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A&oAdynon TS avayvmong 6TV TPOGYOAIKI] EKTAIOEVON:
Hemo0noerg vmaymy®v

Kwotorobrhov Ayyehkn
407 TITIIE

Iepiinyn

Awpopetikég  mpooeyyioel  mapovcsialovtar ot Piploypaeic yio TNV
OTOTEAECUATIKT YPNOT TNG AEI0AOYNONG OTNV TPOCYOALKY| EKTOIOELON. ZOUP®VA E
toug Bertram and Pascal (2002) «n €icodog nabnoiokmv otoymy kot 0KtV yVwong
elvar o mpoomabeio g kvfépvnons tov Hvawuévov Booileiov vo.  evioyvoer Tig
nobnuxés emoooers. O pobnuixés emdoocels, amo v oAy, meplopiloviar o€ 0,11
umopel  vo. uetpnbei. AAG, Ot umopel vo. uetpnbei dev  avtikatomipiler THV
TOLDTAOKOTHTO THS TPOCYOAIKNG EKTAIOEVTNSH (0.88)

g aut Vv mopovcioon Ba culnOel PEPOG TOV AMOTEAEGUATOV HI0G EPEVVITIKNG
UEAETNG, OYETIKA e TIG TEMOONGELS Yo TN S1000KOAMO TG OAVAYVOONS VNTLOY®Y®OV
nov gpydlovial 6€ JPOPETIKA €101 VNIY®YEl®V. ZVUYKEKPLUEVA, VIITLLY®MY®OV TOL
TO VNTOYOYEIL TOLG VTAYOVTOL GE ONUOCIO ONUOTIKA OYOAElD, VNTOYWY®V TOL
epyaloviat o€ 11OTIKOVS TAIIKOVG GTAOLOVG, KOl GE VNTLAYy®YOVG Tov £pydlovtol o€
Reception Classes og dnpoocta onpotikd oyoAeia. Epotnuatoldyia, cuvevtedEelg kot
U1 GLUUETOYIKT TTopatpnon nTav ot péBodot Tov ¥pncIpuonomdnKay yio T GLAALOYN
TOV 0EOOUEVMV.

H pelém €6ei&e 611 o1 madaywyoi mov epydloviot 6€ W1TIKOVS TodKoVS 6Tafong
Bewpovoav v afloAdynon o¢ po eEEMKTIKY] O01KAGIo KOl EVOVTIOVOVIAY GE
omoto. Hopen TumiknG a&oAdynone. Avtifeta, 6cot epydlovtav oe vnmoywyeio Tov
vrdyovtav oe onuocta oyoleio kot Reception Classes avtipetdmlov av&ovopeveg
AmOITAOES Vo 0ELOAOYICOVV GUYKEKPIUEVO YOPOKTINPIOTIKE oTOVG HaBNTéES TOVLC,
OT®MG VT TOPOLGLALOVTIOL GTO OVOAVLTIKO TPOYPOUUO. AVTEC Ol SPOPES GTOVG
pOLOLG TV VNTOY@Y®V aivetal 6Tt oxeTilovTol pe ONUOVTIKEG SLPOPES AVOPOPIKA
HE TIG TEMOIONGELS KAl TIG TPOUKTIKEG TOV akoAoLBOHV avapoptkd pe v agloAdynon
™G avayvoong.

AgEe1g KAEWOA: 0E10AOYNOT, dbackaAio avayvmong GTNV TPOGYOAIKT EKTAIdELON,
EKTOOEVOT) EKTALOEVTIKADV.

Abstract
Different understandings exist about the effective use of assessment in early years
teaching. Bertram and Pascal (2002) argue that ‘the introduction of targets, indicators,
outputs and outcomes is part of the UK’s government’s understandable and well-
meaning attempt to raise the standards. In this attempt to raise the standards, the
standards have become more and more limited by what is most simply measurable.
But what is easily measurable cannot reflect the immense complexity of early
learning’ (p.88). Because of uncertainty about how teachers assess young children’s
capabilities, disagreement exists about what teachers need to know about young
learners to assess them in ways that empower their learning. This presentation, will
discuss part of the results of a research study into beliefs about the teaching of
reading, held by teachers in different early years setting, specifically teachers in day
nurseries, in school-based nursery classes, and in Reception classes in primary
schools. The study revealed that teachers in private day nurseries viewed assessment



as an on-going process and opposed formal assessment. By contrast, the majority of
school-based nursery and Reception class teachers faced increasing demands to assess
skills and knowledge in certain ways presented as attainment targets. These
differences in the roles of early years teachers appeared to be associated with
significant differences in these teachers’ beliefs and practices

Key words: assessment teaching reading in the early years, teacher training.

Ewayoym

O ®royaitn (ko ovv) (2005) vroonpilovy OTL 01 EpELVNTEG TOV AGYOAOVVTOL LIE
TIG MEMOIONCELS TOV EKTOUOEVTIKAOV KOl TNV EKTOUOEVTIKY €peuva Kot Tpaén
€o0TlalovV OTOVG TPOMOLG L€ TOVLG OTMOIOLG Ol EKTOUOEVTIKOL EPUNVELOVY Kol
KATOAOPaivouy TIG £VVOLeS, TOVG GKOTOVE Kol TIG dladtkacieg mov oyetiCoviot TG0 pe
N O100KTIKN TPUKTIKY, OGO KOl LUE TO EVPVTEPO EKTALOEVTIKO TTAIG10. O OmMTEPOC
oKOTOC oVTOD TOL €PELVNTIKOD TEdIOL €lvarl Vo OMUIOVPYNOEL £€VO. EPUNVEVTIKO
mlaicto mov Bo Ponbnoel G610 VO AMOKTNGEL 1 EKTMALOELTIKY TPOYUOTIKOTNTO
TEPLOCOTEPO CLYKEKPIUEVN Tpocéyyon. Kdatt tétoo Oa evieivelt v ekmaidevon
EKTOLOEVTIKDV EVICYDOVTOS TIV OVTOKPLTIKT] TOVG KOVOTNTA KOl TH OUVOLLKY] TOVG.

