MaveAAnvio ZuvedpLo Newv Epsuvntwyv/tplwy otn ASaKTIK Twv PUoLKWV
Ermiotnuwyv Kat Néwv Texvoloywwyv otnv Eknaideuon

(2024)

40 MNaveAAnvio Zuvedplo Newv Epeuvntwyv kat Epeuvntplwv

“Elwon yio thv Eknoisevon ot
VaIKE Eniotipeg & v Texvoloyia

Touog MNpakTiKwyV

4° NaveAAfvio

i 1 Uﬁl‘g‘,@ , - Zuvédpio Néwv
‘?@f’&? } Epeuvnrwv/picwv
o DI
@ v "y oTn AIBOKTIKA Twv
'.1"(9“ duoikiv EmaTnpcv
Ei g & NEéwv Texvohoyiiv
%0 aﬁ otnv ExmaiSeuon
16-18 ZemrrepBpiou
2022
ﬁ AHMOKPITEIO J§ DEMOCRITUS "“'5““-';"" T:ﬂvﬂnvm'*ﬂs
MANENIETHMIO I UNIVERSITY ) . “""’"9 )
W OPAKHL B OF THRACE Epyaoripio Guaikiv Emiomuiv

EvvoloAoylkny AAAayn otig duoikeég Emotnpeg:
Awepeuvnon tng Enidpaong Nvwotikwv
MeTtaBAntwyv otn Zuvektikotnta Tng Nvwong Twv
MNawdwwv

EAgvn KaveAld, Anuntpiog ZtauoBAdong

doi: 10.12681/nrcodiste.5962

https://epublishing.ekt.gr | e-Ekd6tng: EKT | Mpodopaon: 10/01/2026 20:29:43




[paxtixa 4 [TaveAAviov Xovedpioo Néwv Epeovntov/mpiov Adaxtikng Pvokov Emotnuov xar Néov Teyvoloyiwv oty Exmaideoon

EvvoloAoyikn) AAAayn otig Duotkég EmoTnpeg:
Awepevvnon tng Enidpaong Nvwotikwv MetafAntwv
otn Zuvektikotnta tng Nvwong twv MNadiwv

EAévn KaveAd?, Anpftplog ItapopAdonc?
Yoo Alddxtwp, 2Avarinpwtrc Kabnyntrg
Tunua Ooocodiag kat Matdaywyikng, AplototéAelo Mavemotruio Oeocoalovikng,

NepiAnyn

FKOTOC NG Tapovoag £peuvag elval va GUVEIOPEPEL OTNV KATAVONOT TNG PUONG TNG YVAOONG TV
oy mpv voBeTioovV TNV EMOTNUOVIKY amoyn. Zvykekpiueva, Ba SiepevvnBel edv ol
TPOVITAPYOVOEG AVTIANYPELS V1A TA (PUOTKA PATVOUEVA €IVAL CUVEKTIKEG 1) KATAKEPUATIOUEVES, AV 1)
Sladikaoia evvoloAoyikng aAAAYTIG AITOTEAEL Ypapupikn 1 un-ypapuikn dtadikacia kat oe oo Babuo
avtn propel va egnyndel and v emidpaon yvoolak®v petafAntov g Neo-Ihadételag Oewpiag.
Emutdéov, Oa epapuootodv mpoyxwpnuéveg peBodol oTATIOTIKNG AVAAVONG TIPOKEUEVOL VA
avaderBolv 1o0yxupd emotnuovikd amoteAéouata. H mapovoa €pevva asmoteAel pia kawvotopo
nipoontdBela, kabawg ocvumepraupavel mbaveg mpoyvwotikeg petaPAntég kal emavefetalel To
OUYKEKPIUEVO Kplolo Jnua pe véa pebodoloyikd epyaleia.

Abstract

The purpose of this study is to contribute to the understanding of the nature of children's knowledge
before adopting the scientific point of view. Specifically, it will be investigated whether pre-existing
conceptions of physical phenomena are coherent or fragmented, whether the process of conceptual
change is a linear or non-linear process, and to what extent it can be explained by the influence of
cognitive variables in Neo-Piagetian Theory. In addition, advanced methods of statistical analysis will
be applied in order to bring out strong scientific results. The present research is an innovative effort, as
it includes possible prognostic variables and re-examines this critical issue with new methodological
tools.

