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NepiAnyn

H mapovoa epyacia amotelel pna mAOTIK £pevva, ov aglodoyel Tig amdpelg Twv uabntav ya mmyv
EMOTNUT, TOUG ETMOTNHOVES KADMGS KAl TIG AVTIANYPELS TOVE Y1a TTUXEG TG PVong g Emotnung kat g
Emompovikn Aepedvnong. H pelétn Paoiletar oe éva Setypa 80 pabntov Ilpwtofdduiag
ExmaiSevong. Ta ouvoAlkd €upruata atoKAADIITOUY OTL Ol QIOWELS TV uadntov T0oo ywa v
EMOTNUN KA1 TOUG EMOTIUOVESG OG0 KAl yid TNV TAE0PNPla TV TTuXev g Pvong e Emotnung kat
mg Emomuovikng Alepetiviong Bewpovviar avemapkeic. Ta evpnuata avrikatomtpifovv xaunio
eninedo emMoTNUOVIKOD YPAUUATIOUOV, TV HAONTOV, K¢ ATOTEAECUA AVETTAPKMY AVTIANPEDV Y1d TNV
EMOTNUT KA1 TOVG ETMOTILOVEC.

NE€elc KAgldLa: smotiun, emotmuovikny Siepevvnon, emotnuoveg, mpwtofadma ekmaiSevon,
@ULOT TG EMOTHUNG

Primary Students’ Perceptions of Science and Scientists

Konstantinos Tsoumanis!, Georgios Stylos? and Konstantinos T. Kotsis?
PhD Candidate, 2Laboratory Teaching Staff, 3Professor
L23Department of Primary Education, University of loannina,
1k.tsoumanis@uoi.gr

Abstract
This pilot study evaluates students' views about science and scientists, as well as their perceptions of
aspects of the Nature of Science (NOS) and Scientific Inquiry (SI). The research is based on a sample of
80 Primary Education students. Overall findings reveal that students' views on science, scientists, and
the majority of aspects related to the Nature of Science and Scientific Inquiry are considered inadequate.
The findings may reveal a low level of scientific literacy among students, as a result of inadequate
conceptions about science and scientists.

Keywords: nature of science, primary education, science, scientific inquiry, scientists

Eltcaywyn

O1 exmaidevtikég petappuvbuioelg oe mTaykoOoUo eninedo KATATAGOOLV TOV ETOTIUOVIKO
ypaupatiopd oe Pacikd otoxo g ekmaidevong (Kampourakis, 2016° Khishfe, 2023). O
EMOTNUOVIKOG YPAUUATIONOG AVTAVAKAA TNV KATAVON 0T TWV ATOU®V Y1a TO Tl €IVal ETMOTN N
KOl 7Twg AVAITUCOETAL 1) EMOTNUOVIKT Yvwon (Bartels & Lederman, 2022 Tsoumanis et al.,
2023). 'Eva emotmupovikd eyypaupato atopo Owbétel g wkavomreg va Aapfavet
TEKUNPLWUEVES ATTOPACELS MOTE VA AVTIHETOINCEL KOWVOVIKA KAl TTPOOKOITIKA {NTHuata ta
omoia oyetifovtat pe v emotun (Lederman & Bartels, 2018 Lederman, Lederman, et al.,
2014). EmutAéov emotnuovika eyypauuato Oewpeital 1o ATopo 0Iov TEPA amd YVMOOELS TTOV
APOPOVV TO ETOTNUOVIKO TEPIEXOUEVO VA KATEXOUV KAl YVMOELG OYXETIKA pe T Ddvomn g

Avayveplotiko preiakng epyaociag: https.//doi.org/10.12681/codiste.9809
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Emotung (®tE) xat mv Emotmpuovikng Aepevvnong (EA) (Lederman & Bartels, 2018°
Roberts, 2007).

