng oAld Kot coppadntge tov
ond1ov. Ot apoPaieg avioAlayég andyemv HeTaEh Toudldv Kot eVNAKoV Kotd

OLIPKELDL KOTAOKEVNG TNG YVOONGS, £xovv a&ia Kot mpootatevovtal. O d4oKalog dev
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eléyxel to mandi 1 1N yvoorn mov Bo AdPer, aArd emdeikviel cefacpHd Yo To
dkoudpoto Tov Toudod pEcw apotPoiog CLUUETOXNG Kot kowng opdong (Hewett,
2001, Daws, 2005).

O ddaokarog, ektdg amd cvvepydng, ivar kot kaBodnyntng. Aev pével apétoyog
TOPUTNPNTNAG, KOTE TNV TPOCANYN YVAOONS omd 1O Todl, aAAE TapEyxel 610 Todl
OLVEYXMC TIC TPOKANGELS KO TO EPYOAELN TOV EIvVOL OTaPOLTNTO, MOGTE ALTO VO EMITHYEL
TOVG TTPOCHOTIKOVS TOL GTOYOVLS KO VO OVOTTVEEL TNV TVELUOTIKY] TOV AELTOLPYiaL.
(Fawcett & Hay, 2004).

‘Evac onuovtikdg porAog tov dackdaiov, givar avtdg tov epguvnti. O ddokarog
mapatnpel Kot aKOVEL TO Todl, OCLAAEYEL KOl OVOAVEL TIG TANPOQOPiEG TOL
npocloufdavel amd TNV TOpATHPNON Kot EMOIOETOL  OTNV  KATAYPOPY| TOV
mAnpoeopidv avtov (Hewett, 2001). H kataypaeh T@v TANPOQOPLOV OmOTELEL
1GYVPO CUULOYO TOV OAGKAAOV, OAAG KL Evav omd Tovg Pactkovg aEoves TG Lebdoov
Reggio Emilia. Me v katoypa@n tng mopeiog Kot TG SOVAEWNG TOV ToUddV, O
daokaroc mpwtoapyikd Ponbder 1o 00 to TOdl va emokepfel ek véov Ko va
eMeKTEIVEL TOANEG 106€C HEGM TNG OTTIKNG UVAKNG, Katomy fonbdet Tov idto tov Tov
€0VTO, KOOMOG £yovtag £va opyavoUEVO opyel0 dPAGTNPLOTNTMV, KOTAVOEL KOADTEPQ
T0UG HaOnTég Tov, Kot aSloAoyel mAnpéotepa T OOLAELN TOVG, KOl TEAOG, £YEL TNV
dvvatotto vo moapéxel akpPelc mAnpoeopieg oTovg Yovelc Yoo TNV mopeio TV
noududv tovg (Daws, 2005).

‘Eva. onpavtikd epyoieio Kataypaeng mANpoeopudv amotelel Kot 1 tEXVOAOYia.
Ymv pébodo Reggio Emilia eibioton amd tov ddokoro 1 xpion da@opmv Hope®V
teXVOAOYiog (VTOAOYIGTEC, AOYIGHIKO VLTOAOYIOTOV, WYNQPLOKEG KAPEPES, COPMOTES,
OldiKTLO) Y TNV CLAAOYN KOl KOTOYPOPN TOV TANPOPOPLOV NG O1dIKACIoG
péonong, pe xvpo  pEAMUE TNV gvioyvom TG KPITIKNG OKEYNG KOl NG
ONUIOVPYIKOTNTOS TOV OOV OAAG KOt TV 1010V. ZVVETMS, 1) TE(VOAOYio UTopel va
amoteAécEL £va a&LOAOYO EPYAAEID Y100 TNV OPYAVEOGT KO TNV EMKOVOVIN 1OEDV, TNV
emitevén ovvepyaoiog HETOEL TOV HEADV HOG GLYKEKPIUEVNG OUAdOG Kol TNV
SWUOPO®OT UG EIKOVOG GYETIKG LE TOV TPOTO OKEYNG TOV TOOIDV KOl TOV
dackdiwv (Hong & Trepanier-Street, 2004).

