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Erotipn Ko tou¢ Emwotipoveg
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NepiAnyn
H napovoa epyaoia amoteAel pia mAoTikn Epevva, 1 omoia a&lodoyel Tig aowelg twv padntodv yia my
EMOTNUI, TOUG EMOTHUOVES KADMG KAl TIg AVTIAYPELS TOUG Yia tTuyEG Tng PVong g Emotiung (PTE)
kat g Emotnpovikn Atepetivinong (EA). H peAétn Paoidetar oe Eva deiypa 80 padbntov Ipwtofabuiag
Exmaibevong. Ta ouvoAlkd €upriuata amtoKOADIITOUYV OTL Ol AITOWELS TV padntov toco yua v
EMOTNUIN KAl TOUG ETOTIUOVEG OGO KAl yld TNV TAeoPn@ia twv mtoxwv mg dvong g Emotung kat
g Emotnuovikng Atepetivinong Bewpolvtal avemapkeig.

Né€elc kAeldla: emomun, emothuoveg, emoTnuovikh Siepedvnon, mpwtofadua ekmaidevon,
PLONG TNG EMOTINHNG

Primary Students’ Perceptions of Science and Scientists
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Abstract
This pilot study evaluates students' views about science and scientists, as well as their perceptions of
aspects of the Nature of Science (NOS) and Scientific Inquiry (SI). The research is based on a sample of
80 Primary Education students. Overall findings reveal that students' views on science, scientists, and
the majority of aspects related to the Nature of Science and Scientific Inquiry are considered inadequate.
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Eltcaywyn

O &emoTNUOVIKOC YPAUUATIONOG OVIAVAKAQ TNV KATAVONOT TV ATOU®OV Yld TO TU €lval
EMOTNUN KAl NG Avanmtuooetal 1 emotnuovikr yvwon (Bartels & Lederman, 2022).
Emompovikad eyypappato Bewpeital 1o ATOHO OOV MEPA A0 YVAOOELS TTOV APOPOVV TO
EMOTINUOVIKO TEPIEXOUEVO KATEXEL KAl YVOOELG OXeTIKA pe v ®von g Emotmung (O1E)
(Nature of Science) ko v Emomuovikn Atepetivnion (EA)(Scientific Inquiry)(Lederman &
Bartels, 2018).

O1 évvoleg g PTE kat g EA ouyva ocuyx€oval, ®oToo0 01 ITUXES TOLG SlakpivovTal ot
XOPAKTNPIOTIKA TNG EMOTNUOVIKNIG YVMOONG ONWwG AUTA JIPOKLITTOLV ammd  Oradikaoieg
EMOTNUOVIKNG Siepevnong, HEC® TNG OTolag AvVAMTUOOETAl 1) EMOTNUOVIKI] YVMON
(Lederman, 2019). Ev oAlyolg £va eOTNUOVIKA £YYPAUUATO AToUo Oa tpemel va etvatl oe BEon

Avayveplotiko preiakng epyaociag: https.//doi.org/10.12681/codiste. 7621
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VA OUOYETIEL TA YEYOVOTA KAl TA OTOYEIA LE TA XAPAKTNPIOTIKA TNG EMOTNUOVIKNG YVROONG
(®1E) ka1 Tig peBodovg mov avt avamtvooetan (EA) (Lederman et al., 2014). IIpokeipuevov
va amo@evyBolv mapepuUnveieg avapeoa oTig TTLYXES TOLG Bewpovvtal wg EEXWPIOTEG EVVOLEG,
amapaitnteg va Tig yvwpidovv ot pabnteg (Lederman, et al., 2014).

O 6pog «Dvo1 g Emotung» XpnoUomoleital yia va IEPTYPAWPEL TA XAPAKTIPLOTIKA TNG
EMOTNUOVIKIC YVMOONG TA 0IT0IA TTPOKVATOVV atd S1a81Kkaoieg EMOTNUOVIKIG S1epeiviong
(Lederman, 2019). H onuaoia tov ttuxwv g PTE oty Sidackaiia tov dvokov Emotnuaov
AVAYVOPIZETal QId €mMOoTNUoVES KAl vIevBlvovg ekmadevTikng moAtikng Siebvmg. Xto
TAQLO10 AUTO Exel avamtuyDel pa cuvaveTikn Amoyn oxeTikdA pe Tig mtuyeg g PTE o1 omoieg
pmopovv va idayBovv amoteAeopatika katd v didaokaiiag twv dvoknv Emotnumnv o
oAeg TG Babpuideg exmaidevong K-12 (Lederman et al., 2002).

H EA Swaypovika amoteAel emikevipo otig Puowkeg Emotueg (Lederman et al., 2014).
Yuvovadel Tig emoTnUovikeg Stadkaoleg, TN YV®OT EMOTNUOVIKOV TEPIEXOUEVOD, TO
OLAAOYIOUO KOL TNV KPLTIKT OKEWPT] YA TNV AVATITUEN MOTNUOVIKNG Yvwong. Ot Lederman et
al. (2014) ovveéta&av eva ovvoro okT® mTuX®V TG EA, katdMnlwv va Sidayxbolv oe OAeg
Babuideg exmaidevong. Or mévte amd avtég Bewpovvtal KATAMNAEG woTe va §18ayBolv otoug
puadnteg mg [pwtofabuiag Exnaidevong (Lederman et al., 2023).

O1 avTAPeLg TV HadnT®OV yia Toug EMOTHUOVES ATOTEAODV AVTIKEIUEVO EVEIAPEPOVTOG
yla toAovg epevvnteg (Emvalotis & Koutsianou, 2018), kaBwg 01 0TEPEOTLIIKEG AVTIANWPELG
TOV HAONTOV y1a TOVG EMOTIUOVES, EVOEXOUEVMC VA EMNPEAOLY TIG OTACEIS TOV UAONT®V
QUTEVAVTL OTNV ETOTIUN KAl TOVG MOTHHovES KaBwg kat Tnv tpoBeon Toug ylia HeAAOVTIKT
otadiodpopia oe Topeig oxeTikovg Le v emotun (Belsey, 2015 Lamminpaa, et al., 2023).

MeOBodoloyia

H mapovoa epyacia amotelel pia mAOTIKE €pevva, 1) omola afloAoyel TIg aVTIANWELS TV
HadNTOV: 1. Y1 TNV ETOTNHUN, 2. YA TOVUG EMOTHUOVES, 3. Yia TNV OTE ka1 4. ya v EA.

Tuppetéxovieg/oloeg

Ymv épevvag ovupeteiyav 80 padntég (38 ayopia, 42 kopitowa) mg T ta€&ng Snuotikov
oXoAglov, NAIKiag 11-12 £TMV, Ol OTOI01 TTPOEPYOVTAL ATIO SNUOCI0 OYOAEI0 TNG TTOANG TWV
Ioavvivov.

EpyaAeia tngEpeuvag.

To epevvnTiko epyaieio mov ypnoipomoOnke rtav to Young Children’s Views about Science
(YCVS) (Lederman, 2009), £va Tpo@opPIko TPMTOKOAO IOV £xel OXESIAOTEL Y1 TNV HETPNON
TOV AVTANYPE®V TV HAONTOV OXETIKA LLE TNV EMOTHUN, TOUG emoTHoveg, v @TE kot v
EA. To epmTNUATOAOYI0 QIOTEAEITAl QIO EPWTNOEIS AVOIKTOL TUov. H petagpaon ota
EMIVIKA £y1VE AITO TOUG OLYYPAPELG Kat eAeyxOnke amo SiyAwooco opantr. Ty mapovoa
£pevva xpnotposmoOnke pa ypasttr ekdoyn tov YCVS kaBawg Oewpr)Onke asmmd toug epeuvnteg
OTL 01 CUUUETEYOVTEG KATEXOVV TO aAvaTuElako vrofabpo va avianeeABovv oe a ypast)
a&lohoynon. EmuAgov o mAotikog xapaktrpag g peAetg 0a Bondnoet otov mpoodiopiopod
NG EYKLPOTNTAG KAl TNG AlOMOTIAG TG LETAPPATUEVNC OTA EMNVIKA YPAITN G k500N G TOV
YCVS.

AnoteAéopata

H avaivon tov amavinoemv eyve uEow tng Snuovpyiag evog tpo@il yia kabe pabntn. Ze
kaBe mpoPiA cuykevip®ONKav o1 amavtroelg tov padnt ya kabe katnyopia. Ol amavtnoeig
KodomomOnkav wg e€Ng: xwpig amAvInon, avemapkng, Lkt kat enapkng. H kwdikomoinon
gywve pe Baon tig odnyieg mov mpoteivouy o1 ovyypageic (Lederman & Bartels, 2018). Kabe
katnyopia Pabuoloyndnke kol eAafe €va mOCOO0TO. TNV OUVEXEIN OLYKEVIP®ONKAV Ol
AITAVTNOEIS OAWV TV HABNT®V, €YIVE OTATIOTIKI] AVAAVOT] KAl LITOAOYIOTNKAV TA GUVOAKA
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T0000TA Y kaBe katnyopia. Ta otamiotika Sedopéva yia Tig amavTioelg ToL GUVOAOL TV
padntev mapovoiadovtal otov ITivaka 1.

IMivakag 1. Katavour ouxvottov (%) Tov aitavinoemy Twv Hadntov yia Ty emoTiung, Toug
emoTtnuoveg kat Tig rruyeg NOS kan SI

. ITA700g o o Enapkng
Kamyopieg eparToemy Avemapkng (%) Mt (%) (%)
Emotipn & Emotiun 5 82.5 12.5 5.0
Emompoveg Emotiuoveg 4 75.0 20.0 5.0

'O\EG O1 EMOTINUOVIKEG
. £pevveg Eekvolv e eva 3 77.5 17.5 5.0
Emompuoviki epOTNUA
Awepetiviion
Aev vapyel eviaia 5 6 5 o
emotnuovikn puebodog 75 7:5 5>
IMapatpnoeig kat
GopMEPAOpATL 1 72.5 25.0 2.5
. Epsepikn 2 17.5 22.5 60.0
®vomn mg
Emotmung Ymokepevikn 2 47.5 40.0 12.5
ABefa 2 57.5 30.0 12.5
Anpovpyikn 1 70.0 20.0 10.0

Ol amowelg Twv pabntov yla Ty emoT)un Kol Toug EMOTNUOVES YapakKTnpidovial wg
AVETAPKEIC. AVTIOTOIYA VAL TA AWTOTEAECUATA OYETIKA LE TIG AVTIANWPELS TOUG YA TIG TTTUXES
mg EA «Kd&Be emotnuovikn €pevva fexkiva pe pia epmTnon» Kal «Aev vapyel eviaia
emotnuovikn pefodog». Avagpopikd pe tig mtuxeg meg OTE avemapkeig yapaxkmmpidovtat ol
avTANPelg toug yua Tig mruxeg «APfefatdotnta», «Ilapatipnon kar ZvumEpacua» Kot
«Anuovpyikomrtar. Ileploodtepo evnuepwueveg BempolvTal Ol ATOWEIS OYXETIKA UE TNV
VITOKEIUEVIKOTNTA TNG EMOTNUOVIKIG YVMOTG, EVQ EMAPKEIQ YapakTnpidovial ol avTIAnypelg
TOUG OXETIKA LIE TNV EUTELPIKT) PVOT| TNG ETMOTNLOVIKIG YVQOOTC.

Zulntnon-ZuunepacpoTa

IMapda 10 yeyovog mwg o detypa eival Likpo mapatnpeital  Taon ot pabnteg va Kateyouvv
AVETAPKEIC AVTIANWPELS YA TNV ETOTIUN KAl TOUG EMOTHNUOVES KAl TO TPOTO LE TOV OIOI0
Kkavouv T SovAeld toug. Ta gvpruata evBvypaupidovial He AvVTIOTOIES LEAETEG TOOO OTNV
EMa8a (Christidou et al., 2016 " Emvalotis & Koutsianou, 2018) 600 kot Si1ebvag (Bartels &
Lederman, 2022 Bozzato et al., 2021). Ot 'EAM\nveg pafntég paivetal mwg £Xovv meplocoTePo
1] AVTIOTOIXA QVETIAPKEIG AVTIANNWELG O OXEOT) Le TOUG OCUUUAONTEG TOUG AVAPOPIKA LE TIG
ntuxég e NOS (Akerson et al.,, 2014 Bartels & Lederman 2022). Emiong avemapxeig
yapaxktnpidovtal ol amoWelg Tovg OYXETIKA pe Tig mruxeg g SI, amotéleoua mov eival
avtioToiyo pe mapouoteg pereteg (Bartels & Lederman, 2022 Lederman et al., 2023 Morrel
et al., 2024).

Ta evprjuata evoexOUEVWE AVTIKATOMTPI(OUVY TO YAUNAO emimedo  EMOTHUOVIKOV
ypauuatopoy avadeikvooviag v avaykn PeAtioong g S18aokaAiag Twv QUOTK®OV
emotuav kal &vragng Siadikaocimv Siepevvnong kat S18aokaAiag TV XapaKtploTIKOV NG
EMOTNUOVIKNG YV®©ON G 0To eknaidevtikd ovotnua (Bartels & Lederman, 2022° Stylos et al.
2023).



Tooupavng K., ZtuAog I'., Kwtong K.0.: Ot AvtiAnelg Mabntwv NpwtoBabuiag EkmaiSeuong yla tnv EMoTAUN Kot Toug Emotrpoveg

BiBAoypadia

Akerson, V., Nargund-Joshi, V., Weiland, I., Pongsanon, K., and Avsar, B. (2014). What Third-Grade
Students of Differing Ability Levels Learn about Nature of Science after a Year of
Instruction. International Journal of Science Education 36(2): 244—276.
https://doi.org/10.1080/09500693.2012.761365

Bartels, S., & Lederman, J. (2022). What do elementary students know about science, scientists and
how they do their work? International Journal of Science Education, 44(4), 627—646.
https://doi.org/10.1080/09500693.2022.2050487

Besley, J. C. (2015). Predictors of Perceptions of Scientists: Comparing 2001 and 2012. Bulletin of
Science, Technology & Society 35(1—2), 3—15. https://doi.org/10.1177/0270467615604267

Bozzato, P., Fabris, M. A., & Longobardi, C. (2021). Gender, stereotypes and grade level in the draw-a-
scientist test in Italian schoolchildren. International Journal of Science Education, 43(16), 2640—
2662. https://doi.org/10.1080/09500693.2021.1982062

Christidou, V., Bonoti, F., & Kontopoulou, A. (2016). American and Greek children’s visual images of
scientists: Enduring or fading stereotypes?. Science & Education, 25, 497-522.
https://doi.org/10.1007/s11191-016-9832-8

Emvalotis, A., & Koutsianou, A. (2018). Greek primary school students’ images of scientists and their
work: has anything changed? Research in Science & Technological Education, 36(1), 69—85.
https://doi.org/10.1080/02635143.2017.1366899

Lamminpa4, J., Vesterinen, V. M., & Puutio, K. (2023). Draw-A-Science-Comic: exploring children’s
conceptions by drawing a comic about science. Research in Science & Technological
Education, 41(1), 39-60. https://doi.org/10.1080/02635143.2020.1839405

Lederman, J. S., Lederman N. G., (2009). Development of a valid and reliable protocol for the
assessment of early childhood students’ conceptions of nature of science and scientific inquiry.
[TIapovoiaon epyaciag]. Annual meeting of the European Science Education Research Association,
Avyovotog 31 — Zemteuprog 4, Istanbul, Turkey.

Lederman, J. S., & Bartels, S. B. S. (2018). Assessing the ultimate goal of science education: Scientific
literacy for all! ¥to M. Koomen, S. Kahn, C. L. Atchison, and T. A. Wild (Emmu.) Towards inclusion
of all learners through science teacher education. o. 277-285. Brill.
https://doi.org/10.1163/9789004368422 030

Lederman, J. S., Bartels, S., Jimenez, J., Lederman, N. G., Acosta, K., Adbo, K., ... Zhu, Q. (2023).
Completing the progression establishing an international baseline of primary, middle and secondary
students’ views of scientific inquiry. International Journal of Science Education, 46(7), 715—731.
https://doi.org/10.1080/09500693.2023.2256458

Lederman, J. S., Lederman, N. G., Bartos, S. A., Bartels, S. L., Meyer, A. A., & Schwartz, R. S. (2014).
Meaningful assessment of learners' understandings about scientific inquiry—The views about
scientific inquiry (VASI) questionnaire. Journal of research in science teaching, 51(1), 65-83.
https://doi.org/10.1002/tea.21125

Lederman, N. G. (2019). Contextualizing the relationship between nature of scientific knowledge and
scientific inquiry: Implications for curriculum and classroom practice. Science & Education, 28,
249-267. https://doi.org/10.1007/s11191-019-00030-8

Lederman, N. G., Abd-El-Khalick, F., Bell, R. L., & Schwartz R.S (2002). Views of nature of science
questionnaire: Toward valid and meaningful assessment of learners’ conceptions of nature of
science. Journal of Research in Science Teaching, 39(6), 497—521.
https://doi.org/10.1002/tea.10034

Morrell, P. D., Visnovska, J., & Miller, J. (2024). Australian Primary School Students’ Understandings
about the Nature of Scientific Inquiry. Research in Science Education, 1-15.
https://doi.org/10.1007/s11165-024-10195-0

Stylos, G., Christonasis, A., & Kotsis, K. T. (2023). Pre-service primary teachers’ views about scientific
inquiry. International Journal of Studies in Education and Science, 4(2), 100-112.
https://doi.org/10.46328/ijses.66



http://www.tcpdf.org