O1 evvoieg g OTE xan g Pvong g EA ouyva cvyxéoviai, wotdO00 Ol JTITUXEG TOUG
Slakpivovtal 0Ta XOpAKTINPIOTIKA TNG EMOTNUOVIKI] YVQOOTNG OIS AUTA TTPOKLIITOLVV QA0
Sadikaoieg emotuovikng Siepedvnong, HECw TNG OTOIASC AVANTUOOETAL T} ETOTILOVIKN
yvawon (Lederman, 2019). Ev 0Ailyoig éva eoTnUOVIKA EYYPAUUATO ATOUO Oa mpermel va eival
o€ B€on va ovoyeTidel Ta YEYOVOTA KAl TA OTOLYEIA e TA XAPAKTNPIOTIKA TNG EMOTNUOVIKIG
yvoong (PtE) kar tig uebodovg mov avtn avantvoooetan (EA) (Lederman, Lederman, et al.,
2014). IIpokeévou va amopevyBovv mapepunveieg petald twv §Vo evvolwv Bewpovivian
EeEXWPIOTEG EVvvoleg, armapaitnteg va Tig yvwpidovv ot padnteg (Lederman, Lederman, et al.,
2014).

OQewpNnTIKO UNoBabpo
®uon tng Emwotiung (Nature of Science)

O moAUTAgLpOog, oUvOeTOG KAt Suvaukog yapaktnpag Twv Puokov Emotnuov Snuovpyel
EMEWN ovpPeVviag wg TPog Evav kowva anodektd opopo mg PtE (Abd-El-Khalick, 2006).
[TapoAa autd o1 emoTUOVES Kal 01 LITELOVVOL EKTTASEVTIKIG TTOAITIKNG AVAYV®PI{oLV TNV
onuacia mg ®tE oy SidackaAia twv guoikev emotnuev (Koumara & Plakitsi, 2020). Xto
mAaiolo autd €xel avamtuyBel pa ovvaivetikn amown (Consensus View) wg mpog ta
yapaktnpotika g OTE (Lederman et al., 2002).

SUUP®VA UE TNV CUVAIVETIKI] QITOWN LITAPYOUV KOVA Onueia Hetadd emotnuovemy Kat
VELOVVWV EKTTAGEVTIKNG TTOAITIKNG, OXETIKA pe Tig mruxeg g PTE mov pmopolv va
S18aybovv amotedeopatika otig Pabuideg ekmaibevong K-12 (.. Lederman et al., 2002°
McComas, 1996° Niaz, 2009  Osborne et al., 2003). Ot nTvxeg auteg oxetidovial pe ta
XOPAKTNPIOTIKA TNG EMOTNUOVIKNG YVOOTC, TA 0TI TPOEPYOVTAL HEoA ato pueBodoug kat
Sadkaoieg avamtuéng g yvwong (EA) (Lederman & Lederman, 2019). ITapoia avtd
OUVAIVETIKT] Quoyn €xel OexTel KPITK OXETIKA pe T TIg mtuxeg e PTE amd moAlovg
emotnuoveg (7. Allchin, 2011° Dagher & Erduran, 2014 " Irzik & Nola, 2011° 2013 " Schizas
et al, 2016° van Dijk, 2011° Wong & Hodson, 2009). H mmo Siadedouevn mpotaon twv
xapakmpotikev g @TE dnuovpyndnke anod tov Lederman kot v opdda tov wg e€ng:
(Lederman, Antink et al., 2014). O Lederman ka1 o1 ovvepyateg tov (Abd-El-Khalick, et al.,
1998  Lederman et al., 2002) mpotewvav enta mruyeg yua v OTtE wote o1 pabntég va
YVopilovv Te¢ 1) EMOTNUOVIKT] YVQOOT) eivat:

BéPaan (tentative), vmoxkertar 6nNAadn oe TPOTONOUOELS CUUP®VA UE TNV AVAKAALYD)
VE®V OTOLYEIWV.

umelpikn (empirically-based) kabwg faciletal oe TapatnproeIg TOL PLOTKOL KOGLOV
mokeluevikn (subjective) AOyw tng emppor|g Ao TPoVTAPYOVOES YVOOELC.