H pébodoc Reggio Emilia eivon po @iledevBepn madaywykn uébodog (Edwards,
2003). Emkevipovetol 6Tov d1dA0Y0 Kol oTNV 101 LETOYEIPION TOdLDV Kol EVIAMK®V
(New, 2007). Xe «xovéva oyoieio tg Reggio Emilia dev 6a ovvavtiocelg

npokabopiouévo  mpoypoppe  omovddv.  Ymevbuva  yuoo 10 oxeSOGUO  TOL
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TPOYPAUUATOC OTOVI®MVY lval Ta 1l To T GE cLVEPYOTio [LE TOV OACKAAO, TO
omoio Katd v Odpkela poitnong Toug 6to oyoieio kKabopilovv v mopeia mov Oa
aKoAovOnoovv ot €pguveg TOvG, OAAG KOl TNV {0 TV yvodorn mov BEAovv va
amoktnoovv (Hewett, 2001, Edwards, 2003).

O yovéag dev HEVEL OUETOYOC OTNV EKTOOEVTIKT avATTLEN TOL TTad10D Tov. Méc®
NG KATOYPAPNS TV OEOOUEVAOV Omd TOV OAOKAAO, £YEL TPOGPAOT OTIS YVDOGELS TOV
npocropfPavel To wadi tov Kabe dedopévn otiyun. O ddoKaAog, 6T0 TANIGLO TNG
uebodov Reggio Emilia, cuvepyaletar pe tov yovéa, tov cvppovievetat, tov Ponddet
Vo EVIPLENGEL OTIS TOOUY®MYIKES neBOd0VG mov Ypnolonolel oo 6To OYOAKO
nepiBdrrov (Daws, 2005).

To @uowd mepipdriov mov aykohdaler to woudld, kotéyel KOpo poOAO oTN
duvoukn mpooéyylong g pebddov Reggio Emilia. Ot poadntég givar erevBepot va
e€epevvollv 10 Quowd mepPdriov. Ot ddokaior BEAovv To mOSLA TOVLG VO
TOPATNPOVY KOl VO EKTIHOVV TA YPOUOTE, TG VEEC Kol To oyédw. To oyolkd
nepBdArov, oto omoio cvumepthapupdveTror kol T QLOIKO TEPPdAAoV, eivar
EVQAVTAGTO, OUUOPPOUEVO [E TOADYPMUES TETPEG KOl AOVLAOVIO GTOVS S1AOPOUOVE
(New, 1993). Emiong, ot emkowwviokég téxves (0€atpo, €KOOTIKA, HOVOIKT,
Aoyoteyvia) €@appocTNKay o€ PEYISTO Pabud 6TV TOdAY®OYIKN TPOGEYYIoN TNG
uebodov Reggio Emilia pe okond va avamtoybei n dSnuiovpykdtnTo Ko 1 gaviacio
Tov Todtov (Swann, 2008).

H uébodoc Reggio Emilia vrootnpilel tig @uledevBepeg TPAKTIKES, TIC GYECELS
petalld Tov TodudY Kol TOV eVAMKeV, TV cvvepyacic. Amokieiel Tov avtapyloud,
10 oteipo mepiPdAiov, TG apynywkés tdoels. ‘Exet v mnpn vmootpién g
Kowoviag otnv onoia £dpaletar (New, 2007). Amotehel {ovtavd mopaderypo twv
TAEOVEKTNUATOV TNG GLVEPYUTIKNG £PEVLVOG GTNV KOTOOKEVLT CTUAVTIKOV EPUNVELDV
(o motoTikng ekmaidevong (New, 2005).

H pébodog Reggio Emilia amotelel apwyd oty KaAMEPYELD TG SNULOVPYIKOTNTOS
otoug pontég g Ta modd amokTouv LYNAOD EMITESOVL KAVOTNTEG KPITIKNG
oKEYNG, 0TS v avaAbovy (amodounon Poctkod VAIKOV He 6KOTd TNV KaTovOnom
™G SOUNG TOV EMUEPOVS CTOWXEI®V TOV), Vo cLVOETOVY (CuVEVmON cToleimv LE
oKkomd TNV Omuovpyia evog 6Aov) kot vo agloAoyovv (va kpivoov v aéio evog
vAMkoy Paoclopeva oe aviikelevikd kpumpua). Ot 0doKaAol AETovpyolv ®G
KaBodnyntég, TpocEyovtog va unv emPAAAoVY 10€€G Kol OVTIANYELS 6T Ttodtd. Ot

pontég éxovv amepidopioto ypdvo va  eepevviicovv kot va  dovAéyouvv. To
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TEPPAAALOV OVTOVOKAGQ TNV EVOAPPLVON TNG EPEVPETIKOTNTOC, TG LOVOIIKOTNTAG, TNG

ehevBepiag. TvAAAPOINY, T dnuovpykotntog (Edwards & Springate, 1995).

