MaveAAnvio ZuvedpLo TG ALSAKTIKAG TwV OUCIKWY Emotnuwy Kat NEwv
Texvoloywwyv otnv Eknaideuon

(2023)

130 MNaveAArvio Zuvedplo AOaKTIKNG Twv Puokwv Emotnuwv kat Néwv Texvoloywwyv otnv Eknaideuon: MNpakTtikd
Ektetapevwy Zuvdoyewv Twv Epyaciwv

13° NANEAAHNIO ZYNEAPIO AIAAKTIKHEZ ®YZIKQN ENIZTHMQN EEOI.KS((.OOT] EKTIALOEUTLKWV VI ITPOO'SYYII.O'SI.Q
KAI NEQN TEXNOAOFIQN ZTHN EKMAIAEYZH 6lapop(pw'r|.Kr']q GElOAéYﬂOTIQ oTIe ¢UO’lKéQ
Emnotripeqg

Kwvotavtivog Kwvotavtivou

doi: 10.12681/codiste.5986

Alopydvwon
Epyacthpio Eknaideuong ka1 AiSackaliag tng QUGIKAG,
Naidaywyiké Tphpa Anpotikng Eknaidsuong,
MNaveniothpio lwavvivev

" MAnpogpopieg

/ synedrio2023.enephet.gr
MaiSaywyiké Tunpa
Anpoukng EknaiSeuong \

e — : i /
Mpaktkd Extetapévwv Zuvoyewv Epyaoicov
EnipéAeia ékSoong:

Kavotavtivog®. Katorg, Tewpyiog Zrvdog, Ehevlepia Torovpn, EAn Tkaktépmn, Kwvotavtivog
Tewpyonovlog, Aswvidag TaPpiag, Anpryrpng Thvéyov, Kwvetavivog Toovpdvg , Tewpyia Bakapov

TANETITTHMIO J0ANNINGN
BORIEEHRAIAN (2 f 5 B Vz

MNAIAATQrIKO TMHMA

AHMOTIKHZ EKN/IHT Z . - ——1—
SHUOTIKHE ETLEHE % 104wg 12 NoguBpiou 2023 o0 0 v oBeton ok
RIS O T T onoi

https://epublishing.ekt.gr | e-Ekd0tng: EKT | MpdéoBaon: 07/03/2026 23:35:01




University %
Of Cyprus ASSISTME

4 4,
A"rx\"a

EZ0OIKEIQZH EKIIAIAEYTIKQN ME
ITPOZEITIZEIZ AIAMOP®QTIKHX
AZIOAOTHZIHX XITIZ PYIIKEX
EIIIXTHMEX

Kootac Kovotavtivou

Epeuvntikn Opada MaOnong otig duokeg
Emotnpec,

Tpunpa Emotnuev Ayoyng

IHavemotnpro Kunpou

c.p.constantinou@ucy.ac.cy

ENE®ET, 10 Nosufipiov 2023



PHYSICS

AIATNQITIKA AOKIMIA

Ta Stayveotika 60Kl £Xouv tuXel
ekTeTapevng aélomoinong ot

AroaxTtikn tov @E kav exouv Gtadpapatiost
ONPAVTLKO POAO 0g IIpoomadeileg eKIIALOSUTLKIG

petappudpiong

Avadelln Tov 10V TV padntov

2 UVELONTOIIOL 0] AII0 TOUg 1010U¢ ToUg nabnteg towv
10£®V TOUC KAl pNT1] O£0EU0T] 08 OUYKEKPLIEVO ITIAALOL0
OKEWC T OUYKEKPLIEVT oTiypnn). Anpioupyila Baong yua
eIIaKoAouOn Srampaypateuon 10ewv.

Eotiaon tnv mpoooxng tov padntov/tplov Kal tov
ou{NTNOE®V 02 OUYKEKPLUEVEC IITUXESC PALVOLEVOV.

(2¢ aPX1KA OOK1J1la Y0 IIPOCOLOPLOUO0 THE EVOPKTIPLOC
Baong evvoloAoYylKI)¢ KATAVONONG



ITAPAAEITMA AIATNQITIKOY AOKIMIOY

Avvajeig
?/ Nrua

Mayvritng 1

O Mayvntng 1 xpepetal amo vnpa Kat
vrtoBaotadelr to Mayvitn 2 onteg gatvetal
0TO OLAYypaPaL.

Na oxedraoete eva ovaypappa eAeuBepou
oopatog yra to Mayvintn 2.

I'ia xaBe 6Uvapn mmou Ba oxedLACETE OTO
olaypapa oag, va uIrooeiéete:

* TO £100¢ TN OUVAUNG

(1.X. Baputixn, emapng ...),

* TO AVTLKELUEVO OTO OIIOLO AUTH)
efaorelTal, Kal

Mayvritng 2

* TO AVTLKELIEVO ITOU TNV efaoKel.



ITAPAAEITMA AIATNQITIKOY AOKIMIOY

Avvaueig

?/ Nrua

Mayvritng 1

O Mayvntng 1 kpépetar ano vipa kau voBaotader to Mayvitn
2 OTIOG @aAilveTal 0To OlLaypaiid.

Na oxebuaoete eva dvaypappa eAeubepou oPATOE Yyia TO
Mayvntn 2.

IMia xaBe 6uvapn mou Ba oxedraoete oto HLaypappd oag, va
urooeifete:

* TO 8L80g g 8uvapr1g
(m.x. Baputikn, emagng .
* TO AVTLKELEVO OTO OO0 am:r'l efaokelTal, Kal

} ' Mayvnrtng 2
* TO AVTLKELPEVO II0U TNV e{aoKel. YIS




ATATNQETIKO AOKIMIO: AYNAMEIX

Avvajeig

O Mayvnng 1 kpepetar amo vijpa kav unoBaotader to Mayvnn 2 onwg
@aivetal oto Sraypappa.

