
  

  Συνέδρια της Ελληνικής Επιστημονικής Ένωσης Τεχνολογιών Πληροφορίας
& Επικοινωνιών στην Εκπαίδευση

    (2024)

   8ο Πανελλήνιο Επιστημονικό Συνέδριο «Ένταξη και Χρήση των ΤΠΕ στην Εκπαιδευτική Διαδικασία»

  

 

  

  YouTube in Kindergarten teaching: Using Online
Videos in Teaching English as a Foreign Language 

  Konstantina Alevizou   

 

  

  

   

Βιβλιογραφική αναφορά:
  
Alevizou, K. (2025). YouTube in Kindergarten teaching: Using Online Videos in Teaching English as a Foreign
Language. Συνέδρια της Ελληνικής Επιστημονικής Ένωσης Τεχνολογιών Πληροφορίας & Επικοινωνιών στην
Εκπαίδευση, 560–570. ανακτήθηκε από https://eproceedings.epublishing.ekt.gr/index.php/cetpe/article/view/8472

Powered by TCPDF (www.tcpdf.org)

https://epublishing.ekt.gr  |  e-Εκδότης: EKT  |  Πρόσβαση: 30/03/2026 05:34:38



 

Χ. Καραγιαννίδης, Η. Καρασαββίδης, Β. Κόλλιας, Μ. Παπαστεργίου (επιμ.), Πρακτικά Εργασιών 8ου Πανελλήνιου Συνεδρίου «Ένταξη και 
Χρήση των ΤΠΕ στην Εκπαιδευτική Διαδικασία», Πανεπιστήμιο Θεσσαλίας, Βόλος, 27-29 Σεπτεμβρίου 2024 

YouTube in Kindergarten teaching: Using Online Videos 
in Teaching English as a Foreign Language 

Konstantina Alevizou 
conny_alev@hotmail.com 

English Language Teacher, Oral examiner, M.A. in Applied Linguistics 

Abstract 

Using videos in teaching is a novel teaching technique which has been widely applied by educators all 
over the world. YouTube consists a teaching tool which has been in our lives almost a decade. Evidently, 
it has penetrated almost every domain of both personal and professional aspects of human nature. This 
paper explores the use of the YouTube platform as a tool in kindergarten English as a Foreign Language 
(EFL) teaching. Secondly, the effects of visuals and video technology on pre-school students are going to 
be discussed. Additionally, this analysis reflects on possible drawbacks and limitations that the use of 
YouTube effectuates in the EFL classroom and whether the students are positively or negatively 
motivated towards the foreign language. Finally, pedagogical implications and suggestions will be 
recommended for effective teaching implementation of the aforementioned platform based on the 
writer’s personal experience. 
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Introduction 

Video Technology in Education 

The increasing prevalence of technology in education is driving the viability and availability 
of online teaching and open academic resources and video-based technology is playing a role 
in facilitating these developments (Bates, 2019; Fokides & Arvaniti, 2020). Woolfitt (2015), for 
example, believes that, “Education is undergoing a major shift” and that “brick-and-mortar 
classrooms are opening up to rich media content, subject matter experts, and to one another” 
(p. 5). This swift change has largely been influenced by technological trends and enthusiasm 
of people of all cultures, as well as the rise of the use of videos and widespread access to the 
internet. As video becomes increasingly available, the impact within the classroom continues 
to influence the educational process and changing education (Woolfitt, 2015). The use of 
videos currently dominates internet bandwidth. Therefore, the increasing prevalence of 
videos in everyday life is reflected in how it is used within the educational environment 
(Ajloni, 2019), and how the knowledge invested in such an application is now being used 
within the classroom. A number of studies (e.g., Voogt et al., 2013) have conceptualized this 
knowledge of integrating technology in teaching and learning including how teachers 
respond to the use of video technology (VT), which is defined as “digitally recorded content[s] 
containing sound and motion that can be streamed, stored or delivered live” (Woolfitt, 2015, 
p. 4), in their teaching practice. Ajloni (2019) explored different pedagogical responses 
involved in the use of VT in teaching in relation to the roles they play in classroom settings. 
These responses are attitudes that shape how teacher use VT in their teaching practice. 
Attitudes are generally the way one consistently responds to things or class of objects and the 
processes that influence life's practices (Ostrom, 1969; Poulou & Norwich, 2002). Ajloni (2020) 
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identified five video-based pedagogical responses (VPBRs), which include the selection of 
appropriate video content by the teachers as part of their behaviour response (video 
selection), choosing a conducive learning environment or classroom for playing educational 
videos, which is also a behavioural response (video environment-fit) and the cognitive 
response involving the recognition of the role of teachers in using VT within the classroom 
(role awareness). These first three processes are likely to lead to another two aspects: a 
cognitive response that involves the exploration of other innovative ways of teaching using 
VT (creative) and the affective response in which teachers ascribe value and emotionally 
attached to using VT for educational purposes (value attribution) (Ajloni, 2019). The video 
selection process involves engaging in activities that combine online video tools with other 
applications such as live streaming instructional videos and using social media platforms to 
engage a community of students interested in a particular content (Tamim, 2013). Such 
activities enable teachers to compare selected learning videos across different cross-cultural 
contexts in order to enrich the learning experience of students. This can be an exhausting 
activity that involves comparing a wide-range of educational videos across multiple 
platforms. As for the environment-fit response, teachers are responsible for finding a 
conducive classroom environment that is adequate for integrating VT. A well-fitted classroom 
environment for the use of VT should be built in such a way that it incorporates most of the 
technological tools and resources needed to make video-based learning effective (Stempleski 
& Arcario, 1992). The production and use of educational videos involve equipping the 
classroom with the appropriate technological resources and requires learners to adopt more 
active roles (Engin, 2014). In addition to the selection and environment-fit responses, the role 
awareness response is an important pedagogical response in video-based learning, which 
involves the role of the teacher when using or creating videos for classroom use. This could 
also include moderating the time and controlling and creating educational videos (Szpunar 
et al., 2013). The creative response is an extension of the role-awareness response whereby 
teachers explore alternative roles of teaching leaders. 