Ot yVOGEG TOV EKTAOEVTIK®V, €ival COUPOVO LE TOVG EPEVYNTEG, EVOG OO TOVG
napdyovieg mov enxnpedlovv v i) S1daKTIKN TPAEN, 6€ GLVOVAGHO LLE TO OVAAVTIKO
TPOYPOULO TOV ypNolpomoteital, i) TOVG OTOXOVC TOV EKTOLOEVTIKGOV Kot ii)
TOWKIAOVS KOVMVIKOVG KOl TAPBAYOVTEG TOV EVPVTEPOVL TAOLGIOV. AVAUESH GE OV TOVG,
OLmG, £xel onuelwbel amd epeuvNTéG OTL 01 TEMOIONCELS AGKOVV GNUOVTIKY ETIOPOON
0TO MG Ol EKTOOEVTIKOT YPNOIUOTOOVV TIG YVDOGELS TOVS KO TOVG TOPAYOVIES TOL
Kowovikob Thaciov(Calderhead, 1996; Pajares,1992; Richardson, 1996; Thompson,
1992).

Tnv 0w otiyur, 10 va perpnbovv kot vo avaivBodv or memoldnocelc tov
EKTAOEVTIKOV €lvarl 00VGKOAO. YTApyeL TOKIAlD AOY@V Yiot VTO: Ol TEMOONGELS OEV
elval avtikelpuevikd edhoyec (Nespor, 1987), umopel va eivon emipoves yuoti
dwpopedvovtar moAd vopig (Kagan, 1992), kot eivor depévec pe {ovtovég
ocvvaloOnuotikés mpocwmikég epmeipieg (Nespor, 1987). Ot ekmaldevTIKol ¢ «ATOWOL
€K TOV £6M» OV £YOVV gUTELPia TOV eKmadevTIKOL cvothuatog (Pajares, 1992),
€YoV amoppoPNoEL TOAAEG amd TIG TEMOIOINGELS, a&ieg Kol GUUTEPLPOPES TV SIKAOV
T0VvG dackdAwv (Stuart and Thurlow, 2000) péca amd ™ pabnteio TG TOPATHPNONG
(Lortie, 1975).

Me v 1w Aoywn, 1 BipAoypagio vTodekviel OTL VILApPyEL Evog HeEYAAOS aplOuog
TNYOV OVOQOPIKA HE TIG PNTEC KOl ClLOMNPEG  TEMOONCELS TOV EKTALOEVLTIKMV
TPOGYOMKNG AYWYNG CYETIKA LE TO AVOALTIKO TpoOypappo. Ot Tyég avtég pmopel va
nePLOUPAVOLV: TOALEG TPOCOTIKES EUMEIPIES, TO EMMESO EKMOIOEVLONG TOVG, KOl TO
mAaiclo péoa oto omoio Topa dddokovv (Spodek, 1988; Charlesworth et al., 1993).
Ot memoONoely TOV EKMOOEVTIKOY OYETIKOL HE TO OVOAVTIKO TPOYPOULO TOL
Tpoépyovtal PEca amd TN OOVAEWN Tovg (PNTEC 1 ATLTEG) €ivol AMOTEAECUO. TOV
EMMEOOV NG EKTOUOEVOTG Kol EMUOPPMOONG TOV £XOVV. ATO TNV AAAN Ol TPOCHOTIKEG
TOVG TEMOONGCELS Yo TO aVOALTIKO TTPOYpappo umopel vo Pacilovtor oe mondukég
eunepieg M epmelpieg péoa and ™ dwwackario oty taén(Charlesworth et al., 1993;).
[MTapd tOo 7yeyovdg OTL o1 WEMONOELS TPOKVTTOLV OO  SUPOPETIKEG TNYES



TANPoeopLOV Ppiokoviar o€ OAANAETIOPACT KOl ONUIOVPYOLV £TGL TO GUGTNLO
TEMOONCE®V TOV EKTOLOEVTIKOV.

IMa to A0y0 avTo T0 va Kortavon 0oy o1 TPAKTIKEG TOV EKTAOEVTIKOV TPOVTOOETEL VoL
yiver avtiinmto oyt pdvo 1o moteg SLVOTOTNTEG £YOVV 6TN d1ABEsT TOVS, AL Kot TO
TOG amo@acilovv va Tig ypnotporotcovy. TEtoleg amopdoelg emnpedlovtat amd To Tt
01 EKTaUOELTIKOL BE®pOovV OTL givarl onuavtiko kat ebAoyo (Pajares, 1992). Extog and
10 vo emnpedlovy T dOAcKAAlN, 01 TEMOIONGEIS £XOVV GNUAVTIKO POAO GTO TMOG Ol
ddaxTikég TpakTiké eEedicoovtal kat avartiocovton Ball, 1988; Borko and
Putnam, 1996; Richardson, 1996; Schifter and Simon, 1992). Ot 1161 vdpyovoeg
TEMOLONGELS KOl YVAOOELS €ivol SOk ototyeio oe GY€oT e TO TG Ol VEES epmelpieg
KoL TANPOQOPIES YIVOVTOL KOTOVONTEG KOt TG 1) VEX YVMOOT aVamTOGGETOL. Mg dvo
A0V, « M TPOOTADELD TOV EUTEPOV EKTALOEVTIKMV VO LdBovv va 518046KoVV e
VEOLG TPOTOVG eMNPeleTal € OMUAVTIKO Babid amd avutd Tov o yveopilovv kot
TOTEVOVV Y10, TN dSdaoKaAia, TN nabnon kot tovg podntég» (Borko and Putnam,
(1996), (c. 684).

H perétn

H epevvnrikn pekétn g omoiag avt m mopovsioon &ivol KOUUATL a@opd TIG
TEMOLONGELS EKTOLOEVTIKMV KOl ATOU®V TTOV €PYALOVTOL TNV TPOGYOAIKY| EKTOUOEVOT)
OoXETIKA pe TV OwaokaAia tng avayvoonc. Idwitepa efetdlel T1g oyéoelg mov
VIAPYOVV  OVOUESO OTIS TEMOONCES TOL eKEPALOVIOL KOl TS EKTOLOEVLTIKES
TPOKTIKEG TTOL 0KOAOVOOHVTAL OO TOVE EKTOOEVTIKOVG Kot AAAOVS £pYalOUEVOLG LE
Tod1d TPOGYOAKNG NALKiag. Xpnolpomoudvtog Eva kpd KOUUATL omd To dedopéva
NG EPEVVNTIKNG UEAETNG, N CLYKEKPIUEVN Tapovsiaot Oa oyoMdcetl T onuacio g
a&loAdynong oy amoteAecpatikny ddackoiio TG avayvmong Kot To Kot TG0 ot
nemonoelg mov ek@pdlovrar yoo v aSloAdynon emmpedlovy TIG EKTOUOEVTIKES
TPOKTIKEG TTOL akoAoVOOVVTAL.