?/ Nrua

Na oxedraoete eva Graypappa eAeubepou owpatog yia to Mayvntn 2.

IMa xaBe SUvapn mou Ba oxedidoete oto draypappa oag, va viodeigete: Mayvritng 1
* 7o £i00g Tng uvaung
(1.X. BapuTiky), emapng ...),
* TO AVTLKELEVO 0TO OII010 autr) efaokeital, Kau
* TO AVTLKELEVO II0U TNV £{A0Kel.
Mayvritng 2

YmoB¢ote 0tL avtikabiotoupe Ttoug payviteg pe
Ouo aAAoug 10tag padag aAAd Io LoXUpoug.

Oa aAAladel to Graypappa eAeuBepou ocopatog M,
110U oXeolaoate yia to Mayvntn 2;

Av vai, va oxedraote eva veo Sm%pqppa eAevBepou
od)p%pog KAl Va IIEPLYPAWETE TIC OLAPOPES PETALU 2
TV OUO.

Av ox1, va eénynoete yrati oxu. Gog



DIAGNOSTIC TASK: CONTACT AND NON-CONTACT FORCES

Avvaueig

O Mayvrtng 1 kpepetar and vijpa kat vrmoBaotader to Mayvitn 2 oreg gaivetat oto
Suaypappa.

Na oxedudoete ¢va Suaypappa edetBepou oopatog yua to Mayvitn 2.

IMa xdBe Suvaun mmou Ba oxeGurdoete oto Suaypappd cag, va vmodeiete:

* 1o £ibog tng Suvapung
(m.X. Baputiky, emagng ...),
* TO AVTLKELPEVO OTO 01010 auTH) efaoKeital, Kau

* TO AVTUKELIEVO TTOU TNV £§a0Kel.

YmoB¢ote 6t avtikabiotoupe toug payvijteg pe duo dAAoug 16tag padag aAAd mo 1oxupovg.

Ba aAAdager to Suaypappa eAeBepou owpatog mou oxediaoate yia to Mayvitn 2;

Av vau, va oxeduaote eva veo Suaypappa eAetBepou ompaTtog Katl va IEPpLypayeTte Tig
Suapopeg petady twv Suo.

Av ox1, va e§nynoete yuati Ox1.

Ta Avayveootika Aoxkipa mapexouv

A1 po@opnon (oe epag Kau toug pabnreg) ya:
* TNV KATAVOI 01 TV padntov/tplwv,

* Vv e€01KEIWOT TV HadnTov/tpLewv pe t
OLaXe1P1L0N AVAIIAPAOTACEWV KAl TN
OUVATOTNTA TV VA OLATUII®VOUV epUIVveleg,

* TOUC OUAAOYLOpP0UC TRV padntov/tplov...

?/ Nrua

Mayvritng 1

Mayvritng 2

Mo,
0-
Co1 ™ | Gag



DIAGNOSTIC TASK: CONTACT AND NON-CONTACT FORCES

Avvapeig

O Mayvntng 1 kpépetar amnod vijpa kau vrtoBaotader to Mayvitn 2 6meg gaivetatl 0to
Sraypappa.

Na oxebudoete eva Suaypappa eAeubepou oopatog yia to Mayvrtny 2.
IMa xaBe Suvaun mou Ba oxeburdoete oto Svaypappd oag, va umodeiete:

* 10 £idog tng Suvapung
(m.x. Baputikn, emagng ...),
* TO AVTLKELPEVO O0TO OIT0L0 auTr e§aokeital, Kal

* TO AVTUKELPEVO TToU TtV e{aoKel.

YmoBeote otL avtikaBiotovpe toug payvrteg pe 6uo addoug i6tag padag aAdda mo
1OXUpoug.
Ba adAader To Suaypappa edetiBepou owpatog mou oxediacate yia to Mayvrtn 2;

Av vay, va oxedidote ¢va veo Sraypappa eAeuBepou oOPIATOE KAl VA IEPLYpAYEeTe
Tig Srapopeg petady twv duo.

Av ox1, va e€nynoete yuati oxt.

Tv elval «0L010pPRTIKO» 08 AUTO TO £PYO;

« IIporaletl pua TormoBetnon,

* Anuioupyetl €va TAAiolo avaoTtoXaopou oe
OX€01 1€ TNV AIIOKPlo1],
(IIpoBAnpatomoinon - Problematization)

« H xratdAnén avadeixvuel veeg 16eeg
(Auvatotnta I'evikeuong)

?/ Nrua

Mayvritng 1

Mayvritng 2

Mo,
0-
Co1 ™ | Gag



[IATI EXEl SHMAZIA H AZIOAOTH:H;

A aéloAoynon arnooapnvilel ta EMIOLWKOUEVA
uoadnolako armoteAeouata, n

... Ao TN dvon NS N afloAoynon meplopiletl tnv apdlonuia.
>tnv B’ tdén avapEvou e amod toug pabnteg va cuykpivouv duo
kKAdopata Kol va Bpouv to peyaAutepo. Otav afloAoyou e,
Xpelaletal va anodacioovpe oo (VYN KAAOUATWY UITOPOoUV
va aélomolnBouv Kalt rotLa OxL;

... 2TNV IPAgn, n erthoyn tTwv SUo KAaopdtwy Tou Ba
oUYKPLOOoULV, eTildpEPEL onpavtkn dtadpopd ot TOCooTA
gTLITUYLOC KoL armotuxiac» (oeA. 254)

(From: Wiliam, D. (2010). What counts as evidence of educational achievement?

The role of constructs in the pursuit of equity in assessment.
Review of Research in Education, 34, 254-284.)



