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Hepidnym

Ta tedevtaia ypovia apketeg peAéteg €xouvv avadeifel m Aepevvntikn Madnon (Inquiry Based
Learning), w¢ pia amd TIg AMOTEAEOUATIKOTEPES TASAYWYIKEG mpooeyyioelg ot Sidaokaiia Ttwv
dvokov Emomuaov. [Tapddnia, 1o Go-Lab (Global Online Science Labs for Inquiry Learning in
Schools), €xel wg 0TOX0 VA S1EVKOADVEL TN YPTIOT KATVOTOU®V TEXVOAOYIWV HaBnong oty ekmaidevon
STEM, e 18witepn éugaon ota Swadiktvaka epyaotnpla (Labs) kal tn ypnon tng Siepeuvnukig
exmadevtikng pebodov. Ttn ovykekpluevn epyaocia emyeipeitan n meptypa@n kot dnuovpyia evog
TPOYPAULATOG EMUOPPWTIKTG KATAPTIONG 0TV Siepevvnikn péBodo Sidaokaiiag pe  xpnon tov Go-
Lab. Zuvykekpuéva eomialetonl otnv emuop@won ekmadevtikov mpotofabuiag eknaidevong om
Bewpnrtikn vrootPiEn kot TNV epapuoyn tng diepevvnukng nebodov mpoomabmviag va appfivver pe
QAUTO TOV TPOTO TI OGUOKOAIEG TTOV AVTILETWIICOVY, TTPOTEIVEL KAAEG TIPAKTIKEG KAl OlEPELVA TOUG
TAPAYOVTEG TTOV MNPEALOVV TOVG EKTAGEVTIKOVE KA TOUS QTTOTPETOVV AITO I XPTON NG OTO TAAIG10
g ekmaudevtikng Stadikaoiag.

Abstract

Recent years, several studies have indicated that Inquiry Based Learning is one of the most effective
pedagogical approaches in science teaching. At the same time, Global Online Science Labs for Inquiry
Learning in Schools aims to facilitate the use of innovative teaching techniques in STEM education, with
special emphasis on online Labs and the use of Inquiry Based Learning, In this specific work there is an
attempt to describe and create a professional training program in Inquiry Based Learning with the use
of Go-Lab. Specifically, the work focuses on the training of Primary Education teachers in theoretical
support and application of Inquiry method, trying to blunt in this way the difficulties that teachers face
suggest good practices and investigate factors that influence teachers and prevent them from using this
kind of educational method in the framework of educational process.

NE€eig KAELOLA: SiepevvnTiky), eUOPPwOT), uabnon
Key words: inquiry, training, study, Go-Lab, STEM

1. Elcaywyn

H évvoua g «Siepedvnong», yevikotepa, mpoodlopidetan pe Tpelg Sakpiteg aia
aAMNAEVOeTEG KaTNnyopieg SpaotnplotnTag OMwg, ) Ue TO Tl KAVOUV Ol EMOTIUOVESG KAl UE
moleg ueBodovug Siepevvolv S1aPopa PATVOUEVA, XPTOILOTOINVTAG ETMOTNUOVIKEG Hefodovg
HE OTOXO va €€NYNOOLVV TOV (PUOTKO KOO0, B) MG EPTTAEKOVTAL O1 LAONTEG HECW® EPOTNUATHOV
KOl OUUUETEXOVTAG O€ EMOTIUOVIKA TTEPAUATA UILOVUEVOL TTPAKTIKEG Kol Stadikaoieg mov
XPNOLOTTOI0VV Ol EMOTNUOVEG KAl Y) U Tadaywykn, 1 otpatnyikn Sidaokaiiag, mov
vioBeteltal amd Tovg eKTASEVTIKOVE KAl EMTUYYXAVETAL HEC® TOV OXES1ACOUOD HabBNo1aK®V
SpACTNPIOTN TV IOV EMTPETOVYV OTOVS HAONTES VA TapaTnPovYV, va melpauatifoval Kal va
avabewpovv 0,T1 elval YVHOTO VIO TO PKS TWV ATTOOEIKTIK®V oTolXeiwv (Bruner, 2009).
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H Siepevvnmikn pndbnon opietar wg n Sapkng dadikacia Siayvwong mpofAnuatwyv,
KPITIKNG AVTIUETMOIONG TEPAUATOV, S1AKPIOTE OTTIKGOV, OXESIACUOD EPEVVRV, O1EPELVIONG
€KAoV Kol avadntnong mAnpopopiwv (Bolte et al., 2012° Minner et al., 2010).