O oyedraopoc Tng peréTng
O oKomOG AVTNG TNG OVOKOIVAOGNG EIvaL VoL EVILEPMOEL GYETIKA [LE 10 LEAETN TTOV
elxe og 6toHY0 Vo

* e£eTd0EL TIC TTPOOEYYIGES OTN OOACKOAIN TNG OVAYVOONG TOL VNTLOY®Yol Kot
Tod0y®Yol TPOoGYOAIKNG NAKiag woyvpilovtal 0Tt ¥pNoLomolovV, G GYECT UE AVTEG
TOV TPOLYLOTIKA XPNCLOTOLOVV HEGH GTNV TAEN.

* eetdoet T0 Katd TOGO OVTEC O AMOYELS GUUTITTOVV 1) O10PEPOVV LE TO. BempPN T
povtéda TG avlyvoong 6mwg avtd tapovstalovrot ot BipAoypapia, Kot TEAOS va

* ££€TOOEL TO TOGOOTO OPOPOTOINCTG AVALEGH GTOVG IGYLPICHOVS Kol TV TPAEN
TOV VIITLOYOYOV Kol TOV TO0YOY®OV TPOGYOMKNG NAKING CYETIKA UE TIG S1OOKTIKES
TPOKTIKEG 7OV  EMAEYOLY, Yoo vo Pondfocovv to modd vo avamrtdHéovy v
OVOYVOGTIKT] TOLG IKOVOTTTO.

Epompotoloyla cuvevtedEelg kot Tapatnpnon NTav ol TEXVIKES Tov EMAEXONKAY Yl
NV cLAAOYN Tov VAKoV. To delypo mov emAéyOnke yoo TV TapoHoa HEAETN NTOV
ynmayoyol /modoywyol (dtopo mov epydlovrol pe modid NAkiog Tpidv £wg TEVTE
etov og kabnuepvn Pdon) otig meproyéc tov Coventry kot tov Birmingham oto
Hvopévo Baciielo. Ta péAn tov delypartog emiéyOnkay toyaio péca amd oyoieio Kot



W1OTIKOVG TOSIKOVS GTAOUOVG UE TNV PNON CTPOUATOTOINUEVIC OELYLOATOANYIOG.
AVTOC 0 GYESOGUOC TEPLEAAPE EKTAOEVTIKEG EYKOATACTAGELS TPLOV KOTNYOPLDV:

* Nnmoymyeio. Tov EvIiAGGoVTaL GE ONUOTIKA GYOAEin
*Ta&eig vmaywyeiov Tov VIAGGOVTOL 68 ONUOTIKG GYOAEin
* ANUOTIKOVG ] 101MTIKOVE Tod1KovG 6Tafong

‘Eva apywod dstypa and exotdv e€nvia vmaywyods/moadaywyovs (63 epydloviav oe
16&e1c vmoywyeiov mov evidocoviov o dNUOTIKA oyoAeia, 51 og 1WOTIKOVG 1
AnNpotikoHg TodKovg otafpovg kot 46 o vnmaywyeion IOV VLAYOVTAY GE ONUOTIKA
oxoAein) emdudyOnke va AGPel €va EPOTNUOTOAOYIO TO OTOIO AVOPEPOVIOV GE
TANPOPOPIEC GYETIKA LE TO YVOOTIKO TOVG EMIMESO Ko TNV ekmaidevon tovg. Emiong,
péca amd TO EPMTINUATOAOYIO EMOMYOINKE KOU U0 TPOKATOPTIKY TPOGEYYIoN
OYETIKA UE TIG MEMOONGELS KOL TIC CUUTEPLPOPES TV EKTOUOEVTIKAOV/TOLOAYOYDV
OXETIKA pe TN OwaokoAMa g ovayvoonc. Telkd, 86 ocvuminpopéva
EPOTNUATOAOYLO ETEGTPAPNCOV KOL TOL OTOTEAEGLATO AVOADONKAY LE TN XPNOT TOL
SPSS. 17 gpomuatordyr Mpbav amd tééelg vnmiaywysiov mov vEdyoviov o€
oyoAeia, 45 epotuatordylo NpOav ard vnmoaymysio IOV VIAYOVTOV GE GYOAElN KOt
24, amd Anpotikovg/ Idtmtikovg madikovg otabpovs. Avtd mov akolovdnoe NTav OtL
9 and avtovg mOv cvUTAN PGV To gpoTHaToAdyla (3 amd kdBe Koatnyopia)
eMALYONKAY TUYOi0 KOl TOPOYMPNGAV GUVEVTEVEN GYETIKA UE TIC TEMOONGELS TOVG,
N SOOKTIKY] TOVG TPOGEYYLIOT KOl TV EKTAIOEVGT OV £YO0VV AUPEL AVOPOPLKEL LE TN
dwaokaAio g avayvoons. Eyve yprion otpopotomompévng  detypatoAnyiog n
omoia EMETPEYE TN GUUTEPIANYN TAPAUETPOV E101KOV evolapépovtog (Robson, 2007).
H mpocéyyion mov axorovdnOnke ftav pio nui-dounuévn cuvEvtevnén, 1 d1bpKeLd TG
omoiag Mtav 35-40 Aentd. O pkpdc apBudg cvvevtehEewv devkOAVLVE TNV avdAvon
oV VAKOU péca omd tn ypron interview guide Patton (1990). Ta dropa mov £dmwcav
OLVEVTEVEN WOG EMETPEYOV OTI GLVEXELWL VO TOPOKOAOVONCOVUE TIC OOOKTIKES
TPOKTIKEG TOV 0KOAoOvOOoVoaY oty TAEN. Avtd €yve yia por OAOKANPT HEPOL KoL
Wwitepn éupaon d00nNKe 6TOVG TPOMOVG HE TOVG OTMOIOLG Ol GLUUETEYOVTEG GTNV
épevva pocEyylav 1N dwdikacio g avayvoong pe ta toudld. To Curriculum
Guidance for the Foundation Stage (QCA 200) ( 160dVvapo pHE TO OVOALTIKO
TPOYPOUULO) ENNPEACE CNUOVTIKE TNV KOTNYOPLOTOINGoN Kol TNV ovdAvon Ttov
JPAGTNPOTHTOV OV JOMGTOOMKAY HEG® TNG TOPATPNCTG.