Authors Definitions
Category 2: Take action based on that information

Bennett (2011)  “Well-designed and implemented formative assessment should be able to
suggest how instruction should be modified, as well as suggest
impressionistically to the teacher what students know and can do” (p 7)

Black and “All those activities undertaken by teachers, and/or by their students, which

Wiliam (1998a) provide information to be used as feedback to modify the teaching and
learning activities in which they are engaged” (p. 7-8)

Black and “Practice in a classroom is formative to the extent that evidence about student

Wiliam (2009) achievement is elicited, interpreted, and used by teachers, learners, or their
peers, to make decisions about the next steps in instruction that are likely to
be better, or better founded, than the decisions they would have taken in the
absence of the evidence that was elicited.” (p. 9)

Bell and Cowie  “The process by which teachers gather assessment information about the

(2001) students’ learning and then respond to promote further learning” (p. 539)

Black, Harrison,

Lee and
Marshall (2004)

Heritage et al.
(2009)

Kingston and
Nash (2011)

“Such assessment becomes ‘formative assessment” when the evidence is
actually used to adapt the teaching work to meet learning needs” (p. 10)

“For assessment to be formative, action must be taken to close the gap based
on the evidence elicited” (p. 24)

Formative assessment is a practice “intended to gather student-level data to be
used to inform and modify teaching and learning activities” (p. 30)




AIAMOPO®QTIKH ARIOAOTHXH

H 010akTikY mpakTikI otV Ttaén eivat
OLAPOPPRTLKI) 0To Babpo mou ta otovxela (evidence)
yld Ta €O1TEUYHOTA TOV pabntev efayovtat,
epUNVEVOVTAL KAl A{10II0L0UVTAL OII0 TOUC/TLC
eKIIAL0eUTLKOUE, Toug/TIg nadnreg/tpreg 1) toug/Tig
ouppaOnteg/tpleg (peers), yia va AapBavouv
AII0PAOLLS OXETLKA e Ta ermopeva Bnpata otn
paBnorn toug, mou mBavov va eival KaAutepeg 1
KOAUTEPA TEKPINPLOUEVES, OII0 TIC aIo@aoelg mou Ba
AapBavayv otV arrouoia TOV oII00SIKTIKWV
OTOLXEL®WV II0U IIPOEKUWAV.

(Black & Wiliam, 2009).



THE ASSIST-ME PROJECT (2013-2017)

ASSISTME

https://assistme.ku.dk/




YIIEYOYNOTHTA

Y uppetoXn Kai evouvapwmon oAev (Inclusion)
Avtanoxkpion (Responsiveness)

Ouo1a0TIKO IEPLEXOUEVO KAl O1A0UVOEOT] e TS
peyaAeg IIPOKAIOELE KAl TA EVOLAPEPOVTA TOV
paOntov/tpuwv (Relevance)

... 0TIV KALPOKO TOU €KIALOEUTLKOU OUOTIOTOC



ASSIST-ME: EIIISTHMONIKEY IIPAKTIKEY

Emotnpovikn Avepeuvnon

o
Exy
o Auvon npoBAnpatog ﬁ'ﬁé‘ "%
o Texvoloyikog oxedraopode T ‘ al
o Emxelpnpatoloyia % % o
LA '

' V&s g&
o Movtelomoinon
o Emvoénon ASSISTME




OI 2XTOXOI THEX ATAMOP®QTIKHY ARIOAOTHXIHY

ITapaxoAouBnon tng pabnolarng oradlkaoiag Ka
TG IIPO0OOU TV NabNTewV ¢ Impog TNV Katavonon
KOl T EIILOTNHOVIKEG IIPAKTIKES
ITapoxn avatpo@odotnong mpog toug pabnteg oe
OoX€eo1n He:

Toug nabnolakoug 0TtoXoug

TO TPEXOV 0TAOL0 KAl £IlIIe00 £pyaolag 0e 0Xeon Ue TNV

AT PKOON TOV PAONOLaK®V 0TOX®V

IIPOTELVOLIEVEC EVEPYELEC KAl OPAOT Yld IIEPALTEP®

IIPO000 IIPOC TNV £H1TEULI TV NaONoLaKOV 0TOX®OV
ITapoxn avatpo@odotnong mpog Tov/Tnv
SKIIALOSUTLKO 02 OXE01] LE TOV 0XEOL00U0 KAl TNV
1IpowOnon emopevev Bnuate®v otn OL0AKTLKI)-
paOnolaxn mopeta.



I'NOPITMATA ATAMOP®QTIKHY AEIOAOTHIHY

H Avapoppotirn AStoAoynon duvatal va eivat:

TUITLKT), 1€ £0TL001] 0TV al0II01101) OUYKEKPLIEVRV
OPYAV®V 0TI] OUAAOYT] IIATpO@OPNONE Yia Ta padnotara
eIILTevypaTa,

1l QTUIIN

Kal, eIrong,

IIPOYPAUUATIOUEVT)
1 avBopuntn, GUVNTIKA OTO ITAALOL0 OIIOLAOOI)IIOTE

01a0paong petalu eKIIaldeuTIKOU Kal padntn/tprag n
padnTov/ToLev.

(Bell and Cowie, 2001)



ITAAIZSIA ATAMOP®QTIKHY ARIOAOTHIHY

' ' Emoieliotnteg
Fp AIren) AVO‘Tp O@OSOTHOH Emotnpovikn Atepeuvnon
Auto-adloAoynon Avon mpoBAfpatog
Ete PO'O@LOMDYIIOH Texvoloylkog oxedlaoog
. . Emyxeipnpatoloyia
A&lodoynon cudntnosnv Movtehomotnon
Aopnpevn afltoAoynon 61aAoywv Ermwonor

AuBopuntn 61adpaon (on the fly)

Iapadeiynara amo
I'parmrtn avatpo@odotnon: Atayveotika Aokipia
Etepo-adlodoynon

A&rodoynon cudntnoenv: auboppuntn ovadpaon (on the fly)



EPTAAEIA ATIAAYTKAAIAY: I'PATITH ANATPOD®OAOTHEZH

Feedback for [student name]

This is the goal!
Your experimental plan should include
the following aspects:

In your experimental plan, you have considered the following aspects:

This is what you have already achieved!