POEPYETAL ATO TTAPATNPNOEIS KAl ovuepaocpata (observations and inferences)

mautel Snuovpykota (creativity) kot pavrtaoia (imagination)

mnpeadel kat ennpeddeTal amd KOWVmVIKA Kal TOATIoMKA mepiBarrovta kabwg pmopel
va evoouatovetal oe avta (socially and culturally embedded).

moteAeital aso Bewpieg kal vopovg

Emiotnpovikr) Alepelvnon (Scientific Inquiry)

H EA Swypovika amotelel emikevipo otig guoikeg emotnueg (Lederman et al., 2014).
Suvbvadel T mapadoolakeg emoTnuovikeg Oadikaoieg, TV YVQOT  EMOTHHOVIKOU
TIEPLEYOUEVOV, TOV ETMOTNUOVIKO GUANOYIOUO KAL TNV KPLTIKT] OKEWPN UE OKOIO TNV AVAIITUEN
g emotnuovikng yvoong (Lederman, Antink, et al., 2014). Xto mAaioio g Sidaokaiiag Twv
duvokwv Emomuov, emkpatel 1 eo@oApévn aviiinyn mwg ol padntég pmopovv va
katavorjoovv Vv EA peoa amo mv epmmAokr) tovg otnv Sie€aywyr) epevvag (Gyllenpalm et al.,
2022° Lederman, Lederman et al., 2014). H yvoon oyxetika pe v EA kot T1¢ TPAKTIKES TTOV
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akolovBovv o1 emotnuoveg propel va Bewpnbel meplocoTEPO ETOIKOSOUNTIKT QIO TNV
epmmhokn otnv epevvntikn Stadikaoia (Lederman et al., 2021).

O1 truyeg g EA gxovv StatumwBel 1000 artd @opelg ekmaldeuTIKn G TTOAITIKIIG 000 KAl ATtO
emoTtnuoveg (m.x. American Association for the Advancement of Science [AAAS], 1993°
National Academy of Sciences [NAS, 2002] " National Research Council [NRC, 2011]). Ot
Lederman et al. (2014) e€etadovtag ta kowva otolyeia peow g PifAoypagiag ovvetadav eva
OUVOAO OKT® PBACIKOV TTUX®V KATAMNAwV va SidayBolv onig exmtaidevtikeég Pabuideg K-16
(Gaigher et al., 2022 Schwartz et al., 2008). O tTvyeg auTteg eitvan ot €€ng:

1. 'OAeg 01 EMOTNUOVIKEG £pevveg EEKIVOUV LE Eva EPMTNUA KAl SV EAEYYXOLV amapaiTnTa
pa vtobeon

2. Aev vTapyel €va eviaio oUVoAO BnuaTtwy Tov akoAovBovv OAeg o1 €peuveg, dnAadn Sev
VITAPYEL EViaia emoTnUoVIKT uebodog

O1 S1ad1kaoieg Siepevivnong kaBodnyovval amd 1o epeTNUA 7oL TifeTal

'‘OAo1 01 emMOTHUOVEG 7OV eKTEAOLV Tig 181eg Sradikaoieg pmopel va unv exovv ta idia
QUITOTEAEOLATA

P ®

O1 SaSikaoieg Siepeliviong Wtopel va ennpedoouvy ta amoTeAEouaTa
Ta cvumepdouaTa TG EPELVAC TIPETEL VA EIVAL CUVETT) e TA SeSOUEVA TTOL CLAAEYOVTAL
Ta emotuovika dedopeva dev eival 1o 1610 pe TIg EMOTNUOVIKEG ATTOOEIEELG

O1 e€nynoetg avantiosovTol amd Vo GUVOLAGHO TV OESOUEVOV TOV GLAAEXON KOV Kot
TOV 6ToLyEl®mV oL ivon NON YvOOTA.

© N oo

ITaporo mov n SiSaokaAia kAl TWV OKT® MTUX®V Bewpeital onuavtikn, ol padnteg g
npwtofaduag exmaibevong (K-5) Sev eivar oe B¢omn va tig 5i8ayBolv dAeg. ZVupwva pe tov
Lederman ka1 toug ouvepyateg tov (Bartels & Lederman, 2022° Lederman et al., 2023) ot
KATAAMINAEG TITUXES Y1 AUTEG TIg TAEELS elvan ot €€ng:

® OAEG 01 £pevveg EEKIVOLV LIE U1a EPMTNON

® 01 EMOTIUOVES OUAAEYOLV EUTTEIPTKA SeSOUEVA YA VA ATTAVTIIOOVY OTA EPWTILATA TOVG

¢ o1 Sadikaoieg kaBodnyolvtal amd v epwtnon mov tibetan

e Jedouéva kat IpoOTEPT YVAOOT] XPNOIUOTOI0VVTAL YA VA astavTnBolv epmtiuata

e Jev vmapyel (a eviaia emotnpovikn pebodog
AvTAQYPELG TWV HaBNnTWV yLa TOUG ETILOTHLOVEG