Amoteréopato
Epotyuaroioyia

opeova pe 1o QCDA, «n agloddynon etval avamdGmacTo KOUUATL TG ddackaAiog
Kol ¢ pdOnong. Emitpémer va avayvopilotel n mpdodog Kot TANPOPOpEL yloo ToL
emopeva Ppato 1660 TOV EKTAOELTIKOV, 0G0 Kot Tov podntodv tovc. Eivot
OAANAEVOET LE TO OVOAVTIKO TTPOYPOLLO TO OTOI0 TOPEXEL TO TEPLEYOUEVO KOl TO
nmAaicto g aglordynone». EmmAéov otnv Primary National Strategy avagépeton o1t
N a&oAdynon g mpodoov Tv padntov péow tov APP  elvan évog dopumuévog
TPOTOG LUEGM TOV OMOIOL Ol EKTMOLOEVTIKOL UTOPOVV VO KAVOLV aEI0AOYIKES KPIGELS
avaQOPIKA UE TNV TPO0do Twv podntov. To APP éxel xowvég apyég Kot TPpakTiKéS
pe 1o Early Years Foundation Stage Profile. Kot ot dvo a&iohoyikég mpooeyyioelg
€0TIAlOVV OTO TMG Ol EKTOUOELTIKOL Kot OGOl €pyaloviol oTNV TPOGYOAIKN
ekmaidevon epunvedovv o TANOOPO OTOWEI®V OYETIKA HE TO TIG YVOGELS,



OeE10TNTEG KOl IKOVOTNTES TMV TOOLDV, GE Lol TOKIAMO TAAGI®OV 6g oyéon pe eBvikd
OmOOEKTA KPLTNPLOL.

Ta anoteréopata vrodeikviovv OtL 10 88.3% TV epwTBEVTOV GLUE®VEL TOC TO
avoALTIKO Tpdypappa eivar éva péco yia va, a&toloyeital 1 TpA0d0g TV TUOUDV.

Ynrdpyet Opog kot éva 1ocootd 8.2% mov dtapmvel pe autn TV dmoyn.

Ta amoteAéopato TopovctdlovTon TaPaKAT:

Level of Agreement

Strongly | Agree | Disagree | Strongly | Do Not | Missing

Agree Disagree | Know Cases
Statement
(n=86)

24.4% | 60.5% 8.1% 2.3% 4=4.7%
Useful for planning
teaching 221% | 67.4% | 3.5% 1.2% 35% | 2=2.3%
Useful for carrying
out teaching 11.6% | 60.5% | 17.4% 1.2% 5.8% | 3=3.5%
A means of
assessing children’s | 20.9% | 67.4% 3.5% 4.7% 3=3.5%
learning
Table 1 Respondents’ views on the Early Learning Goals (QCA 1999)
2ovévrenln

Ot ovppetéyovieg pomOnkoy Tog aSloAoyodv v Tpdodo TOV TUOUDY CE
oxéon pe v avayvoon. Tpeg Spopetikéc mpoceyyicels @aivetal vo
TPOKLITOVY OO T OEOOUEVOL:

To Early Years Foundation Stage (2014) avagépet 0t 1 YAdoco kot
EMKOVOVIO Elvol o amd TIG TPELS YVOOTIKEG TEPLOYES TTOV TPETMEL VO EYOVLV
Kuplapyo pOAO GTO OVOAVLTIKO TPOHYPOUUUN TNG TPOGYOAKNG ekmaidosvong. H
avayvoon pmopet vo Bondnoet og pépog tov literacy vo oyvporonbei wg
de€omra n avdmtuén ™S YAMGGOS Kol ETKOvV@Viag. Xtnv mapdypogo 1.5
TOV  OVOALTIKOD TPOYPAUUOTOS ovoa@épeTar OTL péoa omd  Oe&loTnTeEG,
eumelpiec Ko éva mePPAAAOV OV EVIoYLEL TNV avATTLEN NG YAMOCGCOG,
BonBovue Ta Todd vo avENGOLY TV ALTOTENOIONOT TOVE KO VO, EVIGYVCOLV
T1G 0e€10TTEG TOVG G€ TANODPA KATOGTAGEWV KOl GLVONKOV.

Avagopikd pe v a&orloynon, to Early Years Foundation Stage Profile
(2014) vmootpilet 0,T1 aEOPE «TNV AVAAVOTN KOl ETAVEEETOOT) OLTAOV TOV
yvopilovpe 1y to avartuélokd emimedo Tov KA modov. Me tov TpdHTO
avTd UTOPOLV VO ANEOOVV TEKUNPLOUEVES OMOPAGES Kol VO GXEO0GTOVV



dpactnploTeg MoV B0 aVTATOKPIVOVTOL OTIC HOONCLOKES OVAYKES TV
TOLOLDV.

Ocot and tovg ovupetéyovieg epydloviov oe Anupotikovg 1 Idiwtucodg
TOOKOVS oTaOHOVC QaiveTol Vo CUUP®VOVV LE TO TOPOTAV®, OTOV GTIC
ovvevteLEELg Tovg toyvpilovratl:

‘Well we have development records but they are in here I can show you.
Because they are so young, | think things like speaking and listening,
reading, we start off by looking at how they hold the book
appropriately, they turn the pages appropriately so they are not turning
it back to front, they are turning it the right way, tell the story from
memory you know that they can recall the story. Uses their memory to
match familiar words like McDonalds or their name or friends’ names.
Recognising the letters and shapes and sounds. Just starts off by the
letters in their names. Can read familiar words in a text such as their
name. Can read simple text labels, signs and so on. So basically that is
what we try and achieve with our children because they are so young’.