Not at all

Partly

Completely

Justification

This is what you should consider!

In your next experimental plan, you
should consider the following aspects:

The experiment allows for completely
testing the hypothesis.

O

O

O

The dependent variable is correctly
specified ...

...and is observed using an appropriate
measuring tool.

The independent variable is correctly
specified, ...

is described in detail using indications
of size or amount ...

and is varied under controlled
conditions.

Confounding variables are taken into
account in order to keep the
experimental conditions constant.

A control experiment is carried out to
confirm the results.

Your list of materials and chemicals is
complete.

You have considered all necessary
safety precautions.

Oooolooooo|a

Ooojooojoojo|o

Ooooloooooa




EPTAAEIA ATIAAYTKAAIAY: I'PATITH ANATPOD®OAOTHEZH

Feedback for [student name]

This is what you should consider!

In your next experimental plan, you
should consider the following aspec

This is what you have already achie,
ur experimental plan, you have considered th

This is the goal!
Your experimental plan should incl
the following aspects:

o
=
L

Partly Completely

The experiment allows for co
testing the hypothesis.

The dependent variable i
specified ...

...and is observed usj
measuring tool.

bles are taken into
to keep the
onditions constant.
eriment is carried out to

of materials and chemicals is

have considered all necessary
safety precautions.

Oooo|ojobojo|o|o




LYNIZTQIEY I'PATIITHE ANATPO®OAOTHEZHY

Evoeilelg yia TV IolotnTa ToU OUYKEKPLIEVOU
£pyou tou pafntn / tne pabntprag
Avtiodoynon / emenynon cuAAoylopou yla Tnv
KP101] TOU £PYOU K0l TO EIILIIE00 £IIL0001G
KaBoo1nynon wg mpog to nwg va evepynoetl o
padntne / n pabntpra yia va BeAtiwbel xat va
IIP000£U0EL

EvOappuvon, oeBaopiog kar ocuvaroOnpatikn
oTNPLEN 1€ 0TOXO0 TN ouvexela The Ipoonadeiag Xat
TNV €KTLPNO0I TOU OTOXOU

AmIAOTnTA 0TV €KEPAOT KAl IPOoBAoLI YA®OOO



LYNIZTQIEY I'PATIITHE ANATPO®OAOTHEZHY

Evoeilelg yia tTnv moloTnta Tou CUYKEKPLIEVOU £€PYOU
tou padntn / tne pabnrplag

Avtiodoynon / eneénynon cudloylwopou yua TtTnv
KPL0I] TOU £€pYOU KOl TO £ILIIedo emmidooncg
KaBoo1nynon wg mpog to mng va evepynoet o pabntne / n
paBntpla yra va BeAtuwBel xau va mpoodeuoet
EvO0appuvon, oefaopog kar ouvaroOnpatikn

ot pPlin pe oToXOo TI ouvexela tne npoomaadevac
KOl TNV EKTUPN 0T TOU OTOX0U

AmAotnTa otV eK@Paon Kal rrpooBaoiun yAoooo

EnakolouOn aéiomoinon tnc avatpo@odotnoncg
amno to padntn / tn padnrtpra oe emopeveg
Opaotnprotnteg



H ETEPO-AEIOAOTHIH QY ATAMOP®QTIKH
IIPOZEITIZH

Tt eivar n etepo-atodoynon (EA);

H EA sival pla eKmaldeuTiKI IIpooeyylon Katd TNV orola
ol pafnteg/tpreg KPLvouv Tig epyaoieg TV
ouppadNTOV/TPLOV TOUg e 0TOX0 VA KATAANE0UV 08
OLAIILOTWOLLE OE IIPOC TNV €mI1d00I] TOUE, Vi 0®COUV
BaBpoloyla Kail va IIapaoxouV ypaIrt) 1] IIpo@opLK)
avaTpomoooTN o).

(Topping, 1998)

2T OLApop@P®TLKI The ekooxn, 1 EA 6uvatal va
ouvelopepel BeATinTikA 0TLg IIpooItIabeileg TV
padnTev/tplev yia padnon, avaotoxaopo Kol LeTtayvaol).
(Chen, et al., 2009; Crane & Winterbottom, 2008; Tsivitanidou
& Constantinou, 2016; Tsivitanidou et al., 2011)



[IATI ETEPO-AZIOAOTHZH;

H EA

Eival pua xaivvotopa mpooeyylon a§loAoynong
NaONOLaK®V ILTEUYHATOV.

Aelrtoupyel CUPPETOX LKA KAl OUPBAAAEL OUCLAOTIKA OTH
paOnolaxn oradlkaola.

O paBnteg/tpreg exouv 0@elog aIIo:
TtV al0II0lN01] TN AVATPOPOO0TNOoNE Yia BeATiwon Tev
PaONoLaKOV aVTIKELPNEVOV, £VIOXUOT T1C KATAVOIN01)C
TOUg.
TI] ONULOUPYLA eVOAAAKTIKOV IPOTUIRV
avaBaBuiopevng emiooong
Tov avaotoxaopo oe oxXeon pe tnv OAI euIeLpla g
aéloAOynong Tou £pyou aAA®V Kal Tng ANwng
avaTpoEoo0TNONE AIIo ouppadnteg/tpleg.