NEEeLg KAELOLA: evvololoyikr) alayT), Neo-Thaléteia Oewpia, poxwpnuévol pehodot otanotikng
AVAAVOTG, CUVEKTIKT) KAl KATAKEPLATIOUEVT] YV®OT)

Keywords: conceptual change, Neo-Piagetian Theory, advanced methods of statistical analysis,
coherent and fragmented knowledge

1. Eloaywyn

Tig televtaieg Sekaetieg, 0TV €peuvA AVAEPOPIKA LE TNV KATAVONON TV EVVOI®V T®V
dvokev EmMotnuov amod toug pabnteg kat ) ¢puoT g YV®OTG TOUG TIPLV TNV KATAKTINOT) TNG
EMOTNUOVIKIG Ammoyng, Exouvv StatunwOel SVo kuplapyeg BewpnTIKEG TPOOTTIKEG, O1 OTOlEC,
mapoTL Bpiokovian oe mANpn avtiBeon, vmootnpidovtal e€ioov amd epmelpika Sedopeva. H
TPOTI AVTILETHOMIfEL TIC TPOVTAPYOLOES AVTIMNYelS w¢ eviaia Oewpia mAatoiov pe
eneEnynuatikn w0y (Vosniadou, 1994), eved 1 Selitepn wg &va oUVOAO NuI-aveEapTnTwy
tunuatwv yvoong (DiSessa, 1993). AeSougvov 0T1 kabepia amod avTteg mpooeyyilel ) Soun kat
NV avantoén g emoTtnuovikng yvwong (SnAadn tn Sadikacia smov elval yvwoTr wg
EVVOLOAOYIKT] aAAayn) pe S1a@opeTikd TPOTo, N Slaca@nvion Tov JNTHUATOG EXEL LEYAAN
BewpnTikn onuaocia katl ennpeddel OVOIAOTIKA TIC TTPOTEIVOLEVES SIOAKTIKEG TTPOCEYYIOELG.
3TN GUVTPUITIKI] TIAEIOVOTITA TWV OXETIKOV EPELVMV, 1) EPUNVEIA TOV (PATVOUEVOL TNG
puadnong emyeipeitan e€etalovrag Povo To Habnolako ATOTEAECUA, XWPIG VA EVOMUATOVOVTAL
aveEAPTNTEG PUXOUETPIKEG UETAPANTEG, O1 Omoieg €ival YVwOTO atd OAAeG UEAETEG OTL
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Sadpapatidovv kaboplotikd poio oty kataktmon g yvwong (Efklides, 2008 Metallidou
& Platsidou, 2008). H mapatnhpnon avt) eivar afloonueiotn, kabmg n mpoomabeia
OVLOYETIONG TTPOPAETTIKOV LETABANT®V UE TN CLVEKTIKOTNTA TG Yvwong Oa Sievpuve 1o medio
TNg EVVOI0AOYIKNG AAAAYNG, OTe va enmeABerl ) Bewpnmikn ovvaiveor). ITapaAnia, pia tetola
petatomon Ha evioyve TNV avamTugn Kat TV eTAVOT TOV EMOTNUOAOYIK®OV {NTNUATOV TOV
EXOUV avVaKLYPEL, TOAPEXOVTIAG TN OUVATOTNTA EQAPUOYNG TPOXWPNUEVOV OTATIOTIKOV
ueBodwv ya Tov EAeyyo twv oxeTik®v viobeoewv (DiSessa, 2006 2013).

2. OswpnTiko mMAaiolo

YV mapovoa mPOTACT LITAPYOoLV Tpla Pacikd BewpnTikd epeiopata mov kabodnyovv v
EPEVVA KAl AVAADOVTAL EKTEVQOS TTAPAKAT®.