2opeova pe Toug Anning et al., (2004) o1 KOW®OVIO-TOAMTIGTIKEG TPOCEYYIGELS
OYETIKA pE TNV aS10AOYN O™ AVTILETOTILOVY TNV YVOOT O KTNHO TNG

Lo TIKN G Koot TOG TOPd GOV KATL TOL £)XE1 VAL KAveL Le To dtopo. Me v
AOYIKT avTi, N 0EOAOYNoN £XEL VO KAVEL LLE TO TOG AVTOL TOL Ao 0YOovVTOL
Budvovv ) dadikacio TG KATavOnong g YVAOoNG Topd Le TNV AmOKTNON 1
oyt pog 0eEomrag (0.188). Tnv 101 otrypn, to Early Years Foundation
Stage (2014) vrootpilet 6Tt « N SAPOPPOTIKY AEI0AGYNON Elvar pia GVVEXNS
dadasio TapaTHPNOoNG TOL OGOV GYETIKA LLE TO TL WTOPEL VO KATOPEPEL
,T0L EVOLOQEPOVTE TOV KOt TO padnctokd tov mtpoil. Eivar avandonacto
pépog g pobnotokng oladtkaciogy (c.13).

Oocot amd Tovg cvppetéyoveg epydlovtat e TaAEEIS vmoymysiov Tov
EVIAGGOVTAL GE ONUOTIKA GYOAEID POIVETOL VO GULLPOVOVV LE TO, TOPATAVD
Otav OTIC GLVEVTEVEELS TOVG Voot pilovV:

‘Assessment is very much on an observation method of what they are
doing. So if you notice a child who is sitting and behaving as a reader
looking at a book, starting at the front turning one page at a time,
telling themselves a story even though it may not be exactly what the
words are saying. Then that will be noted down in the child’s records.
We have certain things each week that we will be looking for, so while
the children are actually playing or when they are actually in their
group session and they have their family group session, which is the
more structured time. Then we will be actually observing them to see
whether the children can actually do that. And then it will be put into
their records’.

Most nurseries and schools already, and have done for a long time, do
a form of observation when they first come in to see where the children
are, so that they can plan for where to move them.



Télog, to Early Years Foundation Stage Profile (2014) vrootpilet 611 ta
oo umopel va pobaivouv pe dtapopetikovg puhrovg kot tpdémovg. H
avayvmon aeopd HETaED GAA®V «To va dtafalovv Kot vo KotaAafoivouy Ta
OO0 IKPEC TPOTAGELS. Nal YP1GLULOTOI0VV T YVAOGCT TOV GOVNUATOV Yo Vo,
ATOKMOKOTOLOUV AEEELS Ko va Ti¢ dtaPdlovv duvatd pe akpifeta. Na
dwpdalovv pepkég irregular words.» (6.11) Ta oydAo Tov Eyvay amod
eKTadeVTIKOVS TOV £pYAlovTol 6 vToy®yeio. IOV EVIACCOVTOL GE ONUOTIKA
oyoleia POIVETOL VO GUUPOVOLV LE TO TOPOKATO:

Well they all start at the same level presuming they don’t know any
words. Some children will pick them up very quickly. And we are just
about to assess which children can have a reading book, who have
already learnt the words. And I know some children haven’t because
when we sit down and share their little picture books and their reading
games, it is the words that they are learning. Some of them don’t know
the words, whereas others are reading them very quickly. So | assess
them individually for that’.

‘We will assess their letter knowledge, their phonics, whether they
recognise the letter on the page and could tell me the sound but it did
not really help - it showed whether they were interested in books. They
did not really give you much other knowledge. So we in reception have
to do it individually, to assess their word knowledge and whether they
are ready to have a reading book and, if we think they are, the learning
assistant or myself will give them a reading book’

O exkmaudevtikot mov epydlovtav og TAEES VoY ®YEIOL TTOL EVIAGGOVTOL GE
ONUOCIOL GYOAELD XPNOUYLOTOLOVV TN SIUUOPPOTIKT aSloAdyNnon Yo vo
TETHYOLV TNV KATAKTNOT ond HEPOLG TV TOOIDV GLYKEKPIUEV®VY deEL0THTOV,
Ommg oTéC eppaviCoviar oto avaivtikd mpdypoppa Foundation Stage Profile
(2014). Ta oyOA0 TOV EKTOOEVLTIKAOV OLPTVOLV TNV 1010 GTIy U Vo evvonBet
OTL ¥PNGIUOTOIOVV TO OVOAVTIKO TPOYPOUUL O LEGO Yia Vo ETPEPatdGOVY
TIG OKEWYELG TOVG GYETIKA LLE TIG IKOVOTNTES TV Toudldv. Kdvouv moAln
dovAeld «uéoca oto Tvedpoy tov  Foundation Stage Profile (2014) avagopikd
LE TNV ovVAyveoT), 0AAG O TPMOTICTOS GTOYOG TOVS TAPAUEVEL 1) LKOVOTTOINGN
TOV OVOYKOV TOV TOLOUDV.

Hopoznpnon

2115 oLVEVTELEES TOVG Ol GLUUETEXOVTEG VTOGTNPLEAV OTL GKOTOG TOVG MTAV V.
¥pnoonomcovy v aloddynon og péco mov Ba Tovg fondncst va avayvopicovv
TV TPO0d0 TOL To1dloV, VO KOTAAGBOLV TIC avAYKEC TOVL Kol VO, GYESAGOLV
VRTOCTNPIKTIKEG  OpaoTnplotnteg  mpog  ovty v katevBoven . Ot
ynmoyoyol/todaywyol woyvpiomkay 0Tt ovtd pmopel va emtevybel pe 10 va
GLGTHVOLV TNV OVAYVMOGN GTo Toudld e Eva Toryvidmon Tpdmo, mov cEPeTol To puouod
oV KaBe Tod100. O SBOKTIKEG TPAKTIKEG TOL OKOAoVONGav deiyvouv kabapd OTL
elyav caen avtiinym avagopikd [e T0 Tmg Oa ETTHYOVY AVTOVS TOVS GTOHYOVG.