Méow g BipAoypa@ikig avaokoOmnong Tov TPAYUATOTO|ONKE, 08 OYETIKEG EPEVVEC
TPOEKLYPAV ApPKeTA Depata kal tpoANUATIONOL ava@opika pe TNy diepevvnTikn uebodo kat
TNV ENAYYEAUATIKT] KATAPTION TOV EKTAOEVTIKOV. TUYKEKPIUEVA, Ol EKTAISEVTIKOL EV®
npEmel va kaBodnyovv toug Habnteg wote va Sradpapatioovv evepyo poro ot Sradikacia
™G HAbnong eviog kal €KTOg NG TAENG, UE OTOXO TNV KAAAMEPYEIA TNG KPITIKNG OKEWNG
(Hosnan, 2014) ka1 va asto8m00vV HeYAAn onuacia oty a&lomoinon Tmv VEmV TEXVOAOYLDV
yia ) BeAtioon g pabnolakng Stadikaciag (Barton & Haydn, 2006) cuvavtolv onuUaVTIKEG
dvokoAieg otnv mpoomabela tovg (Lei, 2009  Valtonen et al.,, 2011). e aA\eg €pevveg
JIPOKVITTEL OTL AKOUT KAl O1 EMUOPPHOOELS TOV EKTASEVTIKOV 0TIV AvATTTLEN Se€loTNTOV TWV
EKTTAOEVTIKOV O OUYKEKPIUEVA eKTTaSevTiKA epyadeia Sev amodiSovv ta avapevopeva
o@é&An (Jimoyiannis, 2008).

AN\OL €PEVVITEG EXOVV EOTIACEL KAl £XOVV AVASEIEEL TNV EMAYYEAUATIKT] KATAPTION TWV
EKTTASEVTIKOV MG ATTAPALTNTI, LE OKOTO TNV BEATIOON TWV EKTASEVTIK®OV TOVG TKAVOTITWV
yevikotepa ala kat e1dikotepa. (Avalos, 2011° Capps et al., 2012° Darling-Hammond &
Richardson, 2009 * Shaharabani & Tal, 2017).

SupumAnpopatikd, avadewvoetar Ot Alyol ekmaidevTikol €yovv TNV gvkapia va
OUUUETACYKOVV 0€ AVTIOTOLYA TIPOYPALUUATA e AVTIKEILEVO TNV Slepelivnon, eVe aKOUd KAl 01
0 KATAPTIOUEVOL EKTTASEVTIKOL UE LYPNAA TTPOCOVTA EXOLV EAAXIOTN YVWOT] AVAPOPIKA UE
™mv epapuoyn g Siepevvnrikng ekmaibevtikng puebodov (Akuma & Callaghan, 2019°
Chichekian & Shore, 2016~ Tsaliki et al., 2016).

'Epevveg avadeikviouv 1o yeyovog 0Tt oAAol ektaiSevuTikol avTIHeT®ITiovV TPOKANOEIC
otn Sidaokaiia g SiepeuvnTikng HABNoNg 1) eival ampPoeToipacTol oe ueyaAo Baduod ya myv
epapuoyn g (Melville et al,, 2013). [HapdAnAa, n &e\ewpn epmepiag, n EAePn
EMUOPPHOTC V1A TNV KaTavonon g uebodov Stapop@avouvy og avaykn (OTIKNG onuaciag
Snuovpyia mpoypappdtwy emayyeApatikng kataptiong (Capps et al., 2012).