Ot avTiAnpelg Tov Hadntov yia Toug EMOTILOVES AITOTEAOVV AVTIKEILEVO EVO1APEPOVTOC Y1a
moMovg epevvntég (Emvalotis & Koutsianou, 2018). Ot 0TepeoTUMIKEG AVTIANWELS TWV
LaONT®OV y1a TOUE EMOTIUOVEG, EVOEXOUEVHC VA EMNPEAOLV TIC OTACELS TV HAON TGOV Y1 TNV
EMOTNUN Kal TV 7tpobeon Tovg yia HeAMovTIKT otadioSpopia o€ TOUEIS OYETIKOVG UE TNV
emotnun (Besley, 2015 Lamminpaa et al., 2023~ Laubach et al., 2012). H Sigpetivnon avtov
TOV AVTIANYPE®V EXEL YiVel HEOK S1APOP®V EPELVNTIKMOV EPYAAEIDV OMWG Ypartteg ekBEoelg,
elKovoypapnoelg kat epotnuatoloyia (Laubach et al., 2012). H eikovoypagnon kat iiaitepa
To epyaieio Draw a Scientist Test (DAST) amoteAel pia Snuo@iin kal amoteAeopatikn pebodo
Y1Q TN HEAET TOV AVTIANYEDV TV A0V yia Toug emotnuoveg (Lamminpaa et al., 2023).
SUupwva pe touvg Bartels kar Lederman (2022), to DAST mapéyel Xprioueg TANpopopieg,
QAAA 01 CUVEVTEVEELS TTPOTPEPOLV LA TTIANPECTEPT] EIKOVA TV AVTIANYPEDV TV HLAONTOV.

ZKOMOG TNG £pELVAG

H mapovoa epyacia eival pia mAOTIKT €pguva 1] 0TTOIA ATOTEAEL LEPOC LA EVPVTEPNG LEAETNC.
YKOTOG TNG €lval va UEAETNOEL TIG AMOWELS TwV HAONT®OV: 1. yld TV €MOTNUN, 2. TOUG
emotnuoveg, 3. yia v OtE kat 4. yua v EA. Eniong n mapoboa €pevva otoyevel otnv
a&loA0ynon tov epwTNUATOAOYioL To o7oio Ba ypnowuomondel oe peyaAltepn kAipaka. H
TAOTIKT] EPAPUOYT] TOV O€ VITOKEIUEVA TTAPOLOLA UE AVTA TOV TEAIKOU Selyuatog amotelel a
xpnowun pebodo (Ztdrog, 2014).
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Me0Bodoloyia
JULLUETEXOVTEG

Ynv epevva ovppeteiyav oydovta (80) padnteg (38 ayopla kat 42 kopitowa) ) g T 1a€ng
SnUoTIKOL OY0AeioV, NAIKIAG 11-12 ETMV, O1 OTTO101 TTPOEPYOVTAL ATTO STLOC10 OYOAEL0 TNG TTOANG
twv Ioavvivov. H ta€n @oimong emAéxbnke kabBmg amoteAel v teAevtaia tagn ng
npwtoPaduag ekmaibevong kal Umopel va mapeyel onuavTika Sedouéva oyeTikA pe v
AVATTTUEN KAl KATAVONOT TOV AVTIANYE®V OV HeAeTOVTAl amtd Tovg padnteg (Bartels &
Lederman, 2022).