H mapompnon vaédeiée Ot évag amd toug KOHPLovE TPOTOVG HECH TOV OmMOiov Ot
OUUUETEYOVTEC TPOCTAOMNCAY VO OIEVKOAVVOVV TNV KATAKINGN TS avAyvmoNg MoV
TO VO EPIGTOVV TNV TPOCOYN TOV ToudldV oTn ypaen oe kdbe evkaipio oTo
nepPdrirov tovg. Emiong, toug mapeiyov edkoin mpocPaocn oe Piiio. Kdébe taén 1
oTaOudC gixe €viovo TO YOPOKTNPIOTIKO NG COYPUPIKNG TV TOWOUDY Kol VITAPYE
peyaan mowidio ipiiov oe péyebog, oynuo kot xpoupe otn otdbeon tov mtadiwv. H
avdyvmon, eniong, evioyvoviav péca amnd Ty kadnuepvny povtiva pe 1o ddfacua
™G NUEPOUNVING, TOL OVOUOTOC TOV MOS0V Kol GAA®V TETOLMV OPOGTNPIOTHTOV.
Emiong, oe kdOe 14EN, eite 600 eite tpeic opéc v efdopdda, TPocPEPOVIOY Lo
OpacCTNPIOTNTA GYETIKN UE TNV avVAYV®OGON OTo TTAdld 6oL 0 OAGKAAOG dPOVCE MG
POTLTO. Ol TPOTNGELS TOV GUUUETEXOVIMV ElY0V G KotevBuven mpog T xpnom
peydAwv Pipriov, 10 moyvior kot v apnynon totopioc. H avdyvoon g
AYOmTNUEVNG 10TOPIOG TOV TOOIMV NTOV o dpacTnpdTNTe OV EMAEYOVTIOV KOT’
EMOVAAN YT A0 TOLG VLAY ®YOVS/TodarymyoLg Kot giye dudpketa 15 Aentd, og dmolo
and ta vnmoyoyeia 1 toug otabuodg mapotnpnOnke. Téhog, oe kdbe mepintmon
mopaTnPONKe Ho KupLo SpacTNPOTNTA SIIPKELNG EIKOGL AETTMV OV £01VE ELPOON
elte o1 JOUCKOAI POVNUATOV €ITE GTNV AVOYVOPIGN TOL OVOUATOS TOL 0md TO
noudl, elte Téhog oTIg AEelg «oynAng cvyvoTTac» Ot GLUUUETEXOVTEG OTNV £pguval
QOIVETOL VO TPOGEYOVV TNV TTOLOTNTO TOV TEPPAALOVTOG OV TOPEYOVY GTO TTOUSLAL.
Daivetor vo cLUEEOVOOV LE TIG OMOYES TNG TOOAYWOYIKNG Tpocéyyions Reggio
Emilia. X0peova, pe avt 1o mepidriov Bewpeital ¢ «o Tpitog SAGKAAOG) Kot M
Tpocdokio efvol vo «IpodyeTOL 1 EMAOYN KOl 1 dPAGTNPLOTNTA, KOl 1) SVVOULKT TOL
EYOLV AVOPOPIKA LLE TNV EKKIVIOT OADV TOV E0OV KOW®OVIKNAG, GUVOLGONLOTIKNG Kot
yvootikng pabnone» Gandini (1998) (6.177).

Xvlnton

oppova pe tov Gipps(1996), n a&ordynon oev givar ektOG TG MHAONGLOKNG
dwdwaciog kol g oackaiiog oAl o€ dvvapikny aAinAeniopaon pali tovg. H
Headington (2003), eniong, vmootpilet 01t 1 «a&oAdynon divet ) duvatdHTTO GTOV
exmodevTikd  vo  Kabopicer v mowdtnto ¢ pobnoloxkng  owdikaciag. O
eKTadEVTIKOG ypnotpomotel v aflohdynomn ywoo vo meTHYEL TN GUVOEST UE TIC
Kawvovpleg yvooelg, 0eSiotteg Ko aviianyelg. O exmodevtikdg  pmopet  va
YPNOWomomoeL Vv a&oAdynon vy v  avantuln OakTIK®OV pHeBOdmV Kot
npoceyyicewv mov Ba evioyOoovv TN cLppeToyn TV podntdv kot Bo Kdvouvv TIic
JPACTNPLOTNTES O CNUOVTIKES Yo 0VTOVG (6.24)

To Foundation Stage Profile (2014) ypnowwomolel v mapatipnon kot diver
dVVATOTNTO OTOVG EKTALOELTIKOVS VO AE0A0YGOVY TOVG MaONTéG o TOoKIMaA
KOTOOTACEWV G€ OYeTkd Pabog ypoévov. Xto Foundation Stage Profile (2014)
vrnootnpileton, emiong, OtL Olvetol oTOVE YOVELG, TOLG TOOOY®YOVS KOl TOVG
EKTTOLOEVTIKOVS  LL10. OAOKANPOUEVT EIKOVO GYETIKA LE TIG YVOCELS KAVOTNTEG KO
OeE10TNTEG TOV TOUOIDV KO TNG TPOOSOL TOLG GE GYECT LE TPOCIOKMUEVO, EMITEN
KO G€ OYE0N UE TNV ETOWOTNTA TOVG Y10 TNV TPATN YPOVId 6T0 cyoieio. (6.15). [Tapd
TO YEYOVOG OTL KATL TETO0 €lvarl 0modekTd BETIKA OO TNV EKTAOEVTIKT KOWVOTNTO MG
éxov peyolvtepn olomotic M gykvpdmTa pog TéTOowg afloAoynong eyeipet
EPMOTNUOTIKA Kol 0VTO Yl0Ti KOVEVOS EKTOOEVTIKOG dgv divel Opota a&loAdynon pe
kdmotov dAro ((Williamson (2002) oto Headington (2003) (p.40)).