Video is a potential audio-visual medium that has been used to facilitate the teaching 
activities with comprehension and retention abilities of learners in the teaching-learning 
process (Onivehu & Ohawuiro, 2018). Resultantly, YouTube videos are increasingly being 
used by teachers to enrich learners’ learning experiences in different subject matters across 
the levels of the formal school system. YouTube is a video sharing platforms that allows a 
user to create, distribute, share and organize user-generated video. This platform enables 
registered and unregistered users to make use of the uploaded videos. That is to say, that 
unregistered users could watch and post comments on YouTube videos. On the other hand, 
a registered user has a YouTube account that makes it possible for the user to upload different 
forms of video files such as music videos, documentaries, animations, short video, movie 
clips, slideshows, subscribe to channels, comment on videos and to create a playlist to easily 
access their favorite videos (Lai & Ng, 2011; Pinto, Almeida & Goncalves, 2013). Given the 
importance of videos in the teaching-learning, process, there is no doubt that several video 
sharing sites, such as Google Video, TeacherTube, SchoolTube, United Streaming, MSN 
Soapbox, OneWorldTv and YouTube have been widely used to facilitate the process of 
teaching-learning activities for decades (Buzzetto-More, 2014).  

The Establishment of YouTube as a Teaching Tool 

YouTube is the most popular video-publishing and sharing platform in the world. It does not 
only offer millions of movie, music, talk shows, sport, news, travel, and personal videos, but 
also a multitude of educational videos. YouTube is used by people of all ages and for an 
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unlimited number of purposes including language learning. It offers teachers and students 
learning resources for developing a variety of language skills and instant access to authentic 
language in a wide variety of contexts (Wang & Chen, 2020). It promotes second language 
acquisition in general and self-regulated learning of English (McNulty & Lazarevic, 2012; 
Wang & Chen, 2020). Both written and video feedback help students achieve greater linguistic 
accuracy when speaking in English (Tseng & Yeh, 2019). It has been proven that listening and 
viewing activities affect EFL Learners' listening comprehension (Kuo, 2009; Chien, Huang & 
Huang, 2020). YouTube videos can be used in teaching English for specific purposes (Al-Jarf, 
2017; Al-Jarf, 2012b; Al-Jarf, 2011). EFL-YouTube remix empowers multimodal and 
computational literacies for EFL purposes (Eisenlauer, 2020). YouTube video-making helps 
EFL learners develop language, intercultural and intracultural knowledge (Benson, 2015; 
Yang & Yeh, 2021). Output-focused video-based instruction helps in students’ pragmatic 
development (Jernigan, 2012). Reflective YouTube videos developed students’ teamwork 
skills, ability to manage stress, technological ability and creativity, delivering information and 
enriching knowledge related to English learning and other types of knowledge (Sari, Dardjito 
& Azizah, 2020). 

YouTube, which is a vital instructional tool in the 21st century classroom, was founded in 
2005. Consequently, the impact of YouTube in the field of education has been profound and 
significant (Mullen & Wedwick, 2008; Fleck, 2014). Extant literature suggests that YouTube 
promotes students’ engagement and recall of the lesson content in different subjects (Hilner, 
2012; Buzzetto-More, 2013a; Jones & Graham, 2013). The use of YouTube videos in the 
teaching-learning process provides a plethora of benefits, which includes stimulating 
students’ interest, attracting students’ attention, fostering creativity, increasing collaboration, 
facilitating hard-to-observe experiences, making learning fun and improving understanding 
(Alkhudaydi, 2018). YouTube provides users with the opportunity to select from various 
genres of videos, which include animated input videos, moviemaker videos, participatory 
videos and student presentations (Yang, 2012; Jenkins & Dillion, 2013). Furthermore, 
YouTube has been shown to foster independent learning, student-student and student-
teacher collaboration, personalization of the learning experience and feedback from students 
(Everson, Gundlach & Miller, 2013). June, Yaacob and Kheng (2014) also found that the use of 
YouTube videos in teaching and learning significantly simplified the way students learn and 
understand abstract concepts or topics. Szeto and Cheng (2014) examined the usage of ICT 
tools and YouTube for teaching during their teaching practicum among pre-service teachers 
in Hong Kong and found that the usage of ICT was high and YouTube was perceived to be 
useful for teaching in kindergarten, primary and secondary schools. Furthermore, Koto (2020) 
also found that YouTube videos facilitated the acquisition of factual, conceptual and 
procedural knowledge, thereby enhancing students’ knowledge in the concept of heat 
transfer. Steyn and Prinsloo (2015) also found that YouTube improves the outcomes of 
teaching activities in education by enabling the effective transmission of knowledge and 
information to inspire and motivate learners. McKemmish et al. (2018) also found that 
YouTube stimulates collaborative learning and teaching, teacher-student relationship and 
teamwork.  

Finally, YouTube allows teachers and students to search for videos on a wide range of 
academic subjects. Teachers and students can upload videos here or create playlists from 
those already available (Bravo et al., 2011). Kousha, Thelwall, and Abdoli (2012) defined three 
types of YouTube videos. They are art and humanities, natural and formal science videos, and 
social science. Besides, Nofrika (2019) states that vlogs, a new type of video, are mostly used 
by students. Vlogging helps connect with people from all over the world. The videos created 
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by the creator reach the audience all over the world by enabling people to connect with each 
other. (Othman, 2018; Qiao, 2016) Vlogs also allow students to get information at a time and 
place that is suitable for them. Learners may feel less pressure when they are permitted to 
think about a topic and listen to a lesson as many times as needed without the pressure from 
a class to move on. (Sharma, 2019). That’s why using YouTube both inside and outside the 
classroom can enhance conversation, listening, and pronunciation skills. Besides YouTube 
videos can be used as realia to stimulate cultural lessons, and promote authentic vocabulary 
development (June & Kheng, 2014; Terantino, 2011; Watkins & Wilkins, 2021). 

YouTube in Fostering Students’ Foreign Language Acquisition 

The results of a study conducted by Jati et al. (2019) depicts that after using YouTube content 
some improvements showed up according to students’ speaking skills considerably in three 
areas including fluency, accuracy and overall performance. It is evident that YouTube is used 
for varying purposes, the majority of which are not educationally relevant. For example, many 
people use YouTube simply as a form of entertainment. Due to this educational value of 
YouTube, it is clear that it using YouTube content lays great emphasis on foreign language 
education (Berk, 2009). Cakir (2006) reported that videos provide authentic language inputs 
that allow learners to experience more effective language acquisition atmosphere. These 
authentic environments are quite valuable since they provide real objects, individuals, and 
circumstances which help to comprehend real context regarding different life situations. 
Silviyanti (2014) reported that applying YouTube in the EFL classroom often indicates to be 
compelling, encouraging, and beneficial, where students are enthusiastic to watch different 
videos and after practice spoken language in the same way as native speakers.  

Riswandi (2016) carried out an investigation among seventh-grade students on how 
YouTube videos affect students' speaking skills. The findings showed that the use of YouTube 
influenced positively on students' oral language skills, especially vocabulary, grammar, 
pronunciation, and fluency areas have been developed by much. According to Albahiri and 
Alha (2020) and Ünal’s (2022) investigation, the findings indicate that videos, particularly 
those on YouTube can prove to be of substantial benefit for boosting learners speaking ability. 
The results of this study show that the use of the visual elements provides better considering 
given its image of the real environment. YouTube videos are of great help to stimulate 
motivation among the students to learn English. Teachers applying YouTube technology in 
the EFL classroom helps to engage learners the most in the learning activities which in turn 
influences on having good learning outcomes. In teaching young learners, a study conducted 
by Rustan, Cahyono, Junaid (2023) found that children who learn through technology tend to 
learn better than those who are rarely in touch with the technology. This is also apparent in a 
review reported by Zomer (2014). Zomer stated that four studies showed that the 
kindergarten students who learned vocabulary through technology performed better than 
those who were given another treatment. In the research conducted by Henderson et al. 
(2019), it was claimed that advancement and change in educational institutions is exceedingly 
complex and unexpected on multiple and often-contradictory influences over time. Therefore, 
it is important to get other insights of the utility of the technology for kindergarten students 
in their development to learn English. 

Teaching English in Kindergarten as a Foreign Language 

In Greece, a few years ago according to a presidential decree of 2021, the Greek Parliament 
decided the integration of the English language in pre-school education: “The purpose of the 
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integration of the English language in the Kindergarten is to enrich the Kindergarten program 
- methodologically and thematically - in relation to the linguistic and all-round development 
of the children in order to strengthen multilingual awareness, intercultural communication 
and the formation of the identity of the active citizen in the modern multicultural society. The 
introduction of the English Language in Kindergarten: - enriches existing programs and 
functionally integrates into their philosophy, supporting the exploratory and 
interdisciplinary approach and the playful character of learning, - is based on the knowledge 
of the developmental characteristics of young children, - meets the pedagogical principles of 
the Analytical Program of the Kindergarten, - focuses on the communicative nature of 
language and the need for intercultural interaction, - respects the holistic approach to learning 
and is carried out through creative activities with an interdisciplinary character, - is based on 
the mutual and harmonious interaction and cooperation of Kindergarten teachers and English 
language teachers.”  

Personal Reflections on Teaching Preschoolers with YouTube as a Teaching 
Tool 

The writer is an English language teacher in public kindergartens. Henceforth, the use of the 
YouTube platform is an indispensable tool of her teaching routines. To analyze further on this 
issue, YouTube videos can function as stimuli when instructors need to present a topic (e.g. 
spring, Easter) or to assist the instructor in presenting knowledge and making it more explicit. 
Especially, in young-learners the use of images and the visualization of the concepts 
presented is of utmost importance and the particular platform serves as an ideal technique; 
case with can be verified by Rodinadze, & Zarbazoia (2012) as they have pointed out as one 
of the most advantageous uses of YouTube videos for foreign language education the fact that 
these videos provide access to spoken samples, instructional units, and reading and writing 
practice, especially to less common taught languages. They enable users around the world 
with access to linguistic information for a specific target language that may not be accessible 
otherwise. 

 It is an undeniable fact that there is a plethora of videos on YouTube regarding a vast 
variety of topics; educators can utilize videos such as songs for kindergarten students, stories 
from books which have been visualized or even Physical Education (PE) and fitness games in 
order to offer to their students a wide range of activities and drills so that English language 
teaching can become a joyful and lively educational procedure. What is more, YouTube can 
serve as excellent assistant in teaching topic vocabulary in a tremendous variety of topics; 
such as space, Christmas, Halloween or food to name a few. Finally, YouTube videos can 
serve as a part of class’ routines; to explain further, pre-school educators can use songs and 
videos to greet and see off their students and simultaneously expose their students to the 
English language, as the analytical curriculum of the Greek Ministry of Sports and Education 
dictates. 

Students find in most cases YouTube videos entertaining and enjoyable as they derive 
pleasure from mellow tunes and colorful images. Educators of young learners could 
encourage their pupils either to dance or sing along with their teacher and their fellow 
classmates in order to create an agreeable and vibrant atmosphere of motivation and love for 
English language learning in the classroom. Thereby, students from a very young age are 
going to acquire a positive attitude towards the English language and are going to be willing 
to actively continue their learning in higher levels, as well. It is a fact that teachers can inspire 
and transmit positive or negative feelings and perceptions towards learning to their pupils. 
Finally, YouTube is a platform that is used on a daily basis from people of all ages and 
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especially from preschoolers as they are exposed to it at home with their families. Hence, the 
use of YouTube in the classroom serves as an expansion of a practise which has already been 
used at their houses with their families; as a result, young learners are delighted when they 
are exposed to knowledge (i.e. songs, stories) which may have already watched with their 
parents, possibly as they feel familiar, a feeling which is essential in those ages. 

Instance of Using YouTube as a critical part of a lesson 

At this point, it would be of insurmountable significance to demonstrate how YouTube could 
be actively incorporated into the teaching process. Nevertheless, it should be stressed the fact 
that the educators need to combine the YouTube videos they choose along with creative 
activities according to the thematic units they would be working on at that time. To elaborate 
further on the methodology and the teaching goals and objectives, the writer presents an 
instance of using YouTube videos in an actual lesson plan of her own teaching classes. The 
thematic unit she worked on was “Summer” and the lesson targeted to familiarize the 
students with the concept of “Summer” as a season and expose them to potential vocabulary 
and activities focusing on fine motor skills (i.e. use of scissors), separating items, coloring. 

• Learning Goals and Objectives: Familiarize students with summer vocabulary and 

routines. 

• Focus on practicing their fine motor skills (e.g. using scissors) and observation skills 

(e.g. separating items, coloring). 

Introduction (5-10’) 

Start your lesson with a joyful greeting song; more specifically, the teacher used the “Good 
Morning Song”. (https://www.youtube.com/watch?v=CuI_p7a9VGs). In this way, she tried 
to establish greeting routines so that her students would know when the lesson starts and 
create a positive atmosphere. Ask your students to dance if they feel like they want to and as 
their teacher you can follow them, as well. In this way, the children unwind and feel closer to 
you. 

Main Activities (25-30’) 

• Engage your students into the summer vocabulary through showing flashcards with 

pictures in order to visualize the concepts introduced (e.g. beach, seaside, ice-cream, 

hat, deck chair, sunglasses) and how can the objects shown can be used or where we 

see them (e.g. deck chairs, ice cream, sun cream). 

• Demonstrate a short YouTube video 

(https://www.youtube.com/watch?v=p50V6Vd5kMI) regarding summer 

vocabulary in order to strengthen students’ knowledge acquisition through 

reinforcement and repetition. A useful tip would be to stop the video so that you 

could ask them to say the words before they hear them from the video presenter, 

since you will have mentioned them before by flashcards presentation.  

• Prepare an activity with a summer bucket (“My Summer Bucket List”) in order for 

the students to work on their fine motor skills. During the activity they are 

instructed to cut and assemble the parts of a bucket through working on a particular 

theme. Additionally, you can ask your students to draw what they wish to do 

during summer through summer objects which have been demonstrated in class. If 
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you have extra time, you can provide students with handouts and ask them to cut 

summer objects, color them and then stick them on their bucket list. You can also 

start the “My Summer Bucket List” activity in a previous lesson in order for the 

students to have more time to cut the summer objects and color them, too. 

• If there is time, you can choose a P.E. game on YouTube which will be summer 

themed. There is a plethora of such games such as “The Shark Chase” 

https://www.youtube.com/watch?v=-2pq-td3vQ0. These games are considered 

entertaining by the students and they love learning through playing. 

• Listen with your students the “Summer Song” and ask them to try and sing it with 

you (https://www.youtube.com/watch?v=mVhh0oATqBI). This could also be 

incorporated as a part of your routines since summer is the season of the year. 

Closing (5-10’) 

Finally, establish a farewell routine with your students until the next lesson. The “Goodbye 
Song” (https://www.youtube.com/watch?v=0LDArAJf7-c) could serve as an effective way 
to achieve this and you will have your students sing in English, as well. Summarizing, 
YouTube can serve as an instructional tool which will complement the communicative 
approach as it provides the teacher with a wide variety of activities such as songs, P.E games 
and even vocabulary drills which can assist the educator transmit the desirable knowledge in 
a constructive and engaging way. It is an undeniable fact that kindergarten teaching methods 
place students in the center of teaching and the lesson is ‘weaved’ and oriented around their 
interests and needs; henceforth, YouTube as an instructional tool is of inestimable 
significance, since it comprises an unlimited source of pleasant activities and routines which 
will help the teacher turn the English lesson a delightful, yet educational experience. Last but 
not least, it should be mentioned that YouTube as a teaching tool is constantly updated with 
novel material as we live in an endlessly changing world. 

Limitations of the Use of YouTube in the EFL Classroom 

There are certain limitations in the use of the particular platform in the EFL classroom. To 
expand further, YouTube should serve as a tool and not as a teachers’ substitute. It needs to 
be a part of lesson in order to provoke interest in order for students to visualize more complex 
concepts, so that they would internalize information better. Nevertheless, the instructor needs 
to combine the knowledge demonstrated in the video with activities and worksheets assigned 
in the classroom so that the children are in a position to practice their gross and fine motor 
skills. Additionally, YouTube could function perfectly as a pre-listening or a post-listening 
stimuli when the teacher desires to introduce new knowledge or help the instructor analyze 
and present certain topics in more detail; for instance, the story of Christmas, the story of 
Easter or even Saint Patrick’s Day, through visuals and animated pictures. In spite of its 
several applications, YouTube needs to be circumscribed within certain routines, owing to its 
audiovisual nature, it can be stated that it does not promote the expansion of students’ 
imagination. To conclude, YouTube should function as an audiovisual section of the teaching 
process and not as the entire teaching procedure. Young learners are fascinated to be actively 
engaged in handcrafting activities or sitting around their teacher listening to stories, as it 
makes them unwind and arises the feelings of closeness and trust towards their educator, 
which are what instructors endeavor to accomplish when teaching this age. 
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Conclusion 

In summary, it is an undeniable fact that technology is an interrelated part of language 
teaching. To elaborate further on this issue, instructors could reap the advantages of video 
technology in order to transmit knowledge to preschoolers through the power of 
visualization. By utilizing the combination of audiovisuals, i.e. English songs in videos, 
storytelling through videos, instructors can introduce young learners to English in a simple 
and entertaining way. It has been proven through numerous researches that YouTube, if it is 
integrated properly in the teaching procedure, can only benefit both the students and the 
instructor, as there is a vast variety of material that can be used, ranging from melodious and 
tuneful songs to memorable stories or even videos which demonstrate experiments which can 
be conducted in the classroom. Additionally, children nowadays are extremely exposed to the 
specific platform on a daily basis, since it is used by their families and relatives. Henceforth, 
it is a tool, which they feel familiar with. Notwithstanding, it is imperative that the use of the 
YouTube platform be a supplemental and supportive one; under no circumstances should the 
students only be exposed to the video material without the presence and guidance of their 
teacher. Moreover, the videos shown should consist a part of the lesson and most preferably 
not the lesson per se, on the grounds that pupils need to practice their imagination and critical 
thinking skills along with their fine and gross motor ones. Finally, it can be inferred that 
YouTube can serve as an exquisite teaching tool as long as its utility is limited within its 
practical purposes. 

References  

Ajloni, M. (2019). The Use of Video Technology in the Classroom Among Jordanian Secondary Teachers in 
Amman: An Integrative Mixed Methods Study [Master of Philosophy]. University of Newcastle (UoN), 
University of Newcastle (UoN)-Australia 

 Ajloni, M. S. & O‟Toole, J. M. (2021). The Influence of Teacher Educational and Technological Factors on 
Video-Based Pedagogical Responses in Jordan: An Integrative Mixed Methods Study. Journal of 
Pedagogical Research, 5(1), 65-87. http://dx.doi.org/10.33902/JPR.2020067232 

Albahiri, M.H. & Alhaj, A.A.M. (2020). Role of Visual Element in Spoken English Discourse: Implications 
for YouTube Technology in EFL Classrooms. The Electronic Library, 38(3), 531- 544. 
https://doi.org/10.1108/EL-07-2019-0172. 

Alhamami, M. (2013) Observation of YouTube Language Learning Videos. Teaching English with 
Technology, 13(3), 3-17. 

Al-Jarf, R. (2011). Helping Medical Students with Online Videos. International Journal of Language Studies 
(IJLS), 5(3), 99-110. http://www.ijls.net/pages/volume/vol5no3.html ERIC ED613074 

Al-Jarf, R. (2012a). Mobile technology and Student Autonomy in Oral Skill Acquisition. In Javier E. Díaz 
Vera’s Left to My Own Devices: Innovation and Leadership in English Language Teaching. 105-129. 
Brill. Google Scholarhttps://doi.org/10.1163/9781780526478_007  

Al-Jarf, R. (2012b). Online Videos for Specific Purposes. Journal of Education and Social Research (JESR), 2(6), 
17-21. Italy. https://doi.org/10.5901/ichss-2012-vol-07 Google Scholar 

Al-Jarf, R. (2017). Teaching & Learning with Medical Animations & Videos. EALTHY Magazine, 6, 17-18. 
ERIC ED613121. Google Scholar 

Al-Jarf, R. (2022). YouTube Videos as a Resource for Self-Regulated Pronunciation Practice in EFL 
Distance Learning Environments. Journal of English Language Teaching and Applied Linguistics, 4(2), 44-
52. DOI: 10.32996/jeltal.2022.4.2.4 

Alkhudaydi, (2018). Investigating factors that influence the use of You Tube in teaching biology in high 
schools in Saudi Arabia based on the technology acceptance model. Electronic comprehensive Journal 
for Education and Science Publications, 13, 1-10. 

Bates, B. (2019). Learning Theories Simplified and How to Apply Them to Teaching. SAGE. 



8ο Πανελλήνιο Επιστημονικό Συνέδριο 

 

568 

Berk, R. A. (2009). Multimedia teaching with video clips: TV, movies, YouTube, and mtvU in the college 
classroom. International Journal of Technology in Teaching and Learning, 5(1), 1–21. 

Βenson, P. (2015). Commenting to Learn: Evidence of Language and Intercultural Learning in Comments 
on YouTube Videos. Language Learning & Technology, 19(3), 88-105. 

Buzzetto-More, N. A. (2014). An Examination of Undergraduate Student’s Perceptions and Predilections 
of the Use of YouTube in the Teaching and Learning Process. Interdisciplinary Journal of E-Learning and 
Learning Objects, 10(1), 17-32. 

B. Y. Cahyono, B.Y., & I. Mutiaraningrum, I., (2015). Indonesian EFL Teachers’ Familiarity with and 
Opinion on the Internet-based Teaching of Writing. English Language Teaching, 9(1), 199. doi: 
10.5539/elt.v9n1p199. 

Cakir, I. (2006). The Use of Video as an Audio-visual Material in Foreign Language Teaching Classroom. 
TOJET: The Turkish Online Journal of Educational Technology, 5(4). 67-72. 

Chien, C., Huang, Y. & Huang, P. (2020). YouTube Videos on EFL College Students' Listening 
Comprehension. English Language Teaching, 13(6), 96-103. 

Eisenlauer, V. (2020). The EFL-YouTube Remix: Empowering Multimodal and Computational Literacies 
for EFL Purposes. Journal of Visual Literacy, 39(3-4), 149-166. 

Engin, M. (2014). Extending the flipped classroom model: Developing Second Language Writing Skills 
Through Student-created Digital Videos. Journal of the Scholarship of Teaching and Learning, 14(5). 
https://doi.org/10.14434/josotlv14i5.12829. 

Everson, M., Gundlach, E., & Miller, J. (2013). Social media and the introductory statistics course. 
Computers in Human Behavior, 29, A69–A81. 

Fokides, E., & Arvaniti, P. A. (2020). Evaluating the Effectiveness of 360 Videos When teaching Primary 
School Subjects Related to Environmental Education. Journal of Pedagogical Research, 4(3), 203-222. 
https://doi.org/10.33902/JPR.2020063461 

Gilakjani, A. & Rahimy, R. (2019). Factors Influencing Iranian Teachers' Use of Computer Assisted 
Pronunciation Teaching (CAPT). Education and Information Technologies, 24(2), 1715-1740. 

Greek Ministry of Education Religious Affairs and Sports, Athens (2021). Introduction of the English 
Language in Pre-School curriculum. Retrieved from https://www.e-nomothesia.gr/kat-
ekpaideuse/protobathmia-ekpaideuse/upourgike-apophase-ph80378-gd4-2021.html. 

Henderson, M., Smart, V., Finger, G., Aston, R., Larkin, K., & Chao, S.H., (2019). Conditions for Successful 
Technology Enabled Learning. In ASCILITE 2015 - Australasian Society for Computers in Learning 
and Tertiary Education, Conference Proceedings (pp. 134–142). 

Hilner, J. (2012). How to use online video in your classroom. How teachers can bring the best of YouTube and other 
online video services to their students. Edutopia. 

Huang, H. T., & Hung, S. T. (2010). Effects of Electronic Portfolios on EFL Oral Performance. Asian EFL 
Journal, 12(2), 192-212. https://www.asian-efl-journal.com/maineditions-new/effects-of-electronic-
portfolioson-efl-oral-performance/index.htm. 

Jati, I.P., Saukah, A., & Suryari, N, (2019). Teaching Using YouTube Tutorial Video to Improve Students’ 
Speaking Skills. J. Pendidik Humaniora, 1, 1-15. 

Jenkins, J. J., & Dillon, P. J. (2013). Learning through YouTube. In Ferris, S.P. & Wilder, H.A. (Eds.), The 
plugged-in professor: Tips and techniques for teaching with social media. Oxford, UK: Chandos Publishing. 

June, S., Yaacob, A. & Kheng, Y. K. (2014). Assessing the Use of YouTube Videos and Interactive Activities 
as a Critical Thinking Stimulator for Tertiary Students: An Action Research. International Education 
Studies, 7(8), 56-67. 

Kale, M. L. (2020). The Influence of Social Media on English Language Learning: A Study Conducted Using 
SWOT Analysis Mrs. Lakshmichaya Kale. ISSN: Print: 2347-5021 www.research-chronicler.com ISSN: 
Online: 2347-503X 

Keshavarz, M. (2017). Syllabification of Final Consonant Clusters: A Salient Pronunciation Problem of 
Kurdish EFL Learners. Iranian Journal of Language Teaching Research, 5(2), 1-14. 

Kuo, L. (2009). The Effects of YouTube Listening/Viewing Activities on Taiwanese EFL Learners' Listening 
Comprehension [Ed.D. Dissertation]. La Sierra University. ERIC ED535284 

Kousha, K., Thelwall, M., &Abdoli, M. (2012). The Role of Online Video in Research Communication: a 
Content Analysis of YouTube Videos Coted in Academic Publications. Journal of the American Society 
for Information Science and Technology, 63(9), 1-24. 



Ένταξη και Χρήση των ΤΠΕ στην Εκπαιδευτική Διαδικασία 

 

569 

Lai, Y.C. & Ng, E.M.W. (2011). Using Wikis to Develop Student Teachers' Learning, Teaching, and 
Assessment Capabilities. Internet and Higher Education, 14(1), 15-26. Elsevier Ltd. Retrieved January 10, 
2021 from https://www.learntechlib.org/p/109844/. 

McKinney, D., Dyck, J., & Luber, E. (2009). iTunes University and the Classroom: Can Podcasts Replace 
Professors? Computers & Education, 52(3), 617-623. doi:10.1016/j.compedu.2008.11.004 

McNulty, A. & Lazarevic, B. (2012). Best Practices in Using Video Technology to Promote Second 
Language Acquisition. Teaching English with Technology, 12(3), 49-61. 

Mullen, R., & Wedwick, L. (2008). Avoiding the digital abyss: Getting started in the classroom with 
YouTube, digital stories, and blogs. The Clearing House: A Journal of Educational Strategies, Issues and 
Ideas, 82(2), 66-69. 

Nofrika, I. (2019). EFL Students’ Voices: The Role of YouTube in Developing English Competencies. 
Journal International of Foreign Language Teaching & Learning, 4(1). DOI: 10.18196/ftl.4138 

Ogirima, O., Tolulope, J., & Temitope, S. (2021). Future Teachers’ Perception towards the Use of YouTube 
for Teaching-Learning Activities in Nigerian Basic Schools. Mimbar Sekolah Dasar, 8(1), 81-95. 
doi:https://doi.org/10.53400/mimbar-sd.v8i1.31378. 

Onivehu, A.O., & Ohawuiro, O.E. (2018). Effect of PowerPoint Presentation on Students’ Cognitive 
Achievement in Geography. Romanian Review of Geographical Education, 7(1), 46-60.  

Onivehu, A. O., Adegunju, A. K., Ohawuiro, E. O. & Oyeniran, J. B. (2018). The Relationship Among 
Information and Communication Technology Utilization, Self-regulated Learning and Academic 
Performance of Prospective Teachers. Acta Didactica Napocensia, 11(1), 69-85. 

Othman, F.A. (2018). YouTube as Engagement and Learning Tool in Higher Education. J. Fundam. Appl. 
Sci., 10(4), 1-8. 

Pinto, H., Almeida, J.M. & Goncalves, M.A. (2013). Using Early View Patterns to Predict the Popularity 
of Youtube Videos. WSDM, 365-374. 

Poulou, M., & Norwich, B. (2002). Cognitive, Emotional and Behavioural Responses to Students with 
Emotional and Behavioural Difficulties: A Model of Decision-making. British Educational Research 
Journal, 28(1), 111-138. 

Putri, F. H. (2019). Youtube for Self-regulated Language Learning: An EFL Perspective. English Education: 
Jurnal Tadris Bahasa Inggris, 12(2), 42–57. 

Qiao, J. (2016). Make YouTube a Learning Tool. Adolescent Learn. Urban Context, 2016 [Online]. 
Retrieved from https://wp.nyu.edu/urbanyouthnyu/2016/10/25/make-youtube-alearning-tool/. 

Rodinadze, S., & Zarbazoia, K. (2012). The Advantages of Information Technology in Teaching English 
Language. Frontiers of Language and Teaching, 3(5), 271-275. 

Rusgandi, M. A. (2021). Students'perception on The Use of Youtube Towards Their Speaking Skill. Jurnal 
Penelitian, Pendidikan, dan Pembelajaran, 16(13). 

 June, S., Yaacob, A. & Kheng, Y.K. (2014). Assessing the Use of YouTube Videos and Interactive Activities 
as a Critical Thinking Stimulator for Tertiary Students: An Action Research. International Education 
Studies, 7(8), 56-67. 

Sharma, T. (2019). Women and Media: An Analysis of Role of Women Journalist in Indian Media. Int. J. 
Innov. Technol. Explor. Eng., 8(9). doi:10.35940/ijitee.I3307.0789S319. 

Silviyanti, T.M. (2014). Looking into EFL Students’ Perceptions in Listening by Using English Movie 
Videos on YouTube. Studies in English Language and Education, 1(1), 42-58. 

Stempleski, S. (1987). Short takes: Using Authentic Video in the English Class. In Proceedings of the 21st 
IATEFL/VVLE International Conference, Westende, Belgium, April 12-14. (pp. 294 453). 

Stempleski, S., & Arcario, P. (1992). Video in Second Language Teaching: Using, Selecting, and Producing Video 
for the Classroom. Teachers of English to Speakers of Other Languages (TESOL). 

Steyn, A. & Prinsloo, T. (2015).Using YouTube Videos to Explain Difficult Database Concepts in the 
Classroom. Proceedings. 15. http://aisel.aisnet.org/siged2015/15.  

Szeto, E., & Cheng, A.Y. (2014). Exploring the Usage of ICT and YouTube for Teaching: A Study of Pre-
service Teachers in Hong Kong. The Asia-Pacific Education Researcher, 23, 53-59. 

Szpunar, K. K., Moulton, S. T., & Schacter, D. L. (2013). Mind Wandering and Education: From the 
Classroom to Online Learning. Frontiers in Psychology, 4(495), 1-7. 
https://doi.org/10.3389/fpsyg.2013.00495 



8ο Πανελλήνιο Επιστημονικό Συνέδριο 

 

570 

Tamim, R. M. (2013). Teachers’ Use of YouTube in the United Arab Emirates: An Exploratory Study. 

Computers in the Schools, 30(4), 329-345. https://doi.org/10.1080/07380569.2013.844641 
Terantino, J. (2011). YouTube for Foreign Languages: You Have to See This Video. Journal of Language & 

Technology, 15(1), 10-16. 
Tseng, S. & Yeh, H. (2019). The Impact of Video and Written Feedback on Student Preferences of English-

Speaking Practice. Language Learning & Technology, 23(2), 145-158.  
Toleuzhan, A., Sarzhanova, G., Romanenko, S., Uteubayeva, E., & Karbozova, G. (2023). The Educational 

Use of YouTube Videos in Communication Fluency Development in English: Digital Learning and 
Oral Skills in Secondary Education. International Journal of Education in Mathematics, Science, and 
Technology (IJEMST), 11(1), 198-221. https://doi.org/10.46328/ijemst.2983. 

Torres-Ramírez, M., García-Domingo, B., Aguilera, J., & Casa, D.I. (2014). Video-sharing Educational Tool 
Applied to the Teaching in Renewable Energy Subjects. Computers & Education, 73, 160–177. 

Ünal, K. (2022). A Study on the Effect of Visual and Auditory Tools in Foreign Language Teaching. Journal 
of Research in Social Sciences and Language, 2(2), 108-117.https://doi.org/10.20375/0000- 000f-7453-1. 

Voogt, J., Fisser, P., Pareja Roblin, N., Tondeur, J., & van Braak, J. (2013). Technological Pedagogical 
Content Knowledge–a Review of the Literature. Journal of Computer Assisted Learning, 29(2), 109-121. 

Wang, L. (2005). The Advantages of Using Technology in Second Language Education: Technology 
Integration in Foreign Language Teaching Demonstrates the Shift from a Behavioral to a 
Constructivist Learning Approach. THE Journal, 32(10), 39-42. 

 Wang, H. & Chen, C. (2020). Learning English from YouTubers: English L2 Learners' Self-Regulated 
Language Learning on YouTube. Innovation in Language Learning and Teaching, 14(4), 333-346. 

Watkins, J., & Wilkins, M. (2011). Using YouTube in the EFL Classroom. Language Education in Asia, 2(1), 
113-119. 

Widiantari, Dwi & Artini (2023). YouTube as an Alternative Learning Media for Independent Bilingual 
Young Learners. A Review Journal of English Teaching, 9(1), 83-97, DOI: 
https://doi.org/10.33541/jet.v9i1.4611  

Wisniewska, N. & Mora, J. (2020). Can Captioned Video Benefit Second Language Pronunciation? Studies 
in Second Language Acquisition, 42(3), 599-624.  

Woolfitt, Z. (2015). The effective Use of Video in Higher Education. Lectoraat Teaching, Learning and 
Technology. Inholland University of Applied Sciences, 1(1), 1-49 

Yang, Y., & Wang, X. (2019). Modeling the Intention to Use Machine Translation for Student Translators: 
An Extension of Technology Acceptance Model. Computers & Education, 133, 116-126. 

 Yang, S. & Yeh, H. (2021). Enhancing EFL learners' Intracultural Development as Cultural 
Communicators Through YouTube Video-making. Technology, Pedagogy and Education, 30(4), 557-572. 

Zomer, R. N., (2014). Technology Use in Early Childhood Education: A Review of the Literature. Ontario Tech 
University.  

  

Powered by TCPDF (www.tcpdf.org)

http://www.tcpdf.org