XYMIIEPAXMATA

O1 pébodor Montessori, Waldorf, kot Reggio Emilia onpuovpyndnkav pe 6tdyo vo
BonBnoovv T O VO GUVEWONTOTOWOOLVV TIG TANPELS SVVATOTNTEG TOVG, O
dnuovpyikd, é€vmva kot avtoteln dropa (Edwards, 2002). Kot ot tpeic mopomavem
nodayoyikés pnébodot gaivetor va mpowBohv TN SMNUIOLPYIKOTNTO TOV TV, M
KaOe pio pe to ducd TG péca Kot TPOTOVG, £XOVING MG Koo d&ova TN ypnomn Tov
TEYVAOV KoL TNV avATTuén g eavtaciog.

Amd ™ pio mhevpd, n uéBodog Montessori mpowbei ™ dnpoLPYIKOTTA TOV
TV péco amd ™ pdnon oto mioicto g ovakaivyng kot eEgpedhivnong, ™
XPNON APOP®V LOPPDOV TEXYNG, TNV EVIGYLON TNG E0MTEPIKNG TapdOnong (Lopata et
al., 2005) kou v ghevOepn kivion péoa oto mepiBdirov pddnong (Ultanir, 2012).
Axoun, emedn m avdrroén g Aoyikng Oewpeiton ovomdomOcTO KOUPATL NG
dnuovpykng okéyng (Supratman, 2013), evicyvetor M EUTAOKN TOV UOONTOV GE
EUMEIPIEC TOL TPAYUOTIKOD KOGHOL Kol otV akpPn  ypfon LAMK®OV  TOov
nepiBarrovrog (Katoiov- Zagppavd, 1993, Gutek, 2004). Anod v GAAn mhevpd, 1
uébodog Waldorf otoyevel ommv avamtuén g @avtaciog Kot Kot €mTEKTAoT TG
ONUoVPYKOTNTOS Ko EAeV0epNG oKEWYNG HECA O TN ONUOLPYIKN KO KOAALTEXVIKN
éxppaon (Morrison, 2010). H ékbeon tov padntov o€ éva molv-0gpatikd avalvtiko
TPOYPOLLO HE QYOS akodnuaikd padnuota, aAld Kot TéXVes, AmoTeAEl oNUAVTIKO
Tapdyovta, oTNV avamtuén g onovpykodttag toug (Ogletree, 1996). IMapdiinia,
10 YEYOVOG MG TO, TSI OV PrdVOLV TNV TEST TNG AKAONUAIKNG EMidOoNC, EMOPA
Beticd otn dnpovpykodTTa tovg. Téhog, n nébodog g Reggio Emilia otoyevel ot
onuovpyia evdg mepfaiiovioc padnong mov avtavakAd v evBdppovven g
EPEVPETIKOTNTOG, TNG MHOVAOIKOTNTOG, TNG eAevbepiog Ko kot eméKTAOT TNG
dnuovpywottag (Edwards & Springate, 1995). Enpoviikdc apoydg omotelel m
YPNON TOV EMKOWVOVIOK®OV TEXVOV Kot TG texvoroyiog (Hong & Trepanier-Street,
2004).
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Montessori Waldorf Reggio Emillia