Trnv 1010 oTiyun, To oyoAeia evBappivovtal va fpovv tpomovg mov Ba fondncovy v
KOAMEPYEWD, TNG YPOPNG KOl TNG OVAYVOONG TOV TOOOV [e TPOTOLE TOv givol
JloKedooTIKOT Kot €govv VoMo yoo ovtd. Amd v GAAN, TO YEYOVOG OTL M
ddackario. Tov literacy éyel daonaotel 6€ YVOOTIKEG TEPLOYEG OMMOC YAMOOO Kot
EMKOWV®VIO, OVAYVOON Kol Ypoen Kot ot padnotakoi otdyot eivar SoTvmmuEvol e
Tpomo mov dev Ponbd pe oMotk mwpocéyylom, meplopilel TV mOKIAlo
OPOCTNPOTHTOV OV TPOGPEPOLY GTO TOUOLA Ol EKTALOELTIKOL. XNV KoTevhuvon
avtn, ot Johnston (ko cvv.) (2002) vrootnpilovv OTL 1 EVOTOINGT TOV JOOKTIKMDV
AVTIKEWWEVOV Pmopel va fonbnoet o Toudid vo. cuVOEGOLV T YVMGTIKG OVTIKEILEVD
pe v mpaypatikn {on Kot petadld Toug Kot Vo KOTOVONGouy Tn 6yEon g naonong
pe v kadnuepwvn (oM (0.7). Ot ovppetéyovieg otn HeEAETN Qaivetal va €(ovv
EexaBapn yvoun ywoo to poOAo Tovg otn owdikacia g aSoroynons. Ta
OTTOTEAECUOTO TNG UEAETNG POUVETOL VO VITOSEIKVOOVV OTL Ol TPOKTIKEG AEIOAOYNONG
mov akoAovBodvtar amd epyalduevoug c€ OMUOTIKODS M WOWOTIKOVG TOOKOVG
otafpovg eiyov v emidpacn evog TAaciov epyaciag (GTVTES EPYOUCIOKES
KkatevBivoelg). Katt téroto evioydet v eveléio kot divel Epugaoct ot dadikacio. H
a&lohdynon Bewpnbnke o¢ o OMOTIKY Kot OAOKANPOUEVT JadIKOGIo TOV QEPVEL
OTNV EMPAVELD TIC OLOPOPES KOL TO, TTOLKIAL YOPOKTNPIOTIKE TV TOLOLDV.

To mepeydpevo g a&oddynong Ntav o cLAAOYIKY Tpoomdfelr HETAED TV
d1evbuvtdv Tov 6TaOUOY, TOV YOVE®Y TOV TUdIDOV KOl TOV GYOAEiov 610 omoio Ha
néve v endpevn ypovid. Ot TPoodoKies AVTAOV TV «KPITIKOV Oidovy ennpéalov
ONUOVTIKA TO TEPLEYOUEVO TNG O1da0oKaAMag Kot TS a&loAdynong tov toudiwy. O
oxeO10GUOC NG a&loAdynomg NTav SOVAELD NG O1evBVuVTIPLOG TOV TTOdKOD GTAOLOD
KOl TOL TPOCOTIKOL HE TN pHeyohvtepn eumepio.  Anupiovpyodoov MoTEG
TOPUTPNONG OOV «TO KOPITGLo» CNUEl®VAV TIG TapaTNPNGES TOvG. Ta «kopitolon
a&loAoyovoov Ta oLl GE OBPOPES TPOOVAYVAOCTIKES OeE10TNTES OMMS: TO OV TA
moudld pmopovoav va kpatnoovyv cwotd éva Bipiio, va  yvpicovv ) ceAida, va
YPNOOTOU|COVV TN UVAUN TOLG Yoo va  mouv Eova pio totopiot Kot TO OV
avayvopilovv to ovOpaTd TOVG.

Ot cvppetéyovteg oty PeAéTn oL £pyalovtal o€ 1MTIKOVS 1) SNUOTIKOVS TodKoVS
otafuovg Bewpodv OtL okomdg TG aloAdynong eivar vo mopovcloctel Eva
«0BpoloTikd moptpaiton yia to pabnm, o onoio va mapovctdlel o duvatd onpeia,
T1G 0e&10TNTEG Ko TIG advvopiec tov moudlov 1o omoio Ba ypnoyomombel and tov
Today®Yd Kol GT) GUVEYELDL TOV EKTOOEVTIKO GOV OpYIKO ONUEI0 GTN JOVAELL TOL.
XPpNOHOTOI00V PUKEAOVG ETITEVYUAT®V TO TEPIEXOUEVO TOV OTTOIMV amapTileTol amd
TopadElyHaTo TG SOVAELIS TOV TOUOLDV, TAPUTNPNOELS TOV TOLOAYOYDV Kot GYOALL
OV TPOEPYOVTOAV OO TOLG TOONY®YOVS, TOVS YOVEIC Kot Ta 101 o Tondid. Me tov
TPOTO OVTO, EMTVYYAVETOL 1] GLVEXELX OTNV dladIKaGio TG a&toAdyNnong

And v GAAN mhevpd O6col amd TOVG CLUUETEYOVTEG — gpyaloviav oe TAEELS
VTOLY®YEIOL OV EVTACCOVIOL G ONUOTIKO GYOAElD, Kot vnmoyoyeid  wov
evtdooovtal 6e OMUOTIKE oyoAeio ioyvpiloviar Ot M a&loAdynon €xel eEEMKTIKO
yapoxtipa. Tnv 10 otiyun ovagépetar oto Foundation Stage Profile (2014)
onuewwvetar 01t «e€etdletor n TPOOS0G TOL TUSOL AVAPOPIKE LE CLYKEKPLUEVQL
emimedo 0eS10TNTOV Kol 1 ETOUOTNTA TOL Y10 TV TPAOTN XPOVIL 6TO GYoreion (o.15).
Mo tovg exkmadevTKoODg 7OV dOLVAEVOVY Ge VNmay®YEio. OV €VIAGGOVIOL OF
ONUOTIKA GYoAEln KATL TETO10 OV MPEMEL 0VTE va. kKaBopilel avtd TOV S1OACKETOL KO
poaBaivetar ovte va meplopilet avtd mov a&loroyeitar.