['NQPIZMATA THY ETEPO-AZEIOAOTHIHY




LTPATHTTKEY MAGHTQN/TPION KATA THN
ETEPO-AEIOAOTHEH

IIwg evepyouv ol pabnteg/tpreg oto poAo tou/tng
aélodoyntn/tprag;

Me 11010U¢ £UPETIKOUC KAVOVEL AE1TOUPYOUV Ol
padnteg/tpleg otnv mmpoonadeia Toug va 00OCoUV
YOV avVaTpo@oo0Tnon;

IIwg autol o1 eupeTIKOL KAVOVeEE GUVOLOVTAL 1€ TN
paOnolarn efeAiln Tov padnTev/TpLV Kol eIiong
e TNV avVaTpo@OO0TN 01 II0U IIAPAYOUV OTO IIAALOLO
TG 01EPMTNONE O eva OLA0IKTUAKO PNabnolako
IIePLBAAAOV Yia TIC PUOLKEC EITLOTNEG;

Tsivitanidou, O., & Constantinou, C. (2016). A study of students' heuristics
and strategy patterns in web-based reciprocal peer assessment for science
learning. The Internet and Higher Education. 12, 12-22,
DOI:10.1016/j.1iheduc.2015.11.002



OI STPATHI'IKEY TON MAGHTQN/TPION KATA THN EA

PA in Study 1

PA in Study 2

EA xopig otnpién: Aev 600nkav oxedrotua,
POUNIIPLKEG 1] KpLTnpla adloAoynong.

EA pe otnpién: 600nke xabodbnynon oe
Hop@1 0XeO1L0TUII®OV e KPLTHpla
adltodoynong.

EA xopig 66pnon: ov pabnteg etxav tnv
guxepela OLaOIKTUAKA Va IAPAoXOoUV 1) va
{nTnoouVv avatpo@odoTnon KAl Va eIIIAAKOUV
oe oxeTikeg oudntnoelg omote to Oewpovoav
YOV1HO.

Aopnpevn EA: ov paBnteg/tpreg adlodoynoav
TS KaTaokeueg ouppadntov/tpiov. O/H
eKIIa10eUTIKOC KaOoproe ta {euyn opadwv
110U avtaddadav povteda mpog altoAoynon.

H avatpopobotnon mpokuwye armokKAe10TIKA
aro Toug ouppadnteg pecw etepo-
adlodoynong.

Yronpxe avatpo@odotnon Tooo Ao
ouppaOnteg 6000 Kal amo tov/tnv
EKIIALOEUTLKO.

Tsivitanidou, O., & Constantinou, C. (2016). A study of
students' heuristics and strategy patterns in web-based
reciprocal peer assessment for science learning. The
Internet and Higher Education. 12, 12-22,
DOI:10.1016/j.iheduc.2015.11.002

Tsivitanidou, O., & Constantinou, C. (2016).
Undergraduate Students’ Heuristics and Strategy Patterns
in Response to Web-Based Peer and Teacher Assessment
for Science Learning. In Malcolm Vargas (Ed.), Teaching
and Learning: Principles, Approaches and Impact
Assessment. (pp. 65-116). New York: Nova Science
Publishers. ISBN: 978-1-63485-228-9




EYPHMATA

Ta paBnolraka emtevypata tov padnreov/tplov
£1X0V WNAI] OUOXETLON € OUYKEKPLIEVES OPAOELS
Toug e adltodoynteg Katda tnv EA xal tig otaoelg
TOUC ®C IIPOC TNV IIAPOXI] KAl aloIIoinon
aAVaTPOPOOOTNONC.
Ov adrodoyoupevol mou ernedelav evolapepov Katl
SUIIAOKI] 0TIV OAN Olta0lKaola eixav auénuevo
paBnovaxo o@elog oe OUYKPLON 1€ TOUC
adloloyoupevoug mou eredei{av ALyotepo evolapepov
KOl SIAOKI).



STUDY 2: IIPO®IA SYMMETEXONTQN ETHN EA

ITpopiA arodoyntov/tprov
Autovopol adltodoynteg
Evnuepopevol aftodoynteg

ITpo@iA adloloyoupevev

A&ilodoyoupevol mou emoeirvuayv Wnio Babpo
SUIIL0TOOUVIE OTOV/TNV EKIAL0EUTLKO KAl T1)
olLadlKaoila

Me avTtioTolXn euIIotoouvy otnVv
avaTPo@oO0TNON OII0 Toug/Tig ouppadnteg/tpleg
Me evbolaopoUg Kal OKEIITIKLONO0 ®O¢ IIP0S TNV
avaTPo@oOOTNON OII0 Toug/Tig ouppadnteg/tpleg



STUDY 2: KYPIA EYPHMATA

OAov/eg o1 pabnreg/tpreg eixav pabnoraxo ogelog,
avelaptnta amo tig otpatnykeg EA mou uvlobetnoav.
Ov evhuepwucvor aloAoynteg IIPoo@ePAV IEPLOCOTEPT)
KaBO0o01ynon peon TV avatpo@odoTnoe®V TOUg O
OUYKP101) 1€ TOUC aUTOVOLOUS alloAOYnTEC.

Ov otpatnyireg TV aloAoyoUeveVv ouvoeovTay e Ta
OOlILKA OTOLXELA TNE AVATPOPOOOTIO1C TOCO IIOU
AapBavav tooo amo toug a§loAoynTeg 000 KAl A0 TOUG
eKIIAL0EUTIKOUG.

H xpovikn 6udpkela tng 6paotnplotntag ixe
ONPAVTLKEE EITLIITWOELS OTLE EVEPYELEC KAl OTPATNYLKEC
TOV A{L0AOYOUNEV®V.



ITAPAAEITMA: EA XTO ITIAAIXIO
AIAAYKAAIAY THY OYIIKHY XTO I'YMNAXIO

ITAaioro: Etepoalodoynon xatd tnv KATaoKeU1,
adloAoynon xatl avaBewpnon / BeAtiwtiky pubuion
OUVALK®V AVAIIAPAOTAOE®V

I'vootiko Avtikeipevo: duorkn, I” 'vpvaoiou
Opada 8 eXKIaldOeUTIKOV OTO OVTIKELPEVO TIG
duoikng (evpog eurmerpiag: 8-18 xpovia)

IIwg Ba pmmopouvoe duvntika n EA va cuvelopepet

0TIV KATAVOI0I] @UOLKROV £VVOLOV KAl (PALVOUEVOV
£K PePOUC TOV Padntov/tplev;



ETEPO-AZEIOAOTHZH XTO ITAAIXIO APAXTHPIOTHTAY I'TA TO ®QX

KAI TA XPQMATA
(APXIKEY KAI ANAOEQPHMENEY ANAITAPAYXTAXEIY)
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LYMITIEPAYMATA 11OIOTIKON MEAETQN

H apowBata EA, pe epnewpieg oe podoug agtodoynt) Kar agloAoyoupevou,
duvatal va ouvelspepel 0uolaotika otr pabnolakn dradikaocia, Kau va
onuioupynosl pua mmopeia padnong amo toug/tig ouppaemzegthteg

Ta epyaleia kaBodnynong XpnotporolouvTal Yid Va IPoCO®MooUV £vVa

ITAQLO10 UIIOOTNPLENE TS 01a01KA01aE TO OII010 PIIOPEl OTAOLAKA Va
efaoBevider.

IGiaitepn mpoooxn xperadetal yua:

Ebpaiwon piag Baong Koivig Katavonong oe 0Xeon pe ta pabnolaka
avtikelpeva mpwv tnv evapén tng EA.

Auvatotnta Xprong enapkev otnplypatev (scatfolds), xuping tig
IIPOTES Popeg IIoU ol pabnteg/tpreg Oa epmlaxouv oe KA.

Pm:n oud1tnon ywa T 11pocookmpeva opeAn g EA xal ta Baoika
yveplopata tng Ipooeyylong: apoBaiog oeBaojiog, moikodouTIKOG
O0X0A1a010¢g, A10II0lN01 aAVATPOPOOOTO1G
%Dgce)vnﬁa Yia Ta GAAa PEAN prag KOLVOTNTag OUVOOOUIIOPOV 1e PLALKA KPUTIKI)
Laveon



PROJECT ASSIST-ME

Competence: Empirical investigations in science
Subject Matter: Physics

Educational Level: Upper Secondary (Common Core)

/

Assessment Method:
Marking

(Grading and Written
Comments)

Research Design 11




RESEARCH DESIGN (I)

Teachers
Preparation

Interactions
on the Fly

ue|d Suiyoesy
JO JUswioeu]

<

Video
data

Coding of the video
data:

-What was the
content/quality of the
interactions?

- To what extent was
the teacher’s feedback
or use of students’
responses productive
in the sense that it
guided the students
towards the set
inquiry learning goals?

|dentification/
Interpretation
challenges

Implications
For FA, FA
tools, CPD

|

|

Follow up semi-structured
interviewswith the teacher

discussion

* During the enactment students are engaged in classroom

e The teacher seeks to create and sustain assessment discourse




ESRU SCHEME

Elicit Students’
students’ ideas response

Recognise
students’
responses

Use information
collected




THE ESERA BOOK SERIES

https://esera.org/publications/the-esera-book-series/
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ENAYNAMOQYH EKITAIAEYTIKQN

O otoxog tng HOLO’CLKI’lg avaBaGpwng KAl TG eVioXUOT1)G TRV
pabnolarev SHL’ESUY}laT&)V elval onpavTikog. Aev pnopet va
enwsux6et X®OPIC TNV eVOUVAIKOoN KAl TNV OUCLAOTIKI)
OUNHETOXI] TOV EKIIALOSUTIKQOV.

Ta mpoypappata enayyeApatikng pabnong eivar pua
ONHIAVTIKI) OUVIOTROOA 0II0L000NIIoTE IIpoomadeiag yia
eKIIAL0EUTLKY aAAay).

IMa va OUpBa}xouv OTOV eupm:spo O0TOXO TIC ouowoumlg
OUHPHETOXIC KAl TI¢C IIOLOTLKNE avaBabpiong etval amapaitnto
va arxeuBuvovtal oto

Tv Kavouv o1l eKIIa16euTIKOL 0TS TASELE TOUG
IIwg pmopel va adAadel mpaxTika To TL oupBativel otnv tadn

=>  Auvapopewtikn Adlodoynon &
Kowotntee MaBnong / Ilpaktirng



LYXTHMIKOI IIYAQNEYX

Abaoralia

ITovotnTa
AibaokaAiag
Kl
MabOnong

AvaluTtiko
ITpoypappa : Agto}x(')YI]Cf n

Kal AOaKTIKO

YAikO

Ouovaotixn aAdayn Guvatal va IIPoKUWeL J1OVO 01:(181(11{(1 Mepovopeveg

npoonabeleg »petappubuiong» omoloudnIIoTe AId AUTOUS TOUG TUAWVES XWPLG ‘
OUVAPELA PE TOUG UITOAOUITOUG KAl GUVEPYELEG HE TA OXO0AELd OF OPYAVIKWY HOVAd®Y

00nyouV o€ IIPOCAPHOYES IIOU UIIOVOHEUOUV TOV 0TOXO TNg IMoloTIKNg avabBabjong.




ITPOTPAMMA EITATTEAMATIKHY MAGHIHY
AA YTH AIAAKTIKH TQN PYIIKON EITISTHMON

H epappoyn e A A. xaBiotatal «eel01KeueEvV] ¢ IIPOG
To eplexopevo» (content specific) Kkai ammaitel ouvepyeleg
petadu

YV®O1E HIEPLEXOIEVOU

YV®OIC ITAL0ay®Y1KoU IIEPLEXOIEVOU

YV®O01E TOU AVAAUTIKOU IPOYPARHIATOS

YV®ONC TOV eIOLOKOUEVOV AIIOTEAEOUATOV

epIelplag TV eKIALOeUTIK®V arIo T1] 01000KAA L0 OUYKEKPLIEVOU
IIEPLEXOIEVOU

(Hondrich et al, 2016; Bell & Cowie, 2001)



AA YTH AIAAKTIKH TQN DOYIIKQN EIIIXTHMON

'Engaon otov 6taAoyo xat oty oudnytnon otnv taén
ITapatnpnon xat mpocoxn (noticing) OXETIK@OV IANPOPOPLOV

E1ri tomou eppunveia tov mAnpo@oplov Kal avayveplon (recognising) Kat avadeidn tng
onuaotag toug (Imapa@pact, ouvowr, 61eUKPLVIon, oUVOEon aIavTnoe®V petady toug,
IIPOTPOIIN Yld OXOAla KAl AIIoyelg)

Avtamorpion (responding) otig mAnpogopieg (eEnynoeig, cUYKPLo1 102V padbntov,
avaTpPo@oOOTNOT], LOVTEAOIIOLNOT] e POVAXTI) OKEWT), vUielg, BonOntikeg epwtnoelg)

(Ruiz-Primo, 2011; Cowie & Bell, 1999)

'Engaon oty yparren-mpoypappatiopevn a§loAoynon
ArepeUivnon 10wV TOV padntev yia avaduon (eliciting)
Epunveila 10env (interpreting) pe Baon Kpitnpla mou agopouv tig Duoikeg Emotnpeg

Emoyn 6pacenv (acting) mpog 61eUKOAUVON THE KATAVONONE e avaTpo@odoTNno1 Kal
IIEPALTEP® OPAOCTNPLOTITEG.

(Gearhart et al, 2006; Cowie & Bell, 1999)



IIPOTPAMMA EIIATTEAMATIKHE MAGHIHZ

E®APMOT'H ATAMOP®QTIKHY. AGIOAOTHZHY XTHN IIPAEH

Aradikaoia
IToU mpemel va @uacouv ov pavBavovteg oe oxeon jie T pabnorn toug,
ITou Bplokovtal tTnv tpexXouoa oTLyun,

Tv xperadetal va ylvel yla va (TaoouV eKetl;
(Chappuis, 2015; Moss & Brookhart, 2012; Black & Wiliam, 2009)

LTPATYIKES KAL OLOAKTIKES TIPAKTIKEG

(Wlham, 201 ]_, Anderson et al, 2001; Ruiz-Primo, 2011; Ruiz-Primo & Furtak, 2007; Moss & Brookhart,
2015; Lysaght & O’Leary, 2013; Stiggins, 2007)



ENAEIKTIKEY ITPAKTIKEY

AlaTUIOON 0TOX0U MOAV Va a@opa oTa IIaldld, vireviupion,
eAeyxog,
I1.X. 1€ IIapa@paon

ITapabetypata, eAAurn onapadetypata

«Texpnpio» yua TV TpEXOUOH KATAvonon Katl amodoon

['parmrta texpnpla — Epyaoieg, epyaleia
Arommoinon O1aAoywv/oudntnoenv g «oUVOUTALOV a{loAoynong»
A&ro1101n01 «TEXPUNPLOV» arro000ng yia avatpo@oooTI ol

Euxkaipileg yia BeAtiwon epyaoiov otn Baon Kprinplev

(Anderson et al, 2001; Ruiz-Primo, 2011; Ruiz-Primo & Furtak, 2007; Moss & Brookhart, 2015; Lysaght
& O’Leary, 2013; Stiggins, 2007)



ITAAIXZIO XTPATHI'TKQN

(WILIAM & THOMPSON, 2007)

IIoU mpener va @taowm / va | Ilov eipar / eivar twpa o | [log 0a ptaow/el exet;
@taocl o pabnng; padnengc;
Exmaideutirog 2.1: Aveuxrpividel ta 2.2: Yixedrvadel 2.3: Ilapexer
avapevopeva padnotara AIIOTEAEOPATIKES avaTPo@oOOTNOT] TI0U
AIIOTEALOPATA KAl TA oudntnoeig otnv Taln Kal Kivel toug padnreg
KPLTNpla emvtuxiag. OpaoTNPLOTNTES TIOU IIPOG TA EPIIPOG
olvouv «armodeilele» yra (feed-back ka1 feed-
TNV KATAVONO01] TOV forward).
pabntov.
Yuppadnrteg Katavoetl xatr porpadetal ta 2.4: Evepyorolel toug pabnteg wg 616aKTIKOUG
Itpreg avapevopeva pabnoltaxka IOPOUg petadl Toug.
AIIoTEAEOUATA KAl TA
KpPLTnpla emtuxiag.
MabOntg/tpra | Katavoel ta avapevopeva 2.5: Evepyomolel toug padnteg og 160kt TEg TNC

pabnolaxd amoteleopata
KAl TA KPUTNPLa eIILTUXLag.

O1Kk1)¢ Toug padnong.
Wiliam & Thompson, 200




AANA TIAAIZIA H AIXZTEX

YTPATHI'TKQN

KYKAOX ATAMOP®QTIKHX

MAO®HXHYX tov Moss &
Brookhart (2012)

Model and
Explain

Improved

Performance Guided Practice

Performance of
Understanding

Formative
Feedback

EIITA XTPATHI'TKEX

(Chappuis, 2015)

- Za@eg KAl KATavonTo 0pajia Tou

pabnolaxoy oTtoOX0U

- IHapabetypata Kar poveeda epyaotov

WNANG KAl XAOUNANG IIO10TNTAS

.~ LUOTNPATLKL IIEPLYPAPLKT)

adltodoynon

- AvbaokaAia autoadlodoynong Kat

otoxoBeotlag yia Ta emopeva Brnpata

- Aflomoinon TeXKpUnplev yua

padnolareg avaykeg kar kaBopliopio
ernopevev Bnpatev otn 6i8aokaia

- Eotwaopévn kApaketn 6i6aokaAia

Kal eEA0KN 0N e avatpo@odotnon

- Eukaipieg yra mapakodouOnon kat

oudntnon g pabnong xat yua
aVAOTOXAOHO




MONTEAO MEAETHY TQN EKITAIAEYTIKQN AAAATQON
KAI TQN IIPOZITIAGEIQON ENIZXYZHY THY YIOOETHXIHY
Y TPATHTIKQON ATAMOP®QTIKHY AEIOAOTHIHY

The Change External
Environment Domain

External Source
of Information

or Stimulus
Domain of
. P Practice
Personal Domain s
7~
A /

Knowledge Professional
Beliefs 4q@--=—=—=======-= Experimentation

Attitude

Salient

QOutcomes

- Enactment
= =P Reflection

Domain of
Consequence

(Clarke & Hollingsworth, 2002)




EPEYNHTIKA EPQTHMATA

ITapatnpouvtal aAdayeg otig Yvooelg-6eS10tnteg TV
SKHQLSSU’CLK(OV yia T A.A. kKau oTig renowfnoelg autenapkelag
TOUG, 0¢ OUYKPLO0T 1€ auTeg IIPLV (1110 T ouppetoxn toug oto ITEM,;
Av vai, moleg aAAayeg mapaTnpouvTal;

[apatnpouvtar aAdayeg 0Tig IPAKTIKEG TV EKIALOEUTIKOV 0TIV
tagn, pe tn ouppetoxn toug oe IIEM yua ty A.A., oe ouykplon pe
T1C TIPOKTIKEG TOUG TPV QIIO TN OUPHETOX) OTO HEM Av vau, moleg
aAAayeg IapaATPOUVTAL;

Iloweg ouvOnkeg evrog kat extog tou IIEM ouvelopepouv otig
aAdayeg TOV eKIaldeUTIKOV KAl IIoL0 0ToLXela SuoXepaivouy tnv

adlayr);

IIwg ouvoeovTal petady TOUg Ot adlayeg oTig YV(OOSLS -0ed1otnTeg,
oT1g IIemolfnoelg aUTeIapKelag Kal 0Tlg IPAKTIKES;

Ymapxouv opototnteg Kat 51apopeg Hetadl eKMadeuTIKOV Og P0G
TG a}x}xayeg 0TS YVROEe1g- 68§LO’EI1’E8§, oT1g IIemolOnoeig
AUTEIAPKELAS KA OTLE IIPAKTIKEG 0TV TASN;

Av vay, pmmopouv va opadorotn0ouv;

INaty;



> YAAOT'H AEAOMENQN

xxeola padnuateov
Ontikoypagnpueva padnpata (3/eXIatdeuTiko)
2 TOXOOTLKA NUEPOAOYLA
Yuvevteuéelg (2/eKmaideuTiko)
Epotnuatodoyia

Autenapkela

ITerro1Onoeig oe oxeon pe Atbaokadia PE kar AA

AvtiAnwelg yia tTig addayeg mou Biwoav, Tig
SIIITWOELS KAl TI) ONA0Ld TOUC



Eorepixoc Tougacg

To Ileprpairov
Alhayg

Maico otpatnykdv (Wiliam & Thompson, 2007)
[MowAlo TpaKTIKGV Kol EPYOAEIDV GE GUVOVAGHO L
™ Oewpia

AMmAenidpaon peta&y
GUUUETEYOVTOV/GVUUUETEYOVODOV

ovaALOT GTOY®V OF
Prpata M kprmpo

Touéag Ilpaxtikov

Ztponykn 1
KpUTnplo. ETTVyiog

Ztpatnykn 2
EPAPLOYT SPAGTNPLOTHTAOV Kot EPYUAEIDV

\@\u“l i"\g €AEYYOG KOTOVONONG GE
gﬂ@u \4‘5 kopPikd onueia pe Paon
N\ 6 i
O KOTOVON o™ TodLmV, EMiTELEN OTOXOLS KA KPPt
[EIIOIGHZEIE | _ _ _ OmQTEAEGUOTOS _ _ _ _ |
AYTEIAPKEIAS LS §

OTOPAGELS Yo £YKOLPT|
noapépfoocn Aoym ypnong bpovg
emoy®v yo. a&lohdynon

T'A9

/7

—_— Apaon
- = p  AVOGTOYAGNOG

vio. £ Ao TeEKUNpimv arddoong,
EMAPKNG POVOG OVOLLOVIG

Xtponyikn 3
avaTPOPOSOTIGN IOV KIVEL TPOG TOL UTPOG

A

Meyolotepn avtamdkpion Kot
avENUEVN GLUULULETOXN
Evpitepn xatavonon and
peyaAvTEPO aptpd TOdIOV
Avédvon 18edv Kot
TOPAVONGEDV TOL £6MGOV
EVKOPIO Y10 OVTILETOTION
Tekunpuo yuo to amoteAéopoto

External
Domain

The Change
Environment

Touéag Xvveneiav

2

— Enactment
= =P Reflection




SEM Model of Quantitative Findings

0.783**

Active Lesson Enactmt Activities Shift to active
partcn in desns wth of FA/PA for use of student
PL stratgies activs feedback participation

T
experien

Science
Backgrd

Self
efficacy

0.387*%

0.337** 0.388%* 0.314%**

s Princl
Support

+ve
Attitudes
to sci Irn
FA



MEPIKA LYMIIEPAYTMATA

O 010aKTLKOC 0Xe0100110¢ KAl 1] aAANAemiopaon
£PEUVITOV-EKIIALOEUTIK®V £X0UV onpacla Kal
HIIIOPOUV, 08 0KOTEC OUVONKeg, va @epouv
OUOLa0TLKEE BeATiwoelg

H avtiAnwn tou/tng exmaitdeutirou yua to Babpo
oTNPLENE AII0 TN OL0LKN 0N TOU OXOAELOU £XO0UV
ONUAVTULKI) €Il0paon otov Babpo meipapatiopou
KOl 0TO AIOTEAEOA TNE EKIIALOEUTIKIC AAAAYNC.
H ouvepyaotla petadl eKIAL0eUTIK®V £VTOGC TING
OXOALKI)C POVAOAE £XEL TS ONIAVTIKOTEPEG
£II10PA0L1IC B¢ OlapecoAaBnTIKOg mapayovtag.
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