Kvpimg, ot tpeig avtég pébodot cuykAivovv oto akdlovba onueio: Apywd, sivot
TOLO0KEVTPIKES Kol X0V MG KOPLO0 6TOYO TNV OAKY| ovATTLEN TOL TTondtov. To mondi
Bewpeiton évog ovtotedng evilikag (Lillard, 2005), pe yoyn, ocopo kot mwveduo
(Barnes, 1991), kabmg ko €va kowvovikd 6v (Daws, 2005) mov ovakoAdTTEl Kot
gpevvd poévo tov 1o mepiPariov tov (Hewett,2001). Ocov agopd 10 mpdypoppa
oTOVOMV, aVTO akoAovBel TiG avdykeg Kot To pLOUd PABNoNG TOL EKAGTOTE TOUOLOV
egioov kat otig Tpelg peboddovg (Ogletree, 1996, Hewelt, 2001, Lopata et al., 2005).
Emiong, oe yevikég ypoupéc o ddokarog katevbiver kot kabodnyel (Kannwischer,
2004, Edwards, 2002), evd ot Reggio Emilia emitedei xon évav emmpdcbeto poro
aVTOV TOL GLVEPYAT TOL TOBIOV Yl TN dekmepaimon tng pabnong (Fawcett & Hay,
2004). Emmpécbeto, m pdbnon- ko ot tpelg pebodovc- eivor amotélecpol
e€epevvnong, avaxkdloyne kot Tpaéng tov idov tov maudov (Lopata et al., 2005,
Mollet, 1991, Hewett, 2001) péoa oto mepipdilov mov (el KOl GVOTTOGGETOL
(Kannwischer, 2004). MdAtota, avti n podnotokn dwadikacio exituyydvetol, HEGH
mg erevfepng kivnong Tov moadidy péca oto xdpo (Ultanir, 2012) kot otn @von
(New, 1993) kafd¢ kat pe TV evpvOuia TOV GOUNTOS, MOTE T TOUSLY VO OTOKTHGOVY
H0 TAOGTIKOTNTO GTO GO0 KOl VO, EVOPUOVICOLV TN oKEWYN, TO cuvaicOnua Kot
0éinon (Ogletree, 1997). Téhog, ot Tpelg AVTEG TOOAYWYIKEG UEBOSOL GUYKAIVOLV
oV O00IKAGI0. TNG €KTEVOVS TEPLYPAPIKNG OEOAOYNONG TOV TV  HECH
nueporoyiwv, KAEW®OV TopoTHPNONG Kot opyeiov tov padntov, pe okomd v

avaivon Tov SuvaToTHTOV Kot Tev advvauidv toug (Edwards, 2002).



1017

[Toudl — cpovyydpt [Moudi-youyn-nvevpo copa | Iodi- kovmvikd ov-
EPEVLVNTIG
To mpOypapa 6TOVODOV GERETAL TIC OVAYKES TOV TTONO10V.
O ddokalog katevBuvel kot cuvepyaletol Le To Tondld, OALL LE SOPOPETIKS TPOTTO
o€ kd0e péBodo.
ELe00epn kivnon oto EvpvOuia - Kivinon EAevBepn kivnon oto
YDOPO XOPO — HOM
H péOnon eivar amotéleopa egpevvnong- avakdioyns- Tpaéng Tov id10v Tov
ToLd100.
H dnuovpyodtta tpomBeiton HEG® TOAADV Kot S1OPOPETIKOV E0MV TEYVNG.
To nep1BdAlov Tov Taud100 Bempeiton avtikeipevo pabnong.

Extevn [eprypagikn| a&roddynon: apyeio podn.

[lépa amd to onueio CUYKAIONG TOV TPLOV OVTAOV TOOAYOYIKOV HUEBOd®V,
vhpyovy Kol apketd onueion amoxhong. Xopoktmplotikd, n Reggio Emilia
TOPOLOIalel oNUOVTIKEG dlapopég pe Ty puebodo Montessori. Kot apydg, n Reggio
Emilia emikevipdvetar oty ekmaidevorn HEcm TG EMKOWVOVING Kot TG dNpovpyiog
oyxéoewv (New, 2007), evdo n Montessori otnv eknaidevorn péowm g aveoptnoiog
and 1o ddokaro, ¢ erevbepiog kor ¢ meBapyiog (Edwards, 2002). H mpodtn
péBodoc Paciletal oty cuvepyacio HeTAED TOV EKTAUOEVTIKOV KOl TV TOODV EVAD
n oevtepn evBappvel v aveEaptnoio TOV TOOOV OO TOLG EKTOLOEVTIKOVG
(Edwards, 2002). H Reggio Emilia dev éyel mpoxabopiopévo mpdypappa cmovdov. H
amoOKTNOY NG Yvaong e&optdror amd T embopieg kol TIC ovVAYKES TOL TOUOLOV
(Hewett, 2001). Xtnv Montessori, to woudi odnyeitar amd v amin yvoon otny
ovvhetn, omd TNV  CLYKEKPWEV OV aQnPnuévn, HEC®  EVOG  QLGTNPA
npokabopicpévonr mpoypaupatog omovddv (Edwards, 2003). H Reggio Emilia
xpnowonotel TG véeg nebBodovg teyvoroyiog ¢ €va amd Ta KOplo HEGO amOKTNONG
yvoong (Hong & Trepanier-Street, 2004), evd n Montessori ypnouomotel v
EMTELECT] TPAKTIKAOV €PYOcIOV Kobnuepving Lone g éva and ta Pacikd epyoaieia
amoktnong yvoong (Edwards, 2003).