Ot vnmoymyol Tov GUUPETEYAY OTN UEAETN 1oYLPIGTKAY OTL TOPA TO YEYOVOS OTL 1
a&loAdyNo” EYEL CLYKEKPIUEVO TEPIEXOUEVO OVOPOPIKA LE TNV OVAYVOOT Kot GAAEG
YVOOTIKES TEPLOYES, UTOPEL VAL EVIGYVOEL HEGO Omd TNV KOAMEPYELD TPOodlbEcEmY
TNV 1KOVOTNTO TOV TToudlov Vo GUUUETEXEL otn pddnorn. Ot cuppetéyovieg otV
TapoVcH UEAETN Qaivetal vo cvpeovovuy pe v dmoyn tg Carr’s (2001) mov
TPOCEYYLSE TNV aSOAOYNON HECH AO TNV KOTOYPOPY TOV «UOONCIOK®OV 16TOPLOV
TOV Tod®V. AVTA 1] TPOGEYYIoT OlVEL Lol GUVOALKY] EKOVA TOV LaBNGLoKoD TPOPIA
Tov 7oY. Agv vmhpyel OIOTOCON OE YVOOTIKO avTKeEipnevo oAAG divovton
TANPOPOPIES V1o TO Tt KaTtaAaBaivel Ko pobaivel Evo mondi HEca amd Ho KoTaoToo.
Bonbovrtag ta moadid oe avtd, ta fonbodue 6to vo avamTOiEOVY EVOAPEPOV Yo TNV
dwdwasio g paddnong. To moudl mov pobaiver péca omd TN GULUUETOYN TOVL OTN
dpaoctnponta. Méca otig mpodwwbécelg vy udOnor, ocvumepapfdvovrol m
avegapmnoio, N OMUOLPYIKOTNTA KOl TO TPOCOTIKO KivnTpo. Avtég ot mpodiabécelc
npénel eniong katd tovg Bertram and Pascal (2002) va a&ioloynBodv yati eivon
ONUOVTIKEG Oyt HOVO YloL TNV EKTOUOEVTIKY EMTVYi0. OAAQ KOl TNV TPOCMOTIKN
oloxkAnpwon. Téhog, yia Tovg Bertram and Pascal (2002) «wpémnet va PBpebodv tpdmot
va aglohoynBodv avtéc o1 mpodabécelg yroti etvar onpavtikég 6to va eEacparicovy
611 10 moudi Ba okt oe deE10TNTEG TOV GYeTiCOVTON pe TN S Blov pnabnon» (c.101)

Emumdéov ov Nutbrown and Carter (2010) vrmoompilovv 611 M apyn « TOL va
VREPLOYVGEL 1 AVATTLEN TOL OO0V EVAVTL TOL OVOAVTIKOD TPOYPAUUATOS QAVIKE
va gival cwoth. Tnv idw otiyun, 0mmg kdbe exmoudevtikn noltiky to Early Years
Foundation Stage (2014) vmdkewvtar otV gpunveion Kot TV €QAPUOYT TOL OTA
ynmoyoyeio and ekmodeuTikovs/Toadaywyovs. [a 1o Adyo avtd, n vrooTpiEn Yo
gpyalopevoug mov €yovv Alyn ekmaidevorn Kot mpocsovia eivor ovoykoio yiol vo
eCacpaMotel  OTL ol wovotnTeg ko Oyt ot pewovetieg Ba mapapeivoov oty
emeaveion(c.115)

To €100¢ TV aMAVINGEOV AmO TOVG CLUUETEYOVTEG GTNV £PELVA. 0ONYNGE GE OAAAYN
ot okéyn g epevvnTplag. Ot amovtnoel TV GUUUETEYOVIOV £dei&av OTL TO
TPOYUATIKO EPMTNLO OEV NTAV OV 1] AEOAOYNGN NTOV CTLLOVTIKNY Y10 TNV EKTOUOEVTIKY|
dwdwasio, aAld o TpOTOg pe Tov omoio gpapuolovray oty té&n. To epdTHO 6TO
omoio pog odnynoav ta dedopéva TG LEAETNG Tav av LINPYE oYE0T UETAED TOV TMG
ToTEVAY Ol GLUUETEXOVTEG OTL M 0EOAOYNON TPEMEL VO €QAPUOLETAL KOl TOL Tl
éxavayv otV 1aén. ['a 6covg epydlovtav oe ThEelg vnmoywyelov Tov EVIAGGOVTOL OE
ONUOTIKA oyoAeia | G OMUOTIKOVS M WO1OTIKOVG TodIKOVG 6TafUovS, 1 amdvinon
etvar Betikn yuoti akohovBovv pia dradikacio d1kng Tovg EmAoyYNS. ATd v GAAN ot
ekmoudevTikoi mov gpyaloviov oe Reception classes evd d&yovtar OeTikd o popen
a&loAdynong mov PacileTor 6TV GLVEYT TOPATHPNGT VIOSTNPILOVY OTL N ¥PNOT TNG
a&oAOYNoMG Y10 AOYOVE OITOSOTIKOTNTAG TOV GYOAEI0V cuveyilel va emKpaTEL.

YOpUTEPAGNATO.

H mopovciaon édeiée EekdBapa 0Tt Tapd 10 Yeyovog OTL 1 AE10AOYNON TOPAUEVEL e
OLYKEKPIUEVO TEPLEYOUEVO, GE peYOAo PBobud eSoptdtor amd v KavOTNTO TOV
eVNAIK®V va divouv peydAn mpocsoyn 610 tmg pobaivouy ta moudid. To va ctabovpe
KPITikd  amévavtt o€ owtod elval {OTIKNG onuociog Yy ToV EUTAOLTIOUO NG
dwdkaciog. H ovyypagéag avtig g mapovsioong vrootnpilel v amoyn TtV



Nutbrown kot Carter (2010) mov 1oyvpiloviar 6Tt 10 vao Sddokelg UIKpE modid
TPOVTOOETEL COaPNVELD, EMUEAED Kol GLVERELD. AVTO otnv mpden onuaivel va
avVayVOPIGELS TL UTOPOVV VO KAVOLV T, TOdLd, Tt o pTopovcay vo KAVoLuV Kot Tt Ot
daokarol Tovg ypeldleTal va KAVOLV Yo, VO TO LITOSTNPIEOLY Kol VO AEITOLPYHCOVY
¢ kivntpo otn padnon tovg. Iapd t1g emavelnuuéveg Tpoonddeiec va. amAomom et
N EKTOUOEVTIKN TOALTIKY] OLVOPOPIKA LE TO TAOG UTOPOVLLE VO VITOGTNPIEOVE TO TOLSLA
kaOd¢ pabaivovv, 10 va koatavondel mote avtd ovuPaiver givar dVoKOAO Ko
evamoBETel TOAAEG evBHVEC GTOVG EKTTAOELTIKOVC)
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