Suvektikn n Kartakepuartiouévn yvwon

Tig televtaieg dekaeTieg, EXOUV MKPATOEL SVO AVIAYWVIOTIKEG BewpPnTIKES TTPOOTTIKEG
AVAPOPIKA LE TN PUOT TV 18e®V KAl AVTIANYPE®V ToV HAONTOV TPV TNV KATAKTNOT TNG
emMOoTNUOVIKNG atoyng. H mpatn mtpoogyyion avidapfavetal Tig mpoindpyovoeg 18€e¢ wg
Soueg ovvekTike Ko otabepeg kal TG Yapaktnpilel wg smapouotes pe Oewpia (theory-like).
SOupwva Qe autr, ol HadnTég, HE TO TMEPACUA TWV ETM®V, OIKOSOUOUV &£va OUVOAO
EVVOI0AOYIKGV Souwv, Ol 07oleg yapaktnpidovial pntd w¢ OUVEKTIKA VONTIKA UOVTEAQ
(coherent mental models) kat ovykpotoUv pia OBewpia mAawoiov (framework theory). To
ONUAVTIKOTEPO OTOlKelo NG Bewplag mAaioiov eival OTL €xel emeEnynuUATIK) 10XV, KAOmG
a§lomoteital anmd ta S pe ovvemela otnv mpoosabela epunveiag piag olkiAlag
@awvouevwv (Vosniadou & Brewer, 1992 1994).

H evaA\akTikr) mpoomTikr) voopidel g o1 avTIANYPELS TV HadnToOv yia Ta QUoTKA
(PAIVOLEVA, HEXPL AVTOL VA KATAKTIOOLV TNV EMOTNUOVIKT AToOWT, dev elval CUVEKTIKEG KAl
otabepeg, aAAA astoteAovvVTAl A0 AVEEAPTNTA TUNUATA TTOV OPYAVOVOVTAL KAT QIaitnon
OTIOTE VITAPYXEL KATTO1a vonTikn Sokipacia. Ot vaepuayol avtng g Beong xapaktnpidovv Tig
npoLTapyovoeg 10¢eg Twv maldwv wg yvwon oe xouuatia (knowledge in pieces) 1)
katakepuatouevn yvoon (fragmented knowledge) (DiSessa, 1993 " DiSessa et al., 2004). Ze
QUTO TO TAQICL0, Ol AVTIANYELS TOVG AVTIUET®IICOVIAL WG €va OUVOAO NUIAVEEAPTNTWV
oTolKeiwv, Ta omoia ovvévadovral amo o tandi pe SiAaPopovg TPOTOVE, MOTE VA ATTAVTIOEL
otV exdotote epwtnon (Clark, 2006 Ozdemir & Clark, 2007).

H Neo-Maiéteia Oswpia oto nebdio tng evvoloAoyikrg aAdayng

Ytnv mapovoa épevva mpoteivetar 1 vioBetnon g Neo-Thadeteiag Oewpiag (NIIO), mov
asoteAel eEeNigEn g Oewpiag Tov Piaget. Tuykekpuéva, Ba a&lomomnBovv opiopeveg faoikeg
petaPAnTEg Omwg N Aoyikn Zkewn, n TvykAivovoa/ AmokAivovoa kewn kat 1 E€apmon/
AveEaptnola amno to ITedio.

H Aoyixn Zxéwn 1 Tuvmikn ZvAAOyIoTIKI) ava@EPETAl OTNV 1TKAVOTNTA TOU ATOUOL vd
XPTMOIUOTOIEL AOYIKI) TIOU AVTIOTOIKEL KUPIWE OTO OTASI0 TV TUIK®V 1] APTPNUEVKDV
ovMoylouwv (Lawson, 1978 1985). H XvyxAivovoa/ AmokAivovoa Xxewn eival eva yvwoTIKO
VPog mov dragoporolel kamoleg diaotaoelg g vonuoovvng (Child & Smithers, 1973). H
E&apmon/ Aveéaptoia ano 1o Iledio eivar €va akoOUn YVwOoTiKO VPOG Kal OxeTieTa [e v
KAVOTNTA VOGS ATOUOV VA EVTOTIEEL L1 OXETIKT) TANPOPOPIA HECA OE EVA TTOAVITAOKO TTAQIC10
(Witkin & Goodenough, 1981). Znuavtikog apiOuog epevvmv xel avadei&el T oLoYETIOT) TOUG
pe v emidoon twv padntov ong Pvokeg Emotnueg (st.x. Kypraios et al., 2014 Lawson &
Thompson, 1988).