Miukpég anokAicelc, axoun, evtomilovrar peta&d g pebddov Montessori kot tng
uebodov Waldorf. Xta oyoieio mov evotepvilovtar ™ pébodo Montessori, to madid

Kwvobvtan péoa oe tagelg nAkloka avopotoyeveic (Lopata et al., 2005), eved ota,
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oyoleia Waldorf, o maudid Bpickovtor otnyv idto. opddo pe tov 610 dAokKoro og OLEG
T1g taéeig tov dmuotikod (Ogletree, 1996). Axoua, otnv uébodo Montessori m
dnpovpywodTTO TpOowBEital, eKTOS TOV AAAMYV, KOl HECH TNG EVOCYOANCNG LE TOV
TPAYLOTIKO KOGUO Kol TIC XEPpmVoKTIKEG epyaoieg (Gutek, 2004), evdy otnv uébodo
Waldorf n dnuiovpyikétnto mpombeitar pécm g apnynong Kot g avantuéng g
eoavtaciag (Morrison, 2010). 'Etol, ot Montessori to mouyvidt tavtiletar pe v
epyacio/ evacyoAnon pe tov mpaypotikd kocpo (Lillard, 2013), evd ot pébodo
Waldorf 1o mauyvidt yivetor dnpovpykd epyoreio yio T GOUOTIKY, GUVOIGONLOTIKT
Kot dtavonTikn avémtvén tov taudiod (Edwards, 2003).

Inueio amoxhong, eniong, epeoviCovrol otig pebddovg Reggio Emilia ko Waldorf.
Mepikég amd Tic Pacikég dlapopéc toug eivor ot akoAovbes: Xtnv Reggio Emilia,
ovvepyalovtal Vo Kol TOPATAVE® Today®Yol otV 101a TAEN, He KOPLo HEANUO TOVG
mv aptia amdktnon yvoong and to modid (New, 1993). v pébodo Waldorf, yua
TNV OMKT avAmTuEn Tov Todod, 0 110G EKTOOELTIKOG avarapuPdvel To Toudld amd
™MV TPOTN O TNV TEAevTaio Tdén Tov dnuotikov oyoieiov (Edwards, 2002). Eniong,
eved kol ot dvo péBodor KAvovv ypnom NG TEXVOAOYING KOTA TN O1dpKEW TOV
nobnpotog, n Reggio Emilia emAéyet va elodyel to Stdpopa HEGO TG TEXVOAOYING
and Tig mo pkpég taéerg (Hong & Trepanier-Street, 2004), evo otn Waldorf n
glo0y®YN TG TEYVOLOYing Yivetar Kupimg oe peyorvtepeg ta&els (Muvacto-Avkelo)
(Dancy, 2004). AkoiovOwg, Oomwg ko ot Montessori, £tor kot otnv Waldorf,
akolovBeitar Eva avorvtiko, Tpokabopiopévo Tpdypappo crovdadv (Edwards, 2002),
og avtifeon pe v Reggio Emilia 6mov 1 amdxtnon g yvoong e€optdtar amd Tig
emBoupieg KoL TIC AVAYKEG TOL OO0V, Kot Oyt Al Eva TPOKAOOPIGUEVO TPOYPOLLLLL
omovdmv (Hewett, 2001). Téhog, evd otnv Reggio Emilia n uabnon sivor anotéleopa
SmparyLaTeELGNC-OLAGYOL HETAED EVNAIK®V KOl TOdIDV Kol dtopkoDS avaGKOTNONG
(New, 2007), otv Waldorf n pafnon eivar anotéleopa g evepyng akpdoons Kot
™¢ avaxinong g uvqung (Edwards, 2002).

Yvvoyilovtag, n kéBe pio amd TIg Tdaywywés pefddovg mov avalvdnkav
TOPOTAV®, YPNoomolel To Owd TG HECOH KOl TPOMOVG, HECH TOV OTMOi®mV
KoAMepyeital Kot avamtHGGETOL 1 ONUOVPYIKOTNTA KOl 1] QOVINGI0 TV Todldv.
Kamoteg and t1¢ mpaxtikég Toug, mov fonbodv otnv TpodOnomn g dnuovpykdTNToC,
fowg va umopovcsav va evtayBoOv ota mAaiclo TNG YEVIKNG OAAG Kol €OKNG

exnaidevong. Ilepoutépw €pesvva mpoteivetoan oyetkd pe to ototyeio mov Oa
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umopovcav vo eviayfodv, oAAG Kor TOV TPOTO EVIOENG TOLG OTNV EKACTOTE

exmaidgvon.
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