Epyaleio tng €pguvag

To epevvnTiko epyaieio mov ypnotpomotr|Onke fitav To Young Children’s Views about Science
(YCVS) (Lederman, 2009), €éva Tpo@OPIKO TPMTOKOAAO TTOV £XEL OXESIAOTEL YA TNV LETPNON
TWV AVTIANYPE®V TOV HAONTOV OXETIKA LE TNV EMOTNUI, TOUg emoTnuoveg, v OTE kal v
EA. To epmTnUATOAOYI0 QITOTEAEITAl QIO EPWTNOEIS AVOIKTOU TUmov. H petdgpacn ota
EMIVIKA £y1ve aIt0 TOUG OLYYPAPEIG Kot eAeyxOnke amo SiyAwooo opAnTn. v mapovoa
gpevva xpnotposmomOnke pa ypasttr ekdoyn tov YCVS kaBawg Oewpr)Onke asmmo toug epeuvnteg
OTL Ol CUUUETEYXOVTEG KATEXOLV TO AVAITLEIAKO vItoPadpo va avtame{eABovv oe pa ypastt)
a&loroynon. EmutAéov o mAotikog xapaktnpag mg peAemg Ba PonOnoet otov mtpoodiopiopo
NG EYKLPOTNTAG KA1 TNG AEl0MOTIAG TNG LETAPPATUEVIG OTA EMIVIKA YpaITTg £€kG00oNg Tov
YCVS.

Avdaluon dgdopévwv

O1 amavtnioelg twv pHadntov ocLvAAEXOnkav kol Kwokomombnkav oLu@Ova pe TNV
BaBuoAdynomn mov mpotewvav ot cuyypagelg (Lederman & Bartels, 2018). H kwdwomoinon
eAeyyOnke amd OMovg TOoug ouvyypageig TG peAENg kot kaBwg emetevyOn ovppwvia
BewpnOnke 0Tt emPBefarwveral n akepaldTNTA TV KOSK®V. O1 amavtnoelg tagvournnkav
wg enapkng (adequate), pikteg (mixed) ko avemapkng (inadequate).

AnoteAéopata

H avdivon tov amavinoemv &yve ueom tng dnuiovpylag evog mpo@iA yia kabe pabnn. Xe
kaBe mpopiA cuykevipwONkav o1 amavtroeig tov padnt ya kabe katnyopia. Or amavinoeig
KodwomomOnkav wg e€Ng: Ywpig aavInon, avemapkng, LKt kot enapkrg. H kwSikomoinon
gywve pe Baon tig odnyieg mov mpoteivouvv o1 ovyypageig (Lederman & Bartels, 2018). KaOe
katnyopia Pabuoroyndnke kot eAafe €va mOCOO0TO. TTNV OUVEXEIA OLYKEVIP®ONKAV o1
AITAVINOEIS OAWY TV HABNT®V, £YIVE OTATIOTIKT AVAAVOT] KAl LVITOAOYIOTIKAV TA GUVOATKA
7T0000TA Yla kAOe katyopia. Ta otatioTikd Sedopéva yia TI¢ ATAVTI|OEIS TOV GUVOAOU TWV
pabntaov tapovolddovtal otov Iivaka 1.

[T avaAvTIKA OUVIPUITIKO €lval TO TTOCO0TO TWV UAONTOV OV £XOUV QAVETAPKELG
avTAnpelg yua v emotmun (82.5%). Emiong peyddo eival 10 moo0o0td Twv padntomv pe
QVETTAPKEIG AVTIANIYPELG OXETIKA e TOVG emOoTHHoveS (75%).

'‘Ocov agopd Tig mtuxeg g EA, 1) /0 avemapkng avTiApelg ep@aviovtal oTnyV Ty
«KaBe emotnuovikn épevva ekiva pe pia epoton» (77,5%). Meydho eival emiong To
TTO00O0TO AVETIAPKELAG TNV TITUXT «AgV LTTAPYEL eviaia emoTnHoViKn pneBodog» (67,5%).

Avagopika pe mig mruxeg g OTE, avemapkeic amowelg @aivetar va €xel to 72,5%
ava@opika pe v oy «H emomuoviky yvoon TPoEPYETal o TAPATNPNOELS Kot
ovumepaopatar. T8 taon akorovBovv o1 pabnteg oxeTikA e TNV SNUIOVPYIKOTNTA TOU
QUTALTELTAL OTNV ETNOTNHOVIKT] YVQOT) (70%). Avenapkeig aAAAd o€ LIKPOTEPO TTOGOGTO UITOPOVV
VA XOPAKTNPLOTOVV 01 ATOWPELS TwV HaONT®V oxeTikd pe v afefaidtnTa g emOoTUOVIKIG
yvoong (57,5%). Txedov ot ool pabntég £xovv avemapkelg avTINPelg OYXETIKA Ue TNV
VITOKEIUEVIKOTNTA TNG EMOTNUOVIKI] YVQOONC, ®WOTO00 TO 40% €xel UIKTEG AVTIANWPEIG.
EvSiagepov mapovotddel to yeyovog mwg 1) ITuxT) OTL 1) EMOTNUOVIKT YV®OOT) Elval EUTIEIPIKN
T TAV 1) LOVI 0TIV OTOLA (PAIVETAL VA VITAPYEL ETAPKTG KATAVON 0T ato Toug padnteg (60%).
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IIivakag 1. Katavour cuxvomtwv (%) Twv atavinoeny twv uabntav yia v emotnung, Toug
emouoveg kat Tig tuyeg OTE kat EA