H un-ypauuikn duvauikn oto nedio tng evvoloAoyikn¢ aAAayng
H Sievkpivion g ¢puong g EVVoloAoyikng alayng (6nAadn eav avtr) elval pia GUVEXTG, LE

YPOAUUIKO TpOTTo, e€EAIEN Sraueoov S1akpitev oTadiny 1) UITOPEL VA eUITEPIEXEL KA1 ACVVEYEIG,
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UN-YPAUUIKES, LETABOAES) eival AUETA CUVUMACUEVT LE TNV avadl|TnoT NG GUOTNE NG YVMOOTG
Kal, KATA OUVENELA, UE TNV LITOOEOT] TWV GUVEKTIKOV VONTIK®V HOVTEAWV. ZOUP®VA LE TNV
JIPOCEYYIOT TV VONTIK®V HOVTEAWYV, 1] LETABAOT ATd TO €va VONTIKO LOVTEAO OTO ETTOUEVO
AVTILETOITICETAL WG YPAUUIKT, OUAAT), TpoodevTikn-Prnuatikn alayn (Vosniadou & Brewer,
1992). Avtifetwg, 1 TPOONTIKN TNG Katakepuatiopevng yvwoong (DiSessa, 1993) agrvel
nmeplfwpla yia v avaduon g Katavonong LEoK TG AAANAETIEpao¢ KATO1WV APXETLITIK®V
otolyeiwv (p-prims) pe un-ypapuuiko tpomo. Qotooo, kat yia g Svo Bewpntikeg mapadoyeg
Sev LTTAPYEL EWC TOPA KAULA OYETIKT EUTEIPIKT papTupia.

YV mapovoa epyaocia, 0a eSeTaoTel TO PATVOUEVO TNG EVVOI0AOYIKTIG AAAAYTIG 0TV EVVOld
™mg Alvaung 10Tt o1 JPONyoUUEVEG OXETIKEG €pevveg Tov mediov €xouv odnyndel oe
avtipatika arotedéopata (DiSessa et al., 2004 " Ioannides & Vosniadou, 2002° Stamovlasis
et al., 2013 Vaiopoulou et al., 2017).

3. MeBoéoloyia

YV mapovoa Epevva Ba ouMexBolv SeSopeva yia TNV evvoloAoyiKT aAAayn Kuping HEoW
KAE10T®V epwTnuatoloyinv. I'a v évvola tng Avvaung Ba a&omon e, to Force-RQ (Force
Representations Questionnaire), &va epwTNUATOAOYIO JTTOMAITANG €TAOYNG, TO 0oio
meptAaufavel 10 EPWTIOEIS KAl 4 TPOSIATUTIOUEVES ATTAVTIOELS, KAOE epmTNON cuvodevetal
QITO 10 ETTEENYNUATIKT] E1KOVA KAl AVAPEPETAL O S1APopeg KATaoTAoelg Tng Avvaung. Ta
TOV €AeyX0 OpPIOUEVEV eMUTALOV gpwTnUAT®V, Ba xpnowomowmBel 1o Force-RoQ (Force
Representations open Questionnaire), 1o omoio astoteAeitar amd ta idia akpiPwng epwtrnuata
LLE TO KAEIOTO EPWTNUATOAOY10, AAAA TA TTAS1A LWITOPOVV VA ALTIOAOYT)OOVV TNV AITOWT] TOVG LE
aAVOoLYTOU TUTIOV YpautTh amavtnorn. Télog, yia Tig yvwotikeg petaPAnteg Oa xpnotpomoinbotv
TA AVTIOTOLXA WPLYOUETPIKA TeoT. ITo ovykekpuéva, n Aoyikn Zkepn Oa petpnOel pe to
ypamttd teot tov Lawson (1978), o PaBuog EEaptnong/ AveEaptnoiag anmo to Iledio Ba
a&lohoynBel peow tov teot Twv Witkin et al. (1971) ka1 n) entiSoon otnv AmokAivovoa Tkeyn
Oa petpnOei pe to teot Tov Bahar (1999).