H exmaidevtikn Stadikacia faoer Siepetivnong @prrodolel va epmmAelel Tovg pabnteég oe pua
avBevtikn emotnuovikn Sadikacia avakaAlvyng Amd madaywylkn amown, 1 ovvOetn
emotnuovikn Sadikaocia ywpiletalr oe HKPOTEPES, AOYIKA OLVOESENEVEG EVOTNTEG TTOV
kaBoSnyolv toug padntég xal e@lOTOVV TNV TPOCOYN O€ ONUAVTIKA XAPAKTNPIOTIKA TNG
EMOTNUOVIKNG OKEWTNG. AUTEC O1 HEHOVWUEVES povadeg ovoualdovTal PACELS EPEVVAS KAl TO
OUVOAO TWV OUVEECE®VY TOVG OXNUATICEL Evav KUKAO Siepevvnong.

H 8Siepevvnmikr) uébodog mokiAlel wg mpog to péyebog g avtovopiag stov divetal oTovg
uadntég, evo mepthaufavel dipopeg mpooeyyioelg, Otwg N Sounuevn kot kabodnyovuevn
QO TOV EKTTAISEVTIKO €PELVA-O1EPEVLVIIOT KAL TNV AVOLYTI £peuva KATELOUVOUEVN QIO TOVg
padntég. H Siepetivion akorovBel a Stafabuion ovvnbwg oe tpia eminmeda, av kal €xovv
npotafel moAAA povteda: i) n Sounuevn (structured inquiry), ii) n kaBodnyovuevn (guided
inquiry) kau iii) n avoyytn (open inquiry) (National Research Council [NRC], 2000" Zion &
Mendelovici, 2012).

O SiepeuvvnTikog KUKAOG pe Baom tov omoio Sopovvtal Ta nAekTpovika padnuata (ILS) exet
JTOAD LEYAAT] CLVAQPELA [LE TOV KUKAO 7OV TpoTeiveTal otnv emokonnon toug Pedaste et al.
(2015) ka1 teprappaver mevte @paocelg: i) Ipoocavatohopo, ii)Evvolohoynon, iii) Epevva,iv)
JuumEpaoua, Kat v) tn Zvdnnon.

AvTiotolya, pe 1o Go-Lab (Global Online Science Labs for Inquiry Learning in Schools), To
071010 TTPOEKVYPE ATIO TO EMTUXNUEVO €pyo Go-Lab (2012-2016), o1 ektaidevtikol propoliv va
Bpovv Stapopa Epyaotipla kat EQapuoyég kat va Snpiovpynoouy apocapuoouEvoug Xmpoug
Kal oevapla diepevvnuikng padnong. Xto Go-Lab o Siepevvnmikog KUKAOG TV TEVTE PATEWV
EIVAL EVOWUATOUEVOS KA1 VITOCTNPLCETAL HECK TV EPYAAEIDV AUTOV.
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Me Sedouéveg TIG TAPATTAVK TIPOKATOELS TO AVTIKEIUEVO TNG £PYACIAG KA 1] TTPWTOTLITIAL
AUTNG elval 1 TEPLYpAPT) KAl Snuiovpyia evog TayLPpLuOUoL TPOYPAUUATOS EMUOPPHOTIKIG
kataptong otnv Siepevvnukr] pebodo Sidaokaiiag pe 1t xpron tov Go-Lab. ITwo
OUYKEKPIUEVA TO TPOYPAUUA €0TIAETAl OTNV EMUOPPHOT EKTAOEVTIK®OV TPpwToPadag
exmaidevong, ot OewpnTiky] vVIOOTNPIEN KAl TV epapuoyn tng Siepevvntikng pebodov
npoonabovtag va auPAivel pe autd tov TPOTo TG SVOKOAEG 7OV AVTIHETWI{OVY, v
TIPOTEIVEL KOAEQ TIPAKTIKEG KAl VA OlEPEVVI|OEL TOVG TTAPAYOVTEC TIOV eMNPeAloLYV TOUG
eKTAdeLTIKOVG KAl TOVG QUTOTPETOVV QIO TN XPNON TNG OTO TAAICI0 NG EKTASEVTIKIG
Sadikaoiag otnv EAAnvikn exmtaideuTikn mpayuatikoTTa.