. ITA700g PN o Enapkng
Kamyopieg epatiioeay Avemapkng (%) M (%) (%)
Emotiun & Emotun 5 82,5 12,5 5,0
Emompoveg Emotrpoveg 4 75,0 20,0 5,0

'O\EG 01 ETMOTIUOVIKEG
. £pevveg EexvoLy e gva : 17, ,0
Emompovu Sgd)m Ef K 3 77,5 7,5 5
Aepevvnon Aev vnapyet eviaia 5 6 5 o
emotnuovikn puEbodog 7:5 755 5
ITapatnprioeig kat
OLUTIEPATUATA ! 72:5 250 2:5
Epsmelpkn) 2 17,5 22,5 60,0
@vomn mg ,
. Ynoxkelueviki 2 f 0,0 12,
Emotiumg HEVIKT) 47,5 4 5
ABefa 2 57,5 30,0 12,5
Anpovpykn 1 70,0 20,0 10,0

Zulntnon-Zuunepacpota

H m\elovomta twv pabntov anavinoav ot Sev yvwpidouvv T eivan nj emmotun. [ToAot jtav
o1 pafntég mov avridaufdavovtal v emoTnun wg HeEco yia v eEEMEN g texvoroyiag. H
TAOT] AUTI) AVTAVAKAQ TNV €VVOI0A0YIKT oUYYXLon HeTald emothung kot texvoloyiag (Chionas
& Emvalotis, 2022). Esiong apketoi padnteg avépepav 0Tt pabaivouv yia v emotnun HEow
Tov SadKTOOV KAl TWV HECWV KOWWVIKNG Owktvwong To yeyovog avtd @aivetal
evlappuviikd, ®OTO0O &eveéxel Tov  KivBuvo TG  TAPATANPOMOPNONG KAl  T®V
AVTIETMOTNUOVIK®V QIOWPE®V IOV KATAKAV{OUV TwV O1a81KTVO KAl TA HECA EVNUEPWONC
(Tsoumanis et al., 2024). Télog o1 pabnteg ovvedeoav TV EMOTNUN UE OUYKEKPIUEVOUG
KAQSOULE, KUPIWG TV PUOTK®V eMOTNUOV (PUOIKT|, ¥Nueia) Touvg omoiovg Si18ackovTal 0To
oxoAelo (Armagan, 2015).

O1 avTANpelg Twv HabnTav yia Toug eMOTNUOVES KAl TO €PY0 TOUG XAPAKTNPIOVTIAL WG
avemapkng kal otepeotumkeg. Ta evpnuata g mapovoag epevvag evbuypaupilovtal pe
avtiotoyeg epevveg 1000 otnv EAAGSa (Christidou et al., 2016 * Emvalotis & Koutsianou, 2018
000 ka1 S1ebvag (Bartels & Lederman, 2022 Ferreira & Valente, 2024 " Thomson et al., 2019).
2V mapovoa peAetn Sev (ninke amd Toug HabnTteg va oxed1aoovy evay emaTiHova A
VA TOV TEPTYPAYOVV TIPOPOPIKA TIC OKEWELS Tovg. H mAcioynepia tov pabntov mepieypaye
TOUC ETTOTIUOVEG LE KOWVA XapaKTNploTikad. Ot padntég avrauBavovtal Toug emOTHUOVES
KUplwg g atopa 7ov epyadovtal OTig PUOKES emoTnueg (puotkoi, ynuikoil) kot kAvouv
nelpapata oe gpyaotnplo (Emvalotis & Koutsianou, 2018 Ferreira & Valente, 2024°
Thomson et al., 2019). AGloonueinTo NTAV OTL SV LN PEAV APV TIKOL XAPAKTNPIOUOL YA TOVG
emoTtuoveg. To yeyovog auto evoeXOUEVMS VA eival evOAPPLVTIKO OYETIKA UUE TIG AVTIANYELG
TV HAONTOV yia TO €pY0 TV EMOTNUOVAOV MG KAl TIC OKEWELS TOL Yia otadiodpopia oe
Kastolov emotnuoviko topéa (Chionas & Emvalotis, 2022).