H avaAuon twv euneipikwv Sedouévwv

M katdAMnAn pebodog yia v avdivon twv dedopévwv givan 1 Avaivon AavbBavovowv
Ta&ewv (Latent Class Analysis — LCA). H LCA eivar pia mpoyxwpnuévn moAvpetafant
uébodog, n omoia ypnowuomoiel Bayesian otatiotikn kat eivatl o 6€om va evromioet Stakpireg
oudadeg (clusters) atouwv pe ovykekpuéva yapaktnplotika (mpogid). H LCA &xet non
XPNOOTTOINOEL OTNV £pEUVA YA TA VONTIKA HOVIEAA TV TASIOV KAl TA TPOTA EVPTIUATA
etvar oAU evBiagpepovta (Pluess et al., 2018 Schneider & Hardy, 2013 Stamovlasis et al.,
2013), eve 1 Suvatomta va ovumepngbolv eEmtepikeg petaPAnteg (wg aveapmreg n
e€aptnuéveg) v kablotd ToAVTIHO epyaieio oe auTo To medio.

EmutAéov, Oa mpayuatomonfel mol0TiKn avaAvoT TEPIEXOUEVOD TV ATIAVTNOEWV QIO
AVOLYTOU TUIIOV €PWTNOELS, Ol omolieg Ba katnyoplomonbovv pe To AOYIOMIKO TTOI0TIKNG
avaivong Atlas.ti 7.5. Téhog, yia v vtofeon mov oXeTICETAL LE TN YPOLUIKT| T) LUN-YPOLLLIKT)
AAAYT] TV VOTTIKGOV AVATTAPAOTACE®Y, O EUTTEIPIKOG EAEYXOG Yia aovveyeig petaforeg Oa
TPAYUATOTONOEL Pe OTATIOTIKA povTeAa g Oewpiag Kataotpopwv.

Ta avapevopeva amoteAéouata €Xovv onuavtikn Oewpntikn ovveloeopd, 1 omoia
nepartepw Ba opi&erl v avantuln Twv SI8AKTIKGV TPAKTIKMVY 0T Si8akTikn Towv PLoiKwV
Emomuov.

4. NPOKATAPKTIKA anmoTteAEopaT

INa va e€etaotel 1) ovvenela Twv HOTILV TOV ATAVINOEDV TPAYUATOTOMONKE LA TAOTIK)
€PELVA, T OTTOlA OTOXEVE KAl OTOV EVIOMIOUO TNG OUVENEING OTOV YXPOVO. TUYKEKPIUEVA,
xopnynOnke to Force-RQ oe éva pikpo Seiypa 14 pabntov (A’ Anpotikol) mEVTE POpPES e
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XPOVIKT) amootaon piag efdoudadag. Tnv mpotn popd cvpmAnpwoav kal to Force-RoQ. Oa
TIPETEL VA S1EVKPIVIOTEL OTL SeV TTPOKEITAL YA TNV EPAPUOYT] EVOG AUOTNPA OPYAVOUEVOL
TEPAUATIKOD 0XeS100U00, AAAA YA Hid apy1KT KATAYPAPT) ETAVAANTTIKOV UETPT|OEMV OTO
eblo TwV VONTIK®V povieAwyv, kabmg Ba pmopovoe va odnyrnoel oe oplopeva evélagepovta
evprHaTa.

'Onwg @aivetal amod 1o Aldypappa 1, 5ev mapovoladovial AIAVTIOELS AT PO CUVETEIS WG
TIPOG KATTO10 LITOBETIKO VONTIKO HOVTEAD, AAAA OVUTE KA1 WG TTPOG TO EMOTNUOVIKO. Oploueveg
a&loonueiwteg evOeifelg oV TPOKLITTOLY AT TNV TTAPATI|PNOT TOL AlAYPAULATOS Eival OTL O1
QITAVTN OIS TOV TTASIOV 4 KAl 12 TAAAVTOVOVTAL CUOTNUATIKA HETAED TPV HOVIEA®Y KAl TOV
TS0V 6 petaly §Yo HOVTEAWV, WOTOO0O, VAL TTOAD eVEIAPEPOV OTL OTA VITOAOLTA TTAS1A TA
pOTIfa TOV ATAVINoE®V €ival evieA®s SIPOPETIKA, e AMOTEAEOUA VA Unv evtomidovial
OUVEKTIKA vonTika povteda. Ot evdeifelg avteg Sev ouvnyopovv oy Vtapén otabepmv kan
OUVEKTIK®V YVWOTIKOV OOU®MV IOV CUUTEPIPEPOVTAL YEVIKA UE OUVETEIA KAl E181KA OTOV
XpPOvo.
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