2. MeBodoroyia

Moootikn Kat molotiky avaAvon

H &pevva Baociletal 0g TOCOTIKT KAl TIOI0TIKT] AVAALOT] TOV ATOTEAECUATMOV TNG ETMUOPPHOOTG
kal PBploketar vd efeMEn. Tuykekpuéva, to Seiypa amoteleitan amd mevhvia (50)
exmadevtikovg Ilpwtofabuiag Exmaidevong amd oyxolikeég povadeg tng OeooaAiag.
Avagéepetar 0T 01 v Aoy ekmaidevtikoi dev S1aBEtouvv 0Aot 1o 1610 eminedo katavonong g
S1EPELVNTIKIG KAl £VA LITOOVVOAO AUTOV NTAV APYXAPIOL, Eva AANO elyav PaCIKT) 1KAVOTHTA
Katavonong otn Siepetivnon kat £va tpito S1Ebetav mponyuévn IKavotnIa.

EpwtnuatoAdyia

O1 ekTaISEVTIKOL ATTAVINOAV 0€ EPWTNATOAOYIO TPV TNV CUUUETOYT] TOUG OTNV EMUOPP®OT)
(pre-assessment). To epwtnpatoAdylo xpnoipomomOnke apykd and tovg Lotter et al., (2016)
TO 07010 OTO E1I0AYWYIKO UEPOC TTEPIAAUPAVEL EPWTIOELS TTOV APOPOVV OTNV ATOTUTIWOT] TWV
SNUOYPAPIK®V OTOLXEIWV TOV TPOPIA TWV CUUUETEXOVTWV EKTASEVTIKGV (TLITIKA TTPOCOVTA,
K.QL).

3T0 KUP10 UEPOC TOV EPWTNUATOAOYIOU VITAPYOLV EPWTIUATA OYXETIKA UE TIC ATTOWELS TOVG
Kal TV polIapYovoa yvaon yia v diepevuvnmikn pabnon kat tig faocikeg €vvoleg Kot
0p1oUOVE AVTNG, GAAQ KAl OXETIKA UE TNV 1KAVOTNTA TOLG va TNV Slakpivouv kKal va Tnv
epapuodovv otV mpaln. EmumAéov, vtapyovv epTNUATA 0 AAAT EVOTNTA TTOV APOPOVY TNV
oil8aokaiia twv Puvowkev Emomuov. v endpevn evotnTa LITAPXOUV EPWTNUATA
AVA@POPIKA e TNV EMAYYEAUATIKT] KATAPTION TV ekmaibevtikov. Ta epotnuata eival
KkAg1otov TOmtov kabwg ko Likert.

MeTd TV 0AOKANPp®WOT NG EMUOPP®ONG TPoKertal va S00el OXeTIKO EPWTNUATOAOYI0
(post-assessment) [Le AVTIOTOIXEG EPWTIOELS, TIPOKEIUEVOL VA aviXveLBoLV o1 Baveg aAaYEG
IOV OUVTEAECTIKAV KATA TN S1apKela g EMUOPPHOONG.

MedoboAoyia avaAvong bedousvwy epwtnuatroAoyiwv

H peboboloyia mov akorovBnOnke Paciotnke otig epyaoieg twv Lotter et al. (2016) kal Twv
Papaevripidou et al. (2017) pe 0100 TV CUYKPI0T) TOV ATOTEAECUATOV, EVD 1] Slapopooinon
KAl 1] TPOTOTLUIA a@opd 0T S1dpKeld NG EMUOPPHONG KAl 010 avtiotolyo Oeiypa. H
avAALOT] TV 8E60UEVOV TV EPMOTNUATOAOYIWV TTpayuatomomdnke cvppwva pe v pedodo:
“Constant comparative method” tov (Glaser & Strauss, 1967) o€ avtiotolyia pe touvg Lotter et
al. (2016) ka1 Papaevripidou et al. (2017). H ev Aoyw peBodog, peoa amd ouvveyeig cLYKPIoELg
TV 0e50UEVHOV OVOTACTIKA 08N YEL OTO VA TTPOKLYPEL L1d OVCIA0TIKT Oewpla. Tvykekpiueva, ot
QITAVTNOEIS TWV EKTASEVTIKOV OTA S1a@opa epyaieia ovAhoyrng dedopevav Tatvoundnkav
oVUPOVA pE Eva oynua afloAdynong Tplwv emuedwv ava@opika He TNV 1KAvOTnTa
Siepevivnong mov katexovyv, SnAadt, ikavotnta Siepedvnon apyapimwv, facikn Siepevivnon kat
TIPONYUEVT) S1EPEVOT KAl ¢ 0TOXO0G 1TV 1) feATinon Tov emutedov avt®v.
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ZuvevreUéeic

Me 0TOX0 TNV MEPATEP® ETMKVPWOT) TOV AWTAVINOE®Y TOV EPOTNUATOAOYI®V OXESIACTNKE 1)
Slevepyela TPOOWITIK®V CUVEVTIEVEEMV e 10-15 CUUUETEXOVTEG EKTAOEVTIKOVG Kal TaA
amroteAeopata avt®v Oa agloAoynBolv pe mapopolo Tposo.

TayUppuduo Enpuoppwtiko npoypauuo

TXETIKA |LE TO EMUOPPDTIKO TTPOYPAULA OYESIACTNKE 1) IPAYLATOIOINOT €1K001 (20) POV 0€
popen PivreoSiaré€ewv (aovyypova). Eidikotepa, otnv evotnta 1 yivetal 1 €l0aywyn oTo
fepa ka1 TapovoladeTal 1) AvVAyKaloTNTA KAl 01 GTOXO1 TNG EMUOPP®ONG.

ZmMV evoTNTA 2 YIVETAL 1] TTAPOVCIAoT TwV PACIK®V €VVolwVv TNng Siepevvnong eve otnv
evoTnTa 3 mapovoladovial T Pacikd Yapakmmplotikd tov Go-LAB kat o1 peydleg 18éeg
(Topeig) g emoTUNG. TV €NMOUEVT EVOTNTA 4 Tapovoladetal 1) SiepevvnTikr padnon wg
EKTTAISEVTIKT) TTPOCEYYIOT) EV® OTNV evoTNnTa 5 mtapovotddetan 1 Stadikacia oyxediacuol evog
ILS ka1 evog oevapiov. Ztnv ev AOYy® EMUOPPXOT], TEPAV TV PIVTEO STOAEEEMV, LTTAPYOVV KA
BIPAIOYpAPIKEG AVAPOPEG UE OKOMO TNV aAoLYYXPOVH TPOORAON TV eKTASEVTIKGOV,
JIPOKEUEVOL VA PITOPOLV va emtaveABovv oe Sevtepo Xpovo kat va epfadivouy.

Y10 TEA0OG NG KAOe evOTNTAG LITAPYOVV EPWTIOELS AVTOAEIOAOYNOTG, LEC® TWV OTOIWV O
EXTTABEVTIKOG £XEL TN SUVATOTNTA VA EAEYEEL AV £XEL KATAKTIOEL TN YV®OOT) KAl va petafet oty
ETTOUEVT] T] VA TTAPAKOAOVOT)OEL €K VEOL TNV EVOTNTA.

TeAog, Ol OUUUETEXOVTEG EKTTAISEVTIKOL LE TO TEPAG TNG EMUOPPWONG TPoPAEPOnKe va
kataBéoovv éva oevaplo padnuatog Bactopévo otnv S1EPELVNTIKT TTPOCEYYIOT).

3. Amotedéopata

H mapovoa epyaoia ammookosmel TEAKA HEOK TNG EMUOPPOONG VA: A1) PEATIWOEL TN OTAON TWV
EKTASELTIKOV  AVAPOPIKA e TNV e@apupoyn g OSiepevvnuikng pebodov peoa otnv
exmaidevtikn Stadikaoia, B) apeteépov va alloAoynoel TIg ATOWELS TWV EKTAGEVTIKMV Y1d TN
SiepevvnTikn padnon Omwg emiong Kat y) va astoTIUNOEL TOV TPOTIO LE TOV 07010 aglomolovv-
EVOOUAT®OVOULV TN diepeuvnTikn pabnon ota SiSaktikd Tovg oevapia.

H épevva mov Sie€ayetan eival pikprng S1apkelag Kal amoTeAel i HEAETH) TEPIMTWONG,
ETMOUEVMIC TA QIOTEAECUATA TNG elval ypnoa kat aflomomolpua pe BAaon ta ToloTIKA
XAPAKTNPIOTIKA IOV sipoekvyay. Ia mapaderyua ta pabnotakd oevapia mov avamtoyonkay
QO TOVG EKTTAISEVTIKOVG, LWITOPOVV UETA TNV Al0AOYN 0N TOUG va XPTO1HoTon0o0v wg KAaAEg
TPAKTIKEG QIO TNV EVPUTEPT) EKTTALOEVTIKT) KOIVOTNTA. AVTIOTOIXA, HECK TWV ATTOTEAECUATWV
Ba Sragpavel av n emMuoOpP®o” Aertovpynoe BeTikd mpog Tovg ekmaidevTikovg, eEeAicoovtag
TOVG, UE OTOXO TNV XPNomn g nebodov oty taén.

H Sie€aywyrn avtng g epevvag eivat emikaipn AOyw TG CUVEXTNS KAl LEYAANG EPEVVTTIKNG
SpaoTnPOTNTAG OTO AVTIKEIUEVO TNG SlEPEVVITIKNG LAONONG KAl TwV S1apOpwV TTPOPANUATOV
710V Suoyepaivouv Vv e@appoyn . Tavtdypova, eival m@EMUN kabBwg pe v emuope®on
Twv ekmaldevtikwv ot xpnon mg Siepevvnuikng pebodov peéow tov Go-Lab pmopel va
BeAtiwBOel To aioOnua 1Kavomoinong Kat HECK TG KATAPTIONG TOUG VA XPTOILOTO|00VV TIg
veoamoktnOeioeg yvwoelg otnv ekmaidevtikn Stadikaoia pe meprocotepn evkoAia (Lotter et
al., 2016), eite avtn mpokeltal yia dia {wong eite €€ amootaoewg, kATt mov Ba BeAtiwoel TV
exmaidevtikn Stadikaoia kat Ha Pey10TOMOU|0EL KATA CUVETEIA TA OPEAT TWV HAONTOV.

4. Tvpmepacpata

ST ATOTEAECUATA TNG EPEVVAG UITOPOLV va oudntnBovv ot mbavoi Adyol yia Tovg omoiovg
KQITO101 QIO TOUC EKTTASELTIKOVG PEATIOOAV TIC QITOWELS KAl TIC YVWOEIS TOVG YA TN
Oiepevvnmikn padnon, kabomg kAl yia v evompATOon TV TAPATAVR YVOOEWV OTO
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oxedaouo twv oevapiov touvg. EmutAéov Oa emyeipndei Siepetivnon g mbavng e€aptnong
TV JTAPATAVED YXAPAKTNPOTIK®OV. Ta evprjuata pmopovv va a&lomoinbovv amo AaAAovg
EPEVVNTEG, KAOWC KAl VA CLYKPIOOVV e TA ATTOTEAECTUATA AAADV EPEVVOV.

IMapdAAnAa, wg LEAAOVTIKT) €PEVVA TIPOTEIVETAL 1) TIPAKTIKI] EPAPLOYT) TNG EMUOPPWONG
omv Tafn amo pa pkpn opada (5-10) ekTAIBEVTIKOV, OOV WUETA TNV OAOKANPWOT TNg
epapuoyng peoa otnv ekmadevtikn Sadikacia Oa mpaypatomonBel oxetTikn Epgvva
QITOTEAEOLATIKO TN TAG,.
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