JUYKPIVOVTAG TA ATTOTEAECUATA UE AAEG LEAETEG TTOV XpNoluostolovy 10 YCVS ot 'EAAnveg
HabnTég £Youv O AVENAPKEIS AVTIANWEIS QO TIC QTOWEIL TWV AUEPIKAVOV HAONTOV
(Akerson et al., 2014 Bartels & Lederman 2022). T'evikad o1 padntég £deiav avemapkeig
avTAnpelg oxetika g nmrvxeg OTE (mapathpnon kalr cupmmepacua, SnUIovpyiKOTnTA Kat
apepardomra), mapopoleg pe mponyovueveg pedéteg (Abd-El-Khalick et al., 2015 Yoon et al.,
2014). Ava@OopiKA e TNV VITOKEIUEVIKOTTA TNG EMOTNUOVIKNG YVOONG Ol HaOnTteg €xouv
avemapkelg €wg pkteg avrianpelg (Akerson et al, 2014° Yoon et al., 2014). Télog
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mapatnpeital 0T ot pafntég katavoovv oe peydho Pabud v eumelpikn @UON NG
emotnuovikng yvwong (Abd-El-Khalick et al., 2015 Akerson et al., 2014).

YUVOAKA (pAIVETAL TwG O1 AVTIANWPELS TV HadnTav yia Tig ttuxeg g EA etval avenapkeig.
Ta amoteAéopata emPefaimvovv TNV vITAPXOLOA €1KOVA Y Tovg EAnveg pafnteg
(Lederman et al.,, 2023). Emiong épyovtal oe ovupwvia pe v ueAétn twv Bartels kot
Lederman (2022) otnv omoia xpnoiuoso)Onke 1o 1810 epevvnmiko epyaieio. O1 padnteg
PAIVETAL TG SEV KATAVOOUV TI ONUACIA EVOG EPEVVITIKOV EPWTIUATOC TPV ATIO U1 EPEVVA
(Penn et al., 2023) 0mwg emiong Sev PITOPOLV VA ATOCAPNVIOOLV TEPIOCOTEPES ATTO U0
emoTtnuovikeg neBodovg (Gai et al., 2022 Morrell et al., 2024).

Ta evpnuata AUTAG TNG UEAETNG EVOEXOUEVWS AVTIKATOMTPI{OUV TO YaunAo emimedo
EMOTINUOVIKOD YPAUUATIONOD TOV HAONTOV avadeikviovtag v avaykn yia BeAtioon g
S18aokaiiag Twv puotkev emotnuov (Bartels & Lederman, 2022). Svvenmg eivatl onpavtiko
01 eKTTASEVTIKOL VA eKTTAGEVOVTAL WOTE VA UITOPOVV VA WOTE VA UITOPoLV va Sidafovv Tig
ntuyeg v OTE kat EA. H dpeon epmhokn tov padntov oe Sradikaoieg Siepetiviiong Kot
KATAvONong TwV XAPAKTNPIOTIK®V TNG EMOTNUOVIKNC YV®ONG Bewpeital KataAvTikod yia v
EVIOYLOT TOV AVTIANYEWV TOVg oXeTIKA pe v emotnun (Lederman et al., 2023). EidaA\wg,
Sebopévng g S1aypoviKNG ATOTUYIAG TOU EKTASEVTIKOD CULOTHUATOS VA EVIAEOLV TIG
Sladikaoieg Siepevvnong Kal Ta XAPAKTNPIOTIKA TNG EMOTNUOVIKNG YVOOTG TOCO 01 HaOnTEG
000 ka1 o1 ekmaidevtikol Oa Sratnpovv avemapkeig aviAnpelg tooo ya v ®tE 6co kat ya
Vv EA (Stylos et al. 